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ABSTRACT 

ROSMAH, 2016. The Using of Jigsaw Game to Improve Students’ Academic Writing 
Skill at the Eight Grade Students of Junior High School 2 Sendana (supervised by 
Syarifuddin Tjali and Amzah) 

This research was aimed to find out the improvement of students’ skill in 
writing narrative text through jigsaw game at the eighth grade students of junior high  
school 2 Sendana.   

This research applied quasi experimental method. The instrument of this 
research was writing narrative text. The population of this research was at the eighth 
grade students junior high school 2 Sendana. The sample of this research was 15 for 
experiment class and 15 for control class. So total sample was 30 students. 

The technique of the data collection involved giving the pre-test to know the 
prior knowledge of the students and posttest after giving the treatment to know how 
the skill of the students in writing narrative text by using jigsaw game. 

The result of the calculation of the students’ score indicate that the mean score  
of the students pretest for experimental class was (49,53) and control class was 
(49.26) which classified as fair classification and the mean score of the students’ 
posttest for experimental class was (67,73) and control class was (57,4) which was 
classified as good classification. The value of t-test for post-test was greater than t-
table (39,7 > 2, 048). The researcher conclude that the comparison by using jigsaw 
game as model in improving writing skill especially writing narrative text is better 
than who were not and there was an improvement effectively in writing skill through 
jigsaw game at the eight grade students of junior high school 2 Sendana. 
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CHAPTER I 

INTRODUCTION 

1.1 Background 

English language as the international language becomes an important 

language for the school. The teacher teaches the English language from the 

Elementary school until in the university. It is hoped for the students to have a good 

quality when they are going to look for a job. Having a good ability in English 

language can help them to reach their achievement. 

Talking about English, there are two skills that important for the students in 

the future, they are speaking and writing. Both speaking and writing are used in the 

communication. Speaking is used to express the idea or message or thought orally, 

whereas writing is used to express the idea by written. 

Writing is one of the skills which should be learned in learning English. We 

have to try to do not speak English but also writing in English. The ability of writing 

must be process of the students. A good process of writing can be acquired not only 

through training of considerable amount of time supported by a teacher but also the 

comprehension of the way to write well should be learned by the students. 

Mastering the vocabulary has the important role in writing. Enriching our 

vocabulary can make us easy in putting on all ideas in our writing. By having many 

vocabularies, the students can choose the best word to explain their ideas, But 

sometimes the students cannot understand the meaning of words and it is difficult to 

explain something in writing. The students need to be accustomed in looking that 

word in sentences. The teacher needs to find a method in teaching the use of the 

1 
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words in writing so that students can write easily. There is one model which can be 

used by the researcher in teaching writing. One of the models that will be used is 

jigsaw game. To get best result from learning writing process the researcher must 

apply an interesting method so that the students are not bored in learning writing 

process.   

From the explanation above, the researcher tries to specify her research 

especially teaching writing through jigsaw game. Using that game, the researcher is 

able to motivate the students and the researcher is interested in doing a research about 

“Improving Students’ writing skill through Jigsaw Game at The Eight Grade Students 

of Junior High School  2 Sendana. 

1.2 Problem Statement  

Based on the background above, the researcher state the question of the 

problem was “the  using of jigsaw game more effective to improve students’ 

academic writing skill than conventional way at the Eight grade students of Junior 

high school 2 Sendana?” 

1.3 Objective of the Research 

The object of the research was find out  whether or not that Jigsaw game more 

effective to improve students’academic  writing skill than conventional way at the 

Eight grade students of Junior high school 2 Sendana. 

1.4 Significance of the Research 

The significance of the research divided into two, theoreticalally and 

practically.  
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1.4.1 Theoritical significance: 

The result of this research was expected to increase and enrich the English 

knowledge in particular for Junior high school at their English ability in general. 

1.4.2 Practical significance: 

1.4.2.1 For the educational instituonal, it could be considered to use to develop the 

quality of education. Especially in teaching writing. 

1.4.2.2  For English teachers, it could be another learning model in teaching  English, 

especially for the writing skill. 

1.4.2.3 For the students, it could give motivation to improve their writing skill in 

English. 

1.4.2.4  For the next researcher, it could be meaningful information or could be taken  

as reference to create another best way or learning game in improving the 

writing skill. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter contained about previous findings, some partinent ideas, 

conceptual framework, and hypotesis. 

2.1 Previous Related Research Findings   

There were some previuos research findings that are connected with this 

reseach. Moreover, the reseacher tried to present some of them as follow: 

Handayani in her research entitled “The Interest in Learning Written 

Composition by Using Magazine Picture of the Second Year Students of MtsN 

Pangkajene”, said that in using of magazine picture is effective to improve the 

students written composition and they have positive interest in learning written 

composition by using magazine picture. It was proved by the result of pre-test (5,97) 

and post-test (7,40). It means that this activity is effective to be applied in teaching 

learning process than through conventional teaching.
1
 

Hijrah in her research entitled “Improving the Writing Skill by Using Repetead 

Exposure Technique of MtsN 2 Bonde”, said that in using of repeated exposure 

technique improves the writing ability of the students who were taught by this 

activity than who were not. It was proved by the result of post-test’s t-Test value 

                                                             

1
Handayani,”The Interest in Learning Written Composition by Using Magazine Picture of  

the Second Year Students of MtsN Pangkajene” (Unpublished Skripsi; Tarbiyah Department: 

Parepare,2009), p. 32. 

4 
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which is greater than t-Table, and it means that it is more effective to be applied in 

the teaching-learning process than through ordinary teaching.
2
 

Marniati in her title “Improving the Students’ Writing Skill os SMPN 2 

Pamboang Through Inquiry Learning” stated that inquiry learning improved the 

writing ability of the students who were not. It was proved by the result of posttest’s 

t-Test value which was greater than t Table, and it meant that it was more effective to 

be applied in the teaching- learning process than through ordinary teaching.
3
 

Based on what have already been stated above, the researcher can clearly see 

that they were taught how to improve their writing skill with any sufficient 

approaches and methodologies in teaching the researchers had done various ways to 

lead students to re-check their writing, but they forgot to put attention to complete 

students to organize their writing into a good composition. Therefore, the writer 

suggests using appropriate strategy to write and to make students write well and 

organizing their ideas into a good writing. 

2.2 Some Pertinent Ideas 

2.2.1 The Concept Of Writing 

2.2.1.1 Defenition  Of Writing 

 Writing is process of discovering and shaving meaning. Experienced writers 

rarely gather and understand immediately all the information they need. They collect 

                                                             
2
Hijrah “Improving the Writing Skill by Using Repetead Exposure Technique of MtsN 2 

Bonde“ (Unpublished Skripsi; Tarbiyah Department: Parepare, 2010), p. 38. 

3
Marniati, “Improving the Students’ Writing Skill of SMPN 2 Pamboang Through Inquiry 

Learning” (Unpublished Skripsi; Tarbiyah Department Parepare, 2014), p. 38. 
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miscellaneous fact and concept, starting writing, and then let the writing lead them to 

understanding. They know they will be making significant discovers as they writers.
4
  

Writing is progressive activity. It means that when we first write something 

down, we have already been thinking about what we are going to write. Then after 

and how we have finished writing, we read over what we have writing and make 

changes and correction.
5
 Meanwhile, Donn Byrne defines that writing is produce a 

sequence of sentences arranged in a particular order and linked together in certain 

way.
6
 

Byrne expresses that writing is the letters or combination of letters which 

related to sounds we make when we speak, writing can be said to be the act of 

forming these symbols, the symbols have to be arranged, according to certain 

convention, to form words, and words have to be arranged to form sentences.
7
 

Elizabeth Boone defines writing as “the communication of relatively specific 

ideas in a conventional manner by means of permanent, visible marks”.
8
 

In Oxford Dictionary say that writing is: (a) make letters of other symbol on 

surface, especially with pen or pencil on paper; (b) put down (on paper) by means of 

words; (c) put down work of an author, compose for publication.
9
 

                                                             
4
Rise B Axerlrod and Charles R Cooper, The St. Marteen’s Guide Writing (St. Marteen 

Press: New York, 1985), p. 4. 

5
Alice Oshima & Aan Hogue, Introduction to Academic Writing, Second Edition (New 

York: Longman Group,1998), p. 2. 

6
Byrne Donn, Teaching Writing Skills, New Edition ( England: Longman Group,1990), p. 1. 

7
Byrne Donn, Teaching Writing Skills, p. 1.  

8
Elizabeth boone, Criticizing An Exclisivist Appoach to Defining Writing http://www.suite 

/com/content/Elizabeth-boones definition-of- writing, (Accessed on 04 march 2016). 

http://www.suite/
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Based on definition above, the researcher concluded that writing is a kind of 

activity or the way where the writer put all his opinion and ideas from work to 

sentences, sentences to paragraph and paragraph to essay. Many people can’t develop 

their idea orally but they can express their idea though writing. Writing is a 

progressive activity; this means that the first we write something down, we have 

already been thinking what we are going to say and how to say it. Then after we 

finished writing, we read over what we have written and make changes and 

corrections. Therefore, writing is never a one- step action; it is process that has 

several steps. 

2.2.1.2  The characteristics of writing 

Kral states that there are some characteristics of good writing material they 

are.
10

 

1. Material should be learning-centered rather than teaching centered. They should 

focus on helping students to develop their own strategies for learning. 

2. Material should be creative.  They should provide stimulating activities to focus to 

students’ attention on the things to be learned. 

3. Materials should be interesting. They should be related to students’ interest. 

Moreover, there should be a variety of text types and activity types in the materials 

to motivate the students’ interest in writing. 

4. Materials should be task-based. They should use purposeful task to motivate 

students’ learning and to make students see the usefulness of writing.  

                                                                                                                                                                              
9
Horby As, Oxford Advanced Learner’s Dictionary of Current English (Beirut: University 

Press, 1987),  p. 996.  

10
Kral, Creative Classroom Activies (Washington, D.C.: United State  Information Agency, 

1995), p.155. 
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2.2.1.3 The Types of Writing 

According to Wishon and Burks, there are four types of writing: narration, 

description, exposition, and argumentation: 

1. Narration 

Narration is the form of writing used to relate the story of acts or events. 

Narrations places occurrences in time and tell what happened according to natural 

time sequence. Types of narration include novels and news stories, as well as a large 

part of our everyday social interchange in the form of the letters and conversation.  

2. Description 

Description reproduces the way things look, smell, taste, feel, or sound. It 

may also evoke moods such as happiness, loneliness, or fear. It is used to create 

visual image of people, places, even of people, places, even of units of time-days, 

time of day, or seasons. It may be used also to describe more than out ward 

appearance of people. It may tell about their traits of character of personality. 

3. Exposition 

Exposition is used in giving information, making explanation, and 

interpreting meanings. It includes editorials, essay, and informative and instructional 

material. Used in combination with narrative, exposition supports and illustrates. 

Used a part form narrative, it stands alone or with narrative, exposition may be 

developed in number of ways. 

4. Argumentation 

Argumentation is used in persuading and convincing. It is closely related to 

exposition and is often found combined with it. Argumentation is used to make a case 
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or to prove a statement or preposition. Study the following paragraphs. They are 

basically exposition, but they use argumentation.
11

 

2.2.1.4 The Writing Process 

 The Writing process have several stages; planning, drafting, editing (reflecting 

and revising), and final version. 

1. Planning is the process of the researcher plan what they are going to write before 

starting to write, they try and decide what it is they are going to say. For some 

writers this may involve making detailed notes as their structure in writing. In 

planning, there are three items who has to be considered by the writers; the 

purpose of their writing which consists of it is language whom they use, and 

information whom they choose, the writers have consider the audience they are 

writing for (how it is laid out, how the paragraphs are structured), and content 

structure talk about how best to sequence the facts, ideas, or arguments). 

2. Drafting. It refers to the first version of a piece of writing as a draft. This first goes 

at a text is often done on the assumption that it will be amended later. 

3. Editing (reflection and revising). In this process, the writer will revise about the 

order of the information is not clear. Perhaps the way something is written is 

ambiguous or confusing, etc. so the reflecting and revising process are often help 

the by other readers (or editors) who comment and make suggestions. 

4. Final version. When the writers have edited their draft, making the changes they 

consider to be necessary, they produce their final version. This may look 

considerably different from both the original plan and the first draft, because 

                                                             
11

George E. Wishon, Let’s Write English  (New York: Litton Educational Publishing, 1980), 

p. 377-383. 
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things have changed in the editing process. Even when they get to what they think 

is their final draft they may find themselves changing their mind and preplanning, 

drafting, or editing.
12

 

2.2.1.5 Difficulties of Writing  

 To understand why writing is difficult activity for most people, both in the 

mother tongue and in a foreign language. The people shall look at the problems which 

are caused by writing under three heading psychological, linguistic and cognitive. 

Although these inevitable overlap to some extent.
13

 

1. Psychological Problem 

 Speech is the natural and normal medium of communication for the people in 

most circumstance and accustoms us both to having someone physically present 

when the people use language and to getting feedback of some kind. Writing on the 

other hand essentially a solitary activity and the fact that the people are required write 

on our own, without the possibility of interaction on the benefit of feedback in itself 

makes the act of writing difficult.
14

   

2. Linguistic problems 

 Oral communication is sustained through a process of interaction, except in 

special circumstance, such as lectures, the participants help to keep it going, because 

speech is normally spontaneous, the people have little time to pay attention either to 

organizing our sentence structure or to connecting our sentences: to come extent the 

latter is maintained through the process of interaction. The people repeat, backtrack, 

                                                             
12

Jeremy Harmer, How to Teach Writing  (England: Pearson Education Limited, 2004), p. 4. 

13
Byrne Donn, Teaching Writing Skils (FE: Longman Group. LTD, 1988), p. 3.  

14
Byrne Donn, Teaching Writing Skils, p. 4. 
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and expand and so on, depending on how people react to what we say. Incomplete 

and even ungrammatical utterances usually pass unnoticed. 

 The people have seen, the people also have a considerable range of devices at 

our disposal to help get our meaning across. In writing, the people have to 

compensate for the absence of these features: the people have to keep the channel of 

communication open through our own efforts and to ensure, both through our choice 

of sentence structure and by the way our sentences are linked together and sequenced, 

that the text people can be interpreted on its own.
15

 

3. Cognitive Problem 

 The people grow up learning to speak and in normal circumstance spend 

much of our time doing it. The people also appear to speak without much conscious 

effort or thought and generally the people talk because they want to know about 

matters which are interest or relevant to the people especially the people’s 

professionally in writing. On the other hand, in learning through a process of 

instruction: the students have to learn certain structures which are less used in or 

perhaps it is not used at all, but in which are important for effective communication in 

writing. The people also have to learn how to organize our ideas in such a way that 

they can be understood by a reader who is not present and perhaps by a reader who is 

not known to us.  

 Finally, writing is a task which is often imposed on us, perhaps by 

circumstances. This not only has a psychological effect; it may also cause a problem 

                                                             
15

Byrne Donn, Teaching Writing Skill, p. 4. 



12 

 

in terms of content-what to say. Being it a loss for ideas is a familiar experience to 

most of us when the people are obliged to write.
16

 

2.2.1.6 The Component of Writing  

 Jacobs argues that there are five components writing. They are content, 

organization, vocabulary, language use, and mechanics.
17

 

1. Content 

 There are at least three things that can be measured in connection with 

content, the point of information to be brought, the sequence in which the point are 

presented and formal signals given the reader to guide in understanding the topic 

fully. 

2. Organization  

 There process of organization material in writing involves coherence order of 

importance, general to specific to general, chronological order and spatial order 

pattern. 

3. Vocabulary 

 In order to convey though a feeling is possible, we do several things, we 

arrange our ideas  in sentence, we construct whole essay, story, etc. we use special 

works, phrase, sentence and paragraph actually relate to each other. The result is a 

stretch of language that we have composed of writing. 

4. Language use 

 Language use in writing description and the other forms of writing involves 

usage and point involves correct usage and point of grammar or structure. 

                                                             
16

Byrne Donn, Teaching Writing Skill, p. 5. 

17
Jacob, Holy L, at al. Testing ESL, Composition: A pratical Approach (Rowley, 

Massachusest London: Newbury House Publisher,Inc,1981), p. 121. 
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5. Mechanics  

 Mechanics of writing deals with capitalization, spelling and punctuation it also 

deals with paragraphing handwriting illegible and meaning conveyed. 

2.2.2  The Concept of Jigsaw Game 

2.2.2.1 Defenition of Game 

There are some defenition of game, as the following: 

1. Game is form of play or sport with rules.
18

 

2. In the oxford advance learner’s dictionary states that “ game is an activity or 

a sport with rules in which people ot teams compete against each other : card 

games, board games, a game of change/skill, ball games”.
19

 

2.2.2.2 Types of Game 

  Game may be classified according to whether they emphasize skill, chance, 

reality or fantasy, as well as according to whether they strategy or shadown game.
20

 

Games of skills the outcome depended of the players, as in chess, tennis. 

Game of skill reward achievement, encourage individual responsibility and initiative 

and discourage laziness. 

In game of chance the outcome depended player capabilities, as indices, 

roulette and pure financial speculation. Game of chance has the educational 

                                                             
18

Oxford Learner’s Pocket Dictionary, Defenition of Game (New York: Oxford University 

press, fourth Edition, 2008), p. 181. 

19
A S Hornby, Oxford Advanced Learner’s Dictionary of Current English International 

Student’s Edition (New York: Oxford University Press, sixth Edition, 2000), p. 553. 

20
Warkiyah, “ Teaching Vocabulary through Alphabet Game Technique can Make the 

Fifth Year Students of SDN 97 Pinrang Interest in Learning Vocabulary” (Unpublished Skripsi; 

Tarbiyah Department: Parepare, 2009), p. 18. 
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advantages of dramatizing the limitations of effort and skill, bumbling the 

overachievers and encouraging the under chievers. Game of reality are essentially 

models or simulations of no play, as in theater, fiction, military, maneuvers and such 

as gameas monopoly and diplomacy. 

2.2.2.3 Advantages of Game 

Language learning is a hard task which can sometimes be frustrating. 

Constant effort is required to understand, produce, and manipulate the target 

language. Games have proven to have advantages and effectiveness in learning 

writing in various ways:  

1. Games bring in relaxation and fun for students, help them learn and retain new 

words more easily. 

2. Games usually involve friendly competition and they keep learners interested. 

3. Games bring real word context into the classroom and enhance students’ use of 

English in a flexible, communicative way. 

4. Games are highly motivating and they give students’ more opportunity to express 

their opinions and feelings. 

2.2.2.4 Definition of jigsaw game 

Jane wangesky explained that jigsaw game is an activitiy where several small 

gruops of students each get only one part of a writing text. They must figure out how 

to explain their part to members of other groups, so that the whole story can be pieced 

together. It is good practice for students
.21

 Hakkarainen stated  that  the students did 

not have enough opportunity to practice in writing. In improving the Writing skill for 

the student. It promotes positive interdependence and also provides a simple method 

                                                             
21

Jane wangesky http://.google.co.id /whyteach Writing with the Game & source( Accessed 

on  March 09
th
 2016) 
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but ensure individual accountability.
22

 Jigsaw also jigsaw puzzle is picture on 

cardboard or wood cut into irregular shapes that has to be fitted together again.
23

 

2.2.2.5 The Steps of Jigsaw Game 

1. The students practice the story in jigsaw game. 

2. The teacher rewrites the story in the language English cards and cuts the stories 

into pieces of words. 

3. The researcher then needs to split the students into several team example a team 

of five students. 

4. After the students sit and their own team, the researcher gets each team to pick 

up a piece of paper small box containing one sentence from the story which is 

written in the students’ mother tongue. 

5. The team must cooperatively translate the sentence by using the words pieces 

written on cards in particular given time example one minute. 

6. Those who are able to arrange the words in correct order, grammar, and word 

selection will gain score. No score for incorrect answers. 

7. The winner is the team with highest score. 

8. Evaluation.
24

 

 

 

 

                                                             
22

Hakkarainen, www.jigsaw.orgdownloaded (on  March 10
th
 2016) 

23
Oxford Learner’s Pocket Dictionary, Definition of Game (New York: Oxford University 

press, fourth Edition, 2008), p. 238. 

24
A. Kaharuddin. The Communicative Grammar Translation Method (Yogyakarta: Trust 

Media, 2013), p. 87. 
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2.3 Conceptual Framework 
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The three variables: input, process, and output briefly committed as follows: 

1. Input: it referred to the technique applied in improving the students’ academic 

writing skill by using jigsaw game, on the other hand threats an experimental 

group, a control is treated by conventional way. 

2. Process: it referred to the implementation of the input variable in the 

classroom in this case, the students were taught by using in the input variable. 

3. Output: the output was the students’ writing skill. 

2.4 Hypothesis 

Based on the conceptual framework, the researcher formulates hypothesis as 

follows: 

1. Null Hypothesis (Ho): the using of jigsaw game was not more effective to 

improve students’ academic writing skill than conventional way at the Eight 

grade students of Junior high school 2 Sendana. 

2. Alternative Hypothesis (Ha): the using of jigsaw game were more effective to 

improve the students’ academic writing skill than conventional way at the Eight 

grade students of Junior high school 2 Sendana. 
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CHAPTER III 

RESEARCH METHOD 

3.1 Research Design  

This method of this research was quasi experimental method (Suharsimi Arikunto). 

This design was present as follows: 
25

 

 

 E O1  X  O2 

  C O1    O2     

Where: 

E: Experimental group 

C: Control group 

O: Pretest 

X: Treatment to experimental group 

O: Post-test 

This design involved two groups with pretest and post-test. In experimental 

class the teacher taught the students about the writing skill by using jigsaw game. 

While in the control class the teacher taught the writing skill to the students without 

using jigsaw game but teaching them in conventional way. 

3.2 Variable and Operational Definition 

3.2.1 Variable 

There were two variables of this research; they are independent variable and 

dependent variable. 

                                                             
25

Suharsimi Arikunto, Manajemen Penelitian, (Jakarta: Penerbit Rineka Cipta.1995), p. 276.  

18 
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3.2.1.1 Independent variable  

Independent variable of this research was the use of jigsaw game to improve 

students’ writing skill 

3.2.1.2 Dependent variable 

Dependent variable was the ability of students in writing skill that hopefully is 

improved by using jigsaw game. 

3.2.2 Operational definition of the variable 

3.2.2.1 Writing ability means a way to express our opinion, ideas, and notion on the 

test paper  

3.2.2.2 The jigsaw game meant rearrange the random sentence into a correct 

paragraph. 

3.3 Location and Duration of the Research 

The location of the research was in SMPN 2 Sendana. The researcher did this 

research about one month. 

3.4 Population and Sample 

3.4.1 Population  

The population of the research was the eight year students of SMP Negeri 2 

Sendana. It is consisted of 3 classes. The total numbers of the students are 76 

students. 
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 Table: 3.1 Population at SMP Negeri 2 Sendana 

No   Class   Male  Female  Total Population 

1  VIII A  10  16  26 

2  VIII B  13  10  23 

3  VIII C  10  17  27 

Total Population  33  43  76 

 

3.4.2 Sample  

 The population number of this research was big because it consisted of two 

classes which each class had 26 students and 27 students. So that the researcher use 

sampling and chose 15 students as the experimental class and 15 students as the 

control class. 

3.5 Instrument of the Research  

 The instrument of data collecting for this research was written test that applied 

in pre-test and post-test. The pretest was used to measure the basic ability of the 

students in writing. The post-test is used to measure the ability of the students after 

giving the treatment. The treatment which was use by the teacher was the jigsaw 

game in teaching writing skill. 

3.6 Produce of Collecting Data 

 The produce of collecting data was presented in chronological order as 

follows: 

3.6.1 Pre-test  

In the pre-test the researcher met the teacher and determined two classes that 

were test. The researcher came to both of classes and test the students. In this pretest 
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the researcher asked the students write the sentences about fairy story. The teacher 

just ask students about one topic which had to be written.  

3.6.2 Treatment 

3.6.2.1 The control class  

 In the control class, the researcher gave treatment in fourth meeting. The 

treatment steps as follows: 

1. The first meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher gave  the of the students fairy story “Golden cucumber” 

d. The researcher asked to students to write story about “Golden cucumber”. 

e. The researcher explained about using simple past which related to Golden 

cucumber  

2. The second meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher gave the of the students fairy story “Cinderella”. 

d. The researcher asks to students to write story about “Cinderella”. 

e. The researcher explained about using simple past which related to 

“Cinderella”. 

3. The third meeting: 

a. The researcher gave the greeting for the students. 
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b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher gave the of the students fairy story “Snow white”.  

d. The researcher asked to students to write story about “Snow white”. 

e. The researcher explained about using simple past which related to “Snow 

white”. 

4. The fourth meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher gave  the of the students fairy life story “Onion and Garlic 

d. The researcher asked to students to write story about “Onion and Garlic”. 

e. The researcher explained about using simple past which related to “Onion and 

Garlic”. 

3.6.2.2 The experimental class  

 In experimental class, the researcher used jigsaw game in teaching writing 

skill. The steps of the game of teaching were:  

1. The first meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher divided the students into some groups.  

d. The researcher gave each team a topic fairy story about “Golden cucumber”. 

e. The researcher asked to each team to write story about “Golden cucumber”. 
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f. The researcher explained about jigsaw game and the steps in learning writing 

through jigsaw game.  

g. The researcher asked the students to rewrite story about “Golden cucumber” 

in the language English on cards and cut the stories into a pieces of sentences. 

h. After the students sat and their own team, the researcher got each team to pick 

up a piece of paper small box containing one sentence from the story which is 

written by the students. 

i. The team must cooperatively arranged the story by using the pieces of 

sentences written on cards in a particular given time example ten minute. 

j. Those who were able to arrange the story in correct order, grammar, and 

sentences selection would gain score. No score for the incorrect answers. 

k. The winner was the team with highest score. 

2. The second meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher divided the students into some groups.  

d. The researcher gave each team a topic fairy story about “Cinderella”. 

e. The researcher asked to each team to write story about “Cinderella”. 

f. The researcher explained about jigsaw game and the steps in learning writing 

through jigsaw game.  

g. The researcher asked the students to rewrite story about “Cinderella” in the 

language English on cards and cut the stories into a pieces of sentences. 
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h. After the students sat and their own team, the researcher got each team to pick 

up apiece of paper small box containing one sentence from the story which 

was written by the students. 

i. The team must cooperatively arranged the story by using the pieces of 

sentences written on cards in a particular given time example ten minute.  

j. Those who were able to arrange the story in correct order, grammar, and 

sentences selection would gain score. No score for the incorrect answers. 

k. The winner was the team with highest score. 

3.  The third meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher divided the students into some groups.  

d. The researcher gave each team a topic fairy story about “Maling Kundang”. 

e. The researcher asked to each team to wrote story about “Maling Kundang”. 

f. The researcher explained about jigsaw game and the steps in learning writing 

through jigsaw game.  

g. The researcher asked the students to rewrite story about “Maling Kundang” in 

the language English on cards and cut the stories into a pieces of sentences. 

h. After the students sat and their own team, the researcher got each team to pick 

up a piece of paper small box containing one sentence from the story which 

was written by the students. 

i. The team must cooperatively arranged the story by using the pieces of 

sentences written on cards in a particular given time example ten minute. 



25 

 

j. Those who were able to arrange the story in correct order, grammar, and 

sentences selection would gain score. No score for the incorrect answers. 

k. The winner was the team with highest score. 

4. The fourth meeting: 

a. The researcher gave the greeting for the students. 

b. The researcher gave motivation or information to students before teaching the 

material. 

c. The researcher divided the students into some groups.  

d. The researcher gave each team a topic fairy story about “Onion and Garlic”. 

e. The researcher asked to each team to wrote story about “Onion and Garlic”. 

f. The researcher explained about jigsaw game and the steps in learning writing 

through jigsaw game.  

g. The researcher asked the students to rewrite story about “Onion and Garlic”. 

in the language English on cards and cut the stories into a pieces of sentences. 

h. After the students sat and their own team, the researcher got each team to pick 

up a piece of paper small box containing one sentence from the story which 

was written by the students. 

i. The team must cooperatively arranged the story by using the pieces of 

sentences written on cards in a particular given time example ten minute.  

j. Those who were able to arrange the story in correct order, grammar, and 

sentences selection would gain score. No score for the incorrect answers. 

k. The winner was the team with highest score. 
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3.6.3 Post-test 

 After giving treatment, the researcher gave the post test. The post- test as the 

last test in research and it purpose to know the achievement of the students in 

understanding sentences through jigsaw game at Junior high school of 2 Sendana.  

3.7 Technique of Data Analysis 

 The data was collected from the pre-test and post-test and is analysis. 

To scoring the students’ answer the researcher uses the following table.
26

 

Table 3.2 Score and classifying the students’ writing skills 

Classification  Score level     Criteria  

 

 

 

 

Content 

30-27 

 

26-22 

 

 

21-17 

 

16-13 

Excellent to very good: knowledge, substantive 

development of topic, relevant to assigned topic. 

Good to average: some knowledge of subject, 

adequate range, limited development of topic, but 

lacks detail. 

Fair to poor: limited knowledge of subject, the little 

substance, inadequate development of topic. 

Very poor: doesn’t show knowledge of subject, 

non-substantive, not pertinent or not enough to 

evaluate. 

 

 

 

20-18 

 

 

Excellent to very good: fluent expression, ideas 

clearly stated/supported, succinct, well organized, 

logical sequencing, cohesive 

                                                             
26

J. B. Heaton, Writing English Language Tests (London and New York: Longman Group 

UK Limited, New Edition, 1991), p. 146. 
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Organization 

17-14 

 

 

13-10 

 

9-7 

Good to average: somewhat choppy. Loosely 

organized but main ideas stand out. Limited 

support, logical but incomplete sequencing. 

Fair to poor: non fluent, ideas confused or 

disconnected, lacks logical sequencing. 

Very poor: doesn’t communicate, no organization. 

Vocabulary  20-18 

 

17-14 

 

 

13-10 

 

9-7 

 

Excellent to very good: sophisticated range, 

effective word/idiom choice and usage.  

Good to average: adequate range, occasional errors 

of word/idiom form, choice, usage, meaning not 

confused or obscured. 

Fair to poor: limited range, frequent errors of 

word/idiom form, choice, and usage, etc.   

Very poor: essentially translation, little, knowledge 

of English vocabulary.  

 

 

 

 

 

Language use 

25-22  

 

 

21-18 

 

 

 

 

17-11 

Excellent to very good: Effective complex 

construction, few errors agreement, tense, number, 

word order/function, articles, pronouns, preposition. 

Good to average: effective but simple/complex 

construction, minor problems in complex 

construction, several errors of agreement, tense, 

number, word, order/function, articles, pronouns, 

preposition, but meaning seldom obscured. 

Fair to poor: major problem simple/complex 
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10-5 

constructions: frequent errors of negation, 

agreements, tense, number, word/function, articles, 

pronouns, propositions, and/or fragments, deletion, 

meaning confused or obscured. 

Very poor: virtually no mastery of sentence 

constructions rules. Dominated by errors, doesn’t 

communicate, or not enough to evaluate.  

 

 

 

 

 

Mechanics 

4 

 

 

3 

 

 

2 

 

 

1 

 

 

 

Excellent to very good: demonstrates mastery 

conventions. Few errors of spelling, function, 

capitalization, paragraphing. 

Good to average:  occasional errors of spelling, 

function, capitalization, paragraphing, but meaning 

not obscured. 

Fair to poor: frequent errors of spelling, 

punctuation, capitalization, paragraphing, poor 

handwriting, meaning confused or obscured. 

Very poor: no mastery of conventions dominated by 

errors of spelling, punctuation, capitalization, 

paragraphing, handwriting illegible, or not enough 

to evaluate. 

1.7.2 To classify the data, Depdikbud standard of evaluation that was modified as 

follow:
27
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Dekdipbuk, Petunjuk Prosess Pelaksanaan Belajar Mengajar dan Petunjuk System 

Pendidikan, Jakarta: depdikbud RI.1985 
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Table 3.3 Classification score 

96 – 100 is classified as Excellent 

86 – 95 is classified as Very good 

76 – 85 is classified as Good  

66 – 75 is classified as Fairly good 

56 – 65 is classified as Fair  

45 – 55 is classified as Poor   

38 – 44 is classified as  Very poor 

Formula (Gay)
28

 

1

1

1
n

x
X
         

2

2

2
n

x
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Where: 

 
1X = mean score of experimental group 

   = mean score of control group 

∑  mean score of experimental group 

∑ mean score of control group 

3.7.3 Finding out the standard deviation of the students’ pre-test and post-test by 

applying this formula: 

                                                             
28

Gay, L.R. Educational Research: Competencies for Analysis and Application, Second 

Edition (Columbia: Charles E. Merril Publishing Company, 1981), p. 357 
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Where:s 

 of square of experimental group 

   =  sum of square of control group 

  
1 x      = the sums of scores of experimental group 

   
2 x      = the sum of score of control group 

    1n           = number of students of experimental group 

                 2n           = number of students of control group 

   1.ds         = standard deviation of experimental group 

                 2.ds         = standard deviation of control group 
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3.7.4 Finding out the significant difference between the score of the pre-test and post-

test by using the formula (Gay)
29
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 Where:     

  t  = test of significance 

 1X  = the mean score of experimental class 

 2X  = the mean score of control group 

 1SS  = standard deviation of experimental group 

 2SS   = sum of square of control group 

 1n  = number of students of experimental class  

 2n  =number of students of control group. 
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Gay, L.R.1981 Educational Research: Competencies for Analysis and Application, 

Second Edition:Charles E, Meril Publishing Company. 
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CHAPTER IV 

FINDING AND DISCUSSION 

This chapter consisted of two sections. The findings of the research and 

discussion of the findings. The researcher analysed the data consisting of the result of 

the pre-test and post-test either in experiment and control class. 

4.1 Findings 

In this section would explain about the result findings of students’ analysis of 

pre-test and post-test. It consisted of pre-test and post-test analysis, the rate 

percentage of students’ pre-test and post-test, the analysis of students’ score in five 

components of writing narrative text and the result of mean score and standard 

deviation in pre-test and post-test. 

4.1.1 The result of pre-test analysis 

Table 4.1 The Result of Students’ Pre-test Analysis 

No Category Experiment Control 

1 Highest 59 59 

2 Lowest 33 33 

3 Mean 49.53 49,26 

4 Median 50 57 

5 Modus 53 53 

(Source of the students pre-test) 

Table 4.1 above showed that the result of experiment class and control class in 

pre-test. The result of highest in experiment class was 59 and in control class was 59, 

while the lowest in experiment was 33 and in control class was 33, mean score was 

49.53 in experiment class and control was 49.26, median was 50 in experiment class 

and 57 in control class as well as modus was 53 in experiment class and 53 in control 

class. 

32 
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Table 4.2 Rate Percentage Score of Students’ Pre-test 

No Classification Score 
Experimental 

class 
Control class 

F % F % 

1 Excellent 86-100     

2 Good 61-85     

3 Fair 47-60 12 80% 4 26.66% 

4 Very Poor 0-46 3 20% 11 73.33% 

TOTAL 15 100% 15 100% 

(Source of the students pre-test) 

Table 4.2 showed the rate percentage of students’ score of writing skill in 

experimental class with pre-test from 15 students. The table showed low score. None 

of the students got excellent and good score. There were 12 students (80%) got fair 

score, and 3 students got very poor score.  

The rate percentage score of students’ writing skill in control class was 15 

students. This table showed lowest than experiment class score. None of students got 

excellent and good score, 4 students (26.66%) got fair score. as well as 11 students 

(73.33%) got very poor score. 

The explanation above showed that the result of experiment and control class 

still low because, some of the students showed low score. 
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4.1.3 The result of post-test analysis 

Table 4.3 The Result of Students’ Post-test Analysis  

No Category Experiment control 

1 Highest 81 82 

2 Lowest 59 41 

3 Mean 67.73 57.4 

4 Median 67 57 

5 Modus 66 57 

(Source of the students post-test) 

Table 4.3 above shows that the result of experiment class and control class in 

pre-test. The result of highest in experiment class was 81 and in control class was 82, 

while the lowest in experiment was 59 and in control class was 41, mean score was 

67.73 in experiment class and control was 57.4, median was 67 in experiment class 

and 57 in control class as well as modus was 66 in experiment class and 57 in control 

class.  

Table 4.4 Rate Percentage Score of Students’ Post-test 

 No  Classification  Score 

Experimental 

class 
Control class 

F % F % 

1 Excellent 86-100 - - - - 

2 Good 61-85 13 86.66% 4 26.66% 

3 Fair 47-60 2 13.33% 9 60% 

4 Very Poor 0-46 - - 2 13.33% 

TOTAL 15 100% 15 100% 

(Source of the students post-test) 

Table 4.4 showed the rate percentage of students’ score of writing skill in 

experimental class with pre-test from 15 students. The table showed higher than pre-
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test score. None of the students got excellent. But, 13 students (86.66%) got good 

score and 2 students (13.33%) got fair score.  

The rate percentage score of students’ writing skill in control class was 15 

students. The table showed 4 students (26.66%) got good score. 9 students (60%) got 

fair score and 2 students (13.33%) got very poor score.  

The explanation above showed that the result of experiment and control class 

in post-test was higher than pre-test. It meant that, there was improvement after using 

jigsaw game as model in teaching writing narrative text. 

Table 4.5 Mean Score and Standard Deviation of the Students’ Pre-test 

Class Mean Score Standard Derivation 

Experiment 67.73 5.67 

Control 57.4 5.57 

(Source: mean score and standard deviation of the students pre-test) 

The table 4.5 above showed that the mean score of the pre-test of 

experimental class was 67.73 while control class was 57.4. By this analysis it seemed 

that the mean score obtained by the students of both classes through the test just had a 

small difference. 

In order to see whether the mean score of both classes was statistically 

significant at the level of significance 0.05 with degree of freedom 30 (N1 + N2 – 2). 

statistical t-Test for independent sample was employed. The result of the calculation 

is shown as follows: 

Table 4.6 The Result of the t-Test of Students’ Pre-test 

Variable t-Test Value t-Table Value 

Pre-test 1.22 2.048 

(Source data: the result of t test of the students pre-test) 
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The table showed that t test value (1.22) was smaller than the t test value 

(2.048) based on the data analysis. It was found that there is significant difference 

between mean score of the pre-test scores of the both sample groups. 

 The next calculation is the mean score and standard deviation of the post-test 

of both classes as follows: 

Table 4.7 Mean Score and Standard Deviation of the Students Post-test 

Class Mean score Standard Derivation 

Experiment 67.73 6.41 

Control 57.4 9.46 

(Source: mean score and standard deviation of the students in post-test) 

The table 4.6 above showed that the mean score of the post-test of 

experimental class was 67.73 while control class was 57.4. By this analysis it seemed 

that the mean score obtained by the students of both classes through the test was 

different about 10.33 points. 

In order to see whether the mean score of both classes was statistically 

significant at the level of significance 0.05 with degree of freedom 30 (N1 + N2 – 2). 

statistical t-Test for independent sample was employed. The result of the calculation 

is shown as follows: 

Table 4.8 The Result of the t-Test of Students’ Post-test 

Variable t-Test Value t-Table Value 

Post-test 39.7 2.048 

(Source data: the result of t test of the students post-test) 

The table showed that t-Test value (39.7) was greater than the t- Table value 

(2.048) based on the data analysis. It was found that Alternative Hypothesis is 

accepted. By this result, it is concluded that there was a significance difference 
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between the students writing narrative text skill that were though through jigsaw 

game and those who were not. 

4.2 Discussion 

The using of jigsaw game in improving the students’ writing at the eight grade 

students of junior high school 2 Sendana the researcher got result from the research 

that jigsaw game model gave influence for the students to give interested and 

motivated to write narrative text during learning writing. The students can be easy to 

improved  their skill of writing because the model helped them to explore the concept 

ideas in writing narrative text. 

Jigsaw game is one of an activity in learning writing to rearrange cards which 

consist of sentence from narrative story. The card use to help the students easier and 

interested to write narrative story. In application of jigsaw game the researcher gave 

motivation or information to students before teaching the material. After that the 

researcher divided the students into some groups, and then the researcher gave each 

team a topic fairy story about narrative text for example “Golden Cucumber”.  

After that the researcher asked to each team to write story about “Golden 

cucumber”, and then the researcher explained about jigsaw game and the steps in 

learning writing through jigsaw game. After that the researcher asked the students to 

rewrite story about “Golden cucumber” in the language English on cards and cuts the 

stories into a pieces of sentences. 

After the students sit and their own team, the researcher gets each team to pick 

up a piece of paper small box containing one sentence from the story which is written 

by the students, and then the team must cooperatively arrange the story by using the 

pieces of sentences written on cards in a particular given time example ten minute. 
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Those who are able to arrange the story in correct order, grammar, and sentences 

selection will gain score. No score for the incorrect answers. The winner is the team 

with highest score. 

Based on the application above the researcher discussed about the 

interpretation of the finding derived from the result of statistical analysis through test. 

4.2.1   The effectiveness of using jigsaw game in improving the students’ skill in 

writing narrative text. 

 The result of the data analysis through dependent t-test showed that the t-Test 

value was greater significantly than t-Table value (39.7 > 2.048). It meant that jigsaw 

game had effectiveness.  

 The model jigsaw game in teaching was able to improve the students’ skill in 

writing narrative text than who were not. In the other research also prove that using 

jigsaw game have effectiveness.  

4.1.2 The comparison of improvement between experiment class and control class  

 There were some differences of improvement between experimental class and 

control class. It was proved from the mean score between experiment class and 

control class.  

The result of the mean score in experimental class of pre-test is 49.53 and in 

the control class is 49.26 and in post-test proved that the result of experiment class is 

higher than the control class. It proved by the result of experiment was 67.3 and 

control class was 57.4  

In the pre-test of experiment class there were 0 students (0%) who excellent 

score, 0 students (0%) got good score, 12 students (80%) got fair score, and 3 

students got very poor score, while in the control class there were 0 students (0%) 
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who excellent score, 0 students (0%) got good score, 4 students (26.66%) got fair 

score. as well as 11 students (73.33%) got very poor score. The explanation above 

showed that the result of experiment and control class still low because, some of the 

students showed low score. 

After gave treatment through jigsaw game at experimental class the students 

got a good score than before gave treatment. The students’ score in post-test of 

experiment class, there were 0 (0%) students who excellent. But 13 students (86%) 

got good score and 2 (13%) students got fair score, while in the control class the 

researcher teaching writing using conventional way and result post-test at control 

class there were 4 (26.66%) students got good score. 9 (60%) students got fair score 

and 2 (13.33%) students got very poor score. 

The explanation above showed that the result of experiment and control class 

in post-test was higher than pre-test. It means that, there was improvement after using 

jigsaw game as model in teaching writing narrative text. 

According to data analysing above, it showed that the score of writing in post-

test was higher than the score in pre-test. This indicated that using jigsaw game can 

improve the students’ writing skill and helped the students more interested and 

develop their ideas in writing. By this way the students can master the information 

the concept of text. 

Based on the explanation above, the researcher could conclude that the 

comparison by using jigsaw game as model in improving writing skill especially 

writing narrative text was better. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 The chapter consisted of two sections, the first section deals with the 

conclusion from the findings of the research. And other deals with the suggestions. 

5.1 Conclusion 

 Based on the finding and discussions of the previous chapter above. The 

writer concluded that jigsaw game improve the students’ skill in writing narrative text 

of the students who were taught by this activity and who were not. It was proved by 

the result of post-test’s t-Test value ( 39.7) which was greater than t-Table(2.048). It 

meant that. It is more effective to be applied in teaching- learning   process. The 

researcher could make them interesting when we doing jigsaw game and make them 

spirit in doing teaching-learning process to improve the students writing skill. 

5.2 Suggestion 

 Based on the result of data analysis and conclusions, the writer had some 

suggestions: 

5.2.1 Since the application of jigsaw game had been proven to be successful in 

improving the students’ writing skill. It suggested that teaching strategy be 

continually applied in teaching writing in the class. 

5.2.2 The teacher should have many kinds of strategy in teaching writing like use 

jigsaw game of learning. So that the students are helped and easier to understand and 

more enjoy in learning teaching. 
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The List of Respondents and the Codes in Experiment 

 

NO 

 

Subject Code Class Group 

1 Muh. Fadli A VIII A Experiment 

2 Najma Indriani B VIII A Experiment 

3 Nisa Andriani C VIII A Experiment 

4 Asliah Hamzah D VIII A Experiment 

5 Sitti Rahma E VIII A Experiment 

6 Aco Ardiansa F VIII A Experiment 

7 Ade Irmayanti G VIII A Experiment 

8 Busman  H VIII A Experiment 

9 Dian Putri I VIII A Experiment 

10 Haerul Ansar J VIII A Experiment 

11 Hildayanti K VIII A Experiment 

12 Irayanti L VIII A Experiment 

13 Irmawati M VIII A Experiment 

14 Nurselfiah N VIII A Experiment 

15 Sandi O VIII A Experiment 

List of respondents and the codes in control 

NO Subject Code Class Group 

1 Arsyad  A VIII C Control 

2 Selfiani  B VIII C Control 

3 Maghfirah  C VIII C Control 

4 Linda Sari  D VIII C Control 

5 Risma  E VIII C Control 

6 Andri hastina  F VIII C Control 

7 Ardiansyah  G VIII C Control 

8 Aris Munandar H VIII C Control 

9 Fenny Yuniarti I VIII C Control 

10 Fitra  J VIII C Control 

11 Hasnur  K VIII C Control 

12 Heriansyah  L VIII C Control 

13 Lindasari  M VIII C Control 

14 Yusriani  N VIII C Control 

15 Nurmalisa  O VIII C Control 
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List of The Sample Score Based on The Writing Components Students Pre-Test 

Score 

 

No 
Code 

Experiment Class 

T Code 

Control class 

T 
C O V L M C O V L M 

1 A 13 7 7 5 1 33 A 13 7 7 5 1 33 

2 B 21 14 10 7 1 53 B 13 9 9 5 1 37 

3 C 18 13 11 7 1 50 C 16 9 9 8 1 43 

4 D 15 13 13 15 3 59 D 13 9 7 5 1 35 

5 E 17 15 12 7 2 53 E 13 8 7 5 2 35 

6 F 15 14 10 7 1 47 F 14 12 10 6 1 43 

7 G 16 13 10 7 2 48 G 15 13 8 7 1 44 

8 H 17 14 11 7 1 50 H 13 14 7 6 2 42 

9 I 15 14 10 9 2 50 I 10 8 9 5 1 33 

10 J 17 16 10 8 2 53 J 14 12 9 5 2 42 

11 K 18 15 11 8 1 53 K 17 14 11 7 1 50 

12 L 15 12 10 8 1 46 L 12 9 8 7 2 38 

13 M 15 15 9 7 1 46 M 17 14 9 7 2 49 

14 N 18 16 10 8 1 52 N 16 15 9 6 2 48 

15 O 15 17 9 7 2 50 O 15 16 9 6 2 48 

TOTAL 743 TOTAL 739 
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Post-Test Score 

No Code 

Experiment Class 

T Code 

Control Class 

T 
C O V L M C O V L M 

1 A 25 14 11 11 2 63 A 14 9 9 8 1 41 

2 B 24 16 17 11 3 71 B 17 14 13 11 2 57 

3 C 22 14 14 11 2 63 C 25 17 16 21 3 82 

4 D 27 18 14 19 3 81 D 20 13 13 12 2 60 

5 E 25 15 15 19 3 77 E 15 10 11 9 1 46 

6 F 20 14 13 12 2 61 F 16 12 10 10 2 50 

7 G 19 15 13 10 2 59 G 17 13 13 7 1 50 

8 H 20 14 19 11 2 66 H 19 10 17 10 2 58 

9 I 19 17 15 14 2 67 I 18 17 15 10 2 62 

10 J 21 19 14 12 2 68 J 20 19 14 9 2 64 

11 K 22 18 15 12 3 70 K 20 12 13 10 2 57 

12 L 19 16 16 13 2 66 L 17 15 12 12 2 58 

13 M 21 20 14 16 3 74 M 18 17 12 15 3 65 

14 N 22 20 13 14 2 71 N 17 16 12 10 2 57 

15 O 19 17 11 10 2 59 O 19 13 11 9 2 54 

TOTAL 1016  861 
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The raw score of students’ pre-test 

Code Experimental Class 
(X1) 

Control Class 
(X2) 

A 33 42 

B 53 46 

C 50 53 

D 59 44 

E 53 44 

F 47 52 

G 48 53 

H 50 51 

I 50 42 

J 53 51 

K 53 59 

L 46 47 

M 46 51 

N 52 53 

O 50 52 

 743 739 

The raw score of students’ post-test 

 
Code 

Experimental Class 
(X1) 

Control Class 
(X2) 

A 63 41 

B 71 57 

C 63 82 

D 81 60 

E 77 46 

F 61 50 

G 59 50 

H 66 58 

I 67 62 

J 68 64 

K 70 57 

L 66 58 

M 74 65 

N 71 57 

O 59 54 

 1016 861 
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Mean score of the group pre test 

 

 

 

 

 

 

       49.26 

 

Mean score of the group post test 

 

 

 

 

 

 

       57.4 
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Score quadrat of pre-test and post-test in experiment class 

Code 
Pre-test 

(X1) 
(X1)

2
 

Post-test 
(X2) 

(X2)
2
 

A 33 1089 63 3969 

B 53 2809 71 5041 

C 50 2500 63 3969 

D 59 3481 81 6561 

E 53 2809 77 5929 

F 47 2209 61 3721 

G 48 2304 59 3481 

H 50 2500 66 4356 

I 50 2500 67 4489 

J 53 2809 68 4624 

K 53 2809 70 4900 

L 46 2116 66 4356 

M 46 2116 74 5476 

N 52 2704 71 5041 

O 50 2500 59 3481 

 743 37255 1016 69394 
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Score quadrat of pre-test and post-test in control class 

Code 
Pre-test 

(X1) (X1)
2
 

Post test 
(X2) (X2)

2
 

A 42 1764 41 1681 

B 46 2116 57 3249 

C 53 2809 82 7624 

D 44 1936 60 3600 

E 44 1936 46 2116 

F 52 2704 50 2500 

G 53 2809 50 2500 

H 51 2601 58 3364 

I 42 1764 62 3844 

J 51 2601 64 4096 

K 59 3481 57 3249 

L 47 2209 58 3364 

M 51 2601 65 4225 

N 53 2809 57 3249 

O 52 2704 54 2916 

 739 36844 861 50677 
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THE T -TEST OF STUDENTS’ PRE-TEST 

Experimental class Control class 

 
    =   743 

 

               
2          

=37255 

 

 
 

                       = 37255-  

 

               =37255-  

 

               =37255-36803.26 

 

                       =451.74 

=  

 

 

 

 
 

 
    =  739 

 

               
2  

=36844 

 

 
 

                       = 36844-  

 

               =36844-  

 

               =36844-36408.06 

 

                       =435.94 

=  
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THE T -TEST OF STUDENTS’ POST TEST 

Experimental class Control class 

 
    =   1016 

 

             
2          

= 69394 

 

 
 

               = 69394-  

 

               =69394-  

 

              =69394-68817.06 

 

                       =576.94 

 

=  

 

 

 

 
 

 
    =   861 

 

               
  2      

=50677 

 

 
 

            = 50677-  

 

            = 50677-  

 

           = 50677-49421.4 

 

                       =1255.6 

=  
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T TEST FOR PRE-TEST  
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T TEST FOR POST-TEST 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

      

 The control class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII C/2  

 

Pertemuan   : Pertama 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Golden cucumber” secara tertulis dalam bahasa 

Inggris. 

B. Kompetensi Dasar 

Menyimak penjelasan cerita Golden cucumber dalam bahasa Inggris  

C. Indikator 

Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan dalam bahasa Inggris. 

E. Sumber/Media pembelajaran 

1. Buku sesuai dengan materi ajar. 

2. Dictionary 

F. Materi pokok 

“Golden cucumber” 

G. Metode pembelajaran 

Ceramah dan diskusi. 

H. Langkah-langkah kegiatan 

1. Kegiatan awal (10 menit) 

a. Peneliti memberi salam dan tegur sapa serta do’a 

b. Peneliti mengecek kehadiran siswa. 

c. Peneliti menyampaikan tujuan pembelajaran. 

d. Peneliti memberikan motivasi kepada siswa. 
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2. Kegiatan inti 65 menit 

a. Peneliti akan memberikan text bacaaan kepada siswa tentang 

“Golden Cucumber”. 

b. Peneliti akan menjelaskan tentang penggunaan simple past yang 

terkait dengan materi. 

c. Peneliti memeriksa tugas yang telah dibuat siswa dan memperbaiki 

apabila terdapat kesalahan. 

d. Peneliti menanyakan kesulitan siswa selama pembelajaran. 

e. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan.  

f. Peneliti menutup pelajaran dengan salam. 

I. Penelitian 

Jenis  :Tertulis 

 

Sendana, 9 Mei 2016 

Guru bidang studi       Mahasiswa yang 

meneliti 

 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

Mengetahui 

Kepala Sekolah 
 

 

 

 

 

Andi Arsiah, S.Pd 

Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

  

    The control class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII C/2  

 

Pertemuan   : Kedua 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Cinderella” secara tertulis dalam bahasa 

Inggris. 

B. Kompetensi Dasar 

Menyimak penjelasan cerita “ Cinderella” dalam bahasa Inggris  

C. Indikator 

Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan dalam bahasa Inggris. 

E. Sumber/Media pembelajaran 

3. Buku sesuai dengan materi ajar. 

4. Dictionary 

F. Materi pokok 

“Cinderella” 

G. Metode pembelajaran 

Ceramah dan diskusi. 

H. Langkah-langkah kegiatan 

3. Kegiatan awal (10 menit) 

e. Peneliti memberi salam dan tegur sapa serta do’a 

f. Peneliti mengecek kehadiran siswa. 

g. Peneliti menyampaikan tujuan pembelajaran. 

h. Peneliti memberikan motivasi kepada siswa. 
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4. Kegiatan inti 65 menit 

g. Peneliti akan memberikan text bacaaan kepada siswa tentang 

“Cinderella”. 

h. Peneliti akan menjelaskan tentang penggunaan simple past yang 

terkait dengan materi. 

i. Peneliti memeriksa tugas yang telah dibuat siswa dan memperbaiki 

apabila terdapat kesalahan. 

j. Peneliti menanyakan kesulitan siswa selama pembelajaran. 

k. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan.  

l. Peneliti menutup pelajaran dengan salam. 

I. Penelitian 

Jenis  :Tertulis 

 

Sendana,  12 Mei 2016 

Guru bidang studi       Mahasiswa yang 

meneliti 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

Mengetahui 

Kepala Sekolah 

 

 

 

 

 

Andi Arsiah, S.Pd 

Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

  

    The control class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII C/2  

 

Pertemuan   : Ketiga 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Maling Kundang” secara tertulis dalam bahasa 

Inggris. 

B. Kompetensi Dasar 

Menyimak penjelasan cerita “ Maling Kundang” dalam bahasa Inggris  

C. Indikator 

Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan dalam bahasa Inggris. 

E. Sumber/Media pembelajaran 

5. Buku sesuai dengan materi ajar. 

6. Dictionary 

F. Materi pokok 

“Maling Kundang” 

G. Metode pembelajaran 

Ceramah dan diskusi. 

H. Langkah-langkah kegiatan 

5. Kegiatan awal (10 menit) 

i. Peneliti memberi salam dan tegur sapa serta do’a 

j. Peneliti mengecek kehadiran siswa. 

k. Peneliti menyampaikan tujuan pembelajaran. 

l. Peneliti memberikan motivasi kepada siswa. 
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6. Kegiatan inti 65 menit 

m. Peneliti akan memberikan text bacaaan kepada siswa tentang 

“Maling Kundang”. 

n. Peneliti akan menjelaskan tentang penggunaan simple past yang 

terkait dengan materi. 

o. Peneliti memeriksa tugas yang telah dibuat siswa dan memperbaiki 

apabila terdapat kesalahan. 

p. Peneliti menanyakan kesulitan siswa selama pembelajaran. 

q. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan.  

r. Peneliti menutup pelajaran dengan salam. 

I. Penelitian 

Jenis  :Tertulis 

 

Sendana, 16 Mei 2016 

Guru bidang studi       Mahasiswa yang 

meneliti 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

     Mengetahui  

Kepala Sekolah 

 

 

 

 

 

Andi Arsiah, S.Pd 

Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

  

     The control class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII C/2  

 

Pertemuan   : Keempat 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Onion and Garlic” secara tertulis dalam bahasa 

Inggris. 

B. Kompetensi Dasar 

Menyimak penjelasan cerita “Onion and Garlic” dalam bahasa Inggris  

C. Indikator 

Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan dalam bahasa Inggris. 

E. Sumber/Media pembelajaran 

7. Buku sesuai dengan materi ajar. 

8. Dictionary 

F. Materi pokok 

“Onion and Garlic”. 

H. Metode pembelajaran 

Ceramah dan diskusi. 

I. Langkah-langkah kegiatan 

7. Kegiatan awal (10 menit) 

m. Peneliti memberi salam dan tegur sapa serta do’a 

n. Peneliti mengecek kehadiran siswa. 

o. Peneliti menyampaikan tujuan pembelajaran. 

p. Peneliti memberikan motivasi kepada siswa. 
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8. Kegiatan inti 65 menit 

s. Peneliti akan memberikan text bacaaan kepada siswa tentang 

“Onion and Garlic”. 

t. Peneliti akan menjelaskan tentang penggunaan simple past yang 

terkait dengan materi. 

u. Peneliti memeriksa tugas yang telah dibuat siswa dan memperbaiki 

apabila terdapat kesalahan. 

v. Peneliti menanyakan kesulitan siswa selama pembelajaran. 

w. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan.  

x. Peneliti menutup pelajaran dengan salam. 

J. Penelitian 

Jenis  :Tertulis 

 

Sendana, 19 Mei  2016 

Guru bidang studi       Mahasiswa yang 

meneliti 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

Mengetahui 

Kepala Sekolah 

 

 

 

 

 

Andi Arsiah, S.Pd 

Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

     (RPP) 

    The Experimental class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII A/2  

 

Pertemuan   : Pertama 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Golden Cucumber” secara tertulis dalam bahasa 

Inggris. 

Kompetensi Dasar 

Menyimak penjelasan untuk menuliskan cerita kedalam bahasa Inggris  
B. Indikator 

C. Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan kedalam bahasa Inggris 

E. Sumber/Media pembelajaran 

1. Buku sesuai dengan materi ajar. 

2. Dictionary 

F. Materi pokok 

“Golden Cucumber” 

G. Metode pembelajaran 

Ceramah dan diskusi 

H. Model pembelajaran 

Jigsaw game  

I. Langkah-langkah kegiatan 

1. Kegiatan awal (10 menit) 

a. Peneliti memberi salam dan tegur sapa serta do’a 

b. Peneliti mengecek kehadiran siswa. 

c. Peneliti menyampaikan tujuan pembelajaran. 

d. Peneliti memberikan motivasi kepada siswa. 
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2. Kegiatan inti 65 menit 

a. Peneliti akan memberikan topik cerita kepada siswa tentang 

“Golden Cucumber”. 

b. Peneliti akan membagi siswa dalam beberapa keelompok. 

c. Peneliti meminta setiap kelompok untuk menuliskan cerita “Golden 

cucumber”. 

d. Peneliti akan menjelaskan tentang jigsaw game dan langkah-langkah 

dalam belajar menulis melalui jigsaw game 

e. Peneliti akan meminta tiap kelompok untuk menuliskan kembali 

cerita tentang “Golden Cucumber” dalam bahasa Inggris pada kartu 

dan memotong kartu yang berisi cerita tentang “Golden Cucumber” 

menjadi beberapa kalimat. 

f. Peneliti akan meminta perwakilan tiap kelompok untuk mengambil 

satu kertas yang berisi kalimat dari cerita yang telah ditulis siswa. 

g. Setiap kelompok harus menyusun cerita dari potongan-potongan 

kalimat yang ada pada kartu dan peneliti memberikan waktu 

misalnya 10 menit sampai membentuk sebuah cerita. 

h. Setiap kelompok yang bisa menyusun cerita dengan benar akan 

diberikan skor yang tinggi. Skor nol akan diberikan pada kelompok 

yang menyusun cerita dengan cara yang salah. 

i. Pemenang akan mendapatkan score yang tinggi. 

3. Kegiatan penutup 

a. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan 

b. Guru menutup pelajaran dengan salam. 
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J. Penelitian 

Jenis  : Tes tertulis 

Bentuk : tulisan 

 

Sendana, 10 Mei 2016 

Guru bidang studi      Mahasiswa yang meneliti 

 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

     Mengetahui  

Kepala Sekolah 

 

 

 

 

 

Andi Arsiah, S.Pd  

    Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

     (RPP) 

    The Experimental class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII A/2  

 

Pertemuan   : Kedua 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Cinderella” secara tertulis dalam bahasa Inggris. 

Kompetensi Dasar 

Menyimak penjelasan untuk menuliskan cerita kedalam bahasa Inggris  
B. Indikator 

C. Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan kedalam bahasa Inggris 

E. Sumber/Media pembelajaran 

1. Buku sesuai dengan materi ajar. 

2. Dictionary 

F. Materi pokok 

“Cinderella” 

G. Metode pembelajaran 

Ceramah dan diskusi 

H. Model pembelajaran 

Jigsaw game  

I. Langkah-langkah kegiatan 

1. Kegiatan awal (10 menit) 

a. Peneliti memberi salam dan tegur sapa serta do’a 

b. Peneliti mengecek kehadiran siswa. 

c. Peneliti menyampaikan tujuan pembelajaran. 

d. Peneliti memberikan motivasi kepada siswa. 

2. Kegiatan inti 65 menit 
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a. Peneliti akan memberikan topik cerita kepada siswa tentang 

“Cinderella”. 

b. Peneliti akan membagi siswa dalam beberapa keelompok. 

c. Peneliti meminta setiap kelompok untuk menuliskan cerita 

“Cinderella”. 

d. Peneliti akan menjelaskan tentang jigsaw game dan langkah-langkah 

dalam belajar menulis melalui jigsaw game 

e. Peneliti akan meminta tiap kelompok untuk menuliskan kembali 

cerita tentang “Cinderella” dalam bahasa Inggris pada kartu dan 

memotong kartu yang berisi cerita tentang “Cinderella” menjadi 

beberapa kalimat. 

f. Peneliti akan meminta perwakilan tiap kelompok untuk mengambil 

satu kertas yang berisi kalimat dari cerita yang telah ditulis siswa. 

g. Setiap kelompok harus menyusun cerita dari potongan-potongan 

kalimat yang ada pada kartu dan peneliti memberikan waktu 

misalnya 10 menit sampai membentuk sebuah cerita. 

h. Setiap kelompok yang bisa menyusun cerita dengan benar akan 

diberikan skor yang tinggi. Skor nol akan diberikan pada kelompok 

yang menyusun cerita dengan cara yang salah. 

i. Pemenang akan mendapatkan score yang tinggi. 

3. Kegiatan penutup 

a. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan 

b. Guru menutup pelajaran dengan salam. 
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J. Penelitian 

Jenis  : Tes tertulis 

Bentuk : tulisan 

 

Sendana, 13 Mei 2016 

Guru bidang studi      Mahasiswa yang meneliti 

 

 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

     Mengetahui  

Kepala Sekolah 

 

 

 

Andi Arsiah, S.Pd  

    Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

     (RPP) 

    The Experimental class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII A/2  

 

Pertemuan   : Ketiga 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Maling Kundang” secara tertulis dalam bahasa 

Inggris. 

Kompetensi Dasar 

Menyimak penjelasan untuk menuliskan cerita kedalam bahasa Inggris  
B. Indikator 

C. Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan kedalam bahasa Inggris 

E. Sumber/Media pembelajaran 

3. Buku sesuai dengan materi ajar. 

4. Dictionary 

F. Materi pokok 

“Maling Kundang” 

G. Metode pembelajaran 

Ceramah dan diskusi 

H. Model pembelajaran 

Jigsaw game  

I. Langkah-langkah kegiatan 

1. Kegiatan awal (10 menit) 

a. Peneliti memberi salam dan tegur sapa serta do’a 

b. Peneliti mengecek kehadiran siswa. 

c. Peneliti menyampaikan tujuan pembelajaran. 

d. Peneliti memberikan motivasi kepada siswa. 
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2. Kegiatan inti 65 menit 

a. Peneliti akan memberikan topik cerita kepada siswa tentang “Maling 

Kundang”. 

b. Peneliti akan membagi siswa dalam beberapa kelompok. 

c. Peneliti meminta setiap kelompok untuk menuliskan cerita “Maling 

Kundang”. 

d. Peneliti akan menjelaskan tentang jigsaw game dan langkah-langkah 

dalam belajar menulis melalui jigsaw game 

e. Peneliti akan meminta tiap kelompok untuk menuliskan kembali 

cerita tentang “Maling Kundang” dalam bahasa Inggris pada kartu 

dan memotong kartu yang berisi cerita tentang “Maling Kundang” 

menjadi beberapa kalimat. 

f. Peneliti akan meminta perwakilan tiap kelompok untuk mengambil 

satu kertas yang berisi kalimat dari cerita yang telah ditulis siswa. 

g. Setiap kelompok harus menyusun cerita dari potongan-potongan 

kalimat yang ada pada kartu dan peneliti memberikan waktu 

misalnya 10 menit sampai membentuk sebuah cerita. 

h. Setiap kelompok yang bisa menyusun cerita dengan benar akan 

diberikan skor yang tinggi. Skor nol akan diberikan pada kelompok 

yang menyusun cerita dengan cara yang salah. 

i. Pemenang akan mendapatkan score yang tinggi. 

3. Kegiatan penutup 

a. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan 

b. Guru menutup pelajaran dengan salam. 
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J. Penelitian 

Jenis  : Tes tertulis 

Bentuk : tulisan 

 

Sendana, 17 Mei 2016 

Guru bidang studi      Mahasiswa yang meneliti 

 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

     Mengetahui  

Kepala Sekolah 

 

Andi Arsiah, S.Pd  

    Nip.1966123119933032055 
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RENCANA PELAKSANAAN PEMBELAJARAN 

     (RPP) 

    The Experimental class  

Sekolah  : SMP 2 Sendana 

 

Mata pelajaran  : Bahasa Inggris  

 

Kelas/Semester : VIII A/2  

 

Pertemuan   : Keempat 

 

Alokasi waktu  : 2x 45menit 

 

A. Standar kompetensi 

Mampu memahami cerita “Onion and Garlic” secara tertulis dalam bahasa 

Inggris. 

Kompetensi Dasar 

Menyimak penjelasan untuk menuliskan cerita kedalam bahasa Inggris  
B. Indikator 

C. Menuliskan teks bacaan / suatu cerita kedalam bahasa Inggris 

D. Tujuan Pembelajaran 

Siswa dapat menuliskan cerita yang telah dibagikan kedalam bahasa Inggris 

E. Sumber/Media pembelajaran 

1. Buku sesuai dengan materi ajar. 

2. Dictionary 

F. Materi pokok 

“Onion and Garlic” 

G. Metode pembelajaran 

Ceramah dan diskusi 

H. Model pembelajaran 

Jigsaw game  

I. Langkah-langkah kegiatan 

1. Kegiatan awal (10 menit) 

a. Peneliti memberi salam dan tegur sapa serta do’a 

b. Peneliti mengecek kehadiran siswa. 

c. Peneliti menyampaikan tujuan pembelajaran. 

d. Peneliti memberikan motivasi kepada siswa. 
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2. Kegiatan inti 65 menit 

a. Peneliti akan memberikan topik cerita kepada siswa tentang “Onion 

and Garlic”. 

b. Peneliti akan membagi siswa dalam beberapa keelompok. 

c. Peneliti meminta setiap kelompok untuk menuliskan cerita “Onion 

and Garlic”. 

d. Peneliti akan menjelaskan tentang jigsaw game dan langkah-langkah 

dalam belajar menulis melalui jigsaw game 

e. Peneliti akan meminta tiap kelompok untuk menuliskan kembali 

cerita tentang “Onion and Garlic” dalam bahasa Inggris pada kartu 

dan memotong kartu yang berisi cerita tentang “Onion and Garlic” 

menjadi beberapa kalimat. 

f. Peneliti akan meminta perwakilan tiap kelompok untuk mengambil 

satu kertas yang berisi kalimat dari cerita yang telah ditulis siswa. 

g. Setiap kelompok harus menyusun cerita dari potongan-potongan 

kalimat yang ada pada kartu dan peneliti memberikan waktu 

misalnya 10 menit sampai membentuk sebuah cerita. 

h. Setiap kelompok yang bisa menyusun cerita dengan benar akan 

diberikan skor yang tinggi. Skor nol akan diberikan pada kelompok 

yang menyusun cerita dengan cara yang salah. 

i. Pemenang akan mendapatkan score yang tinggi. 

3. Kegiatan penutup 

a. Peneliti bersama siswa menyimpulkan materi yang telah diajarkan 

b. Guru menutup pelajaran dengan salam. 
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J. Penelitian 

Jenis  : Tes tertulis 

Bentuk : tulisan 

Sendana, 20 Mei 2016 

Guru bidang studi      Mahasiswa yang meneliti 

 

Nuralisa, S.Pd       Rosmah 

Nip. 197706712002122001      Nim. 12.1300.154 

 

     Mengetahui  

Kepala Sekolah 

 

 

 

 

 

Andi Arsiah, S.Pd  

    Nip.1966123119933032055 
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APPENDIX 4 

Pre-test and Post-test 
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PRE-TEST and POST-TEST 

 Choose one of some topics which are given below and write it at least three 

paragraph. 

1. Unforgettable experience 

2. Visiting  grandmother  

3. On holiday 
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APPENDX 5 

The Instrument Material 
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APPENDIX 6 

Documentation 
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DOCUMENTATION 
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APPENDIX 7 

Curriculum Vitae 
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CURRICULUM VITAE 

 

The writer Rosmah was born on May 12
th

, 1992 at 

Labuang, Kec. Sendana. Kab. Majene. She is the four 

child in her family; She has four sister and three 

brothers. Her father’s name is Anwar and her mother’s 

name is Jumiati. Her educational background, She 

began her study 2000 in SDN 47 Labuang, Kec. 

Sendana, Kab. Majene and graduated on 2005, at the 

same year she registered in Junior high school one 

Sendana Kab. Majene. and graduated 2008, at the same year she registered in SMA 1 

Sendana Kab. Majene and finished 2011. After that, she continued her study of State 

Islamic Collage of Parepare (STAIN) at English program and finished her study with 

title of skripsi “Improving Students’ Writing skill Through Jigsaw Game at the Eight 

Grade Students of Junior High School 2 Sendana. 

 

 

 


