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ABSTRACT Article History

Speaking is a crucial yet challenging ; ; . .
) productive skill for English as Received:
a Foreign Language (EFL) learners because it demar?ds the

s.lmultaneous Processing of several linguistic components in real Revision:
time. Beyond linguistic limitations, personality traits such as
tntroygrSIon and extraversion shape how learners cope with the Accepted:
cognitive and affective pressure of speaking. However, most
existing studies compare speaking achievement scores rather Published:

tha_n the in;ernal_processes through which speech is produced.
This study investigates the speech disfluencies and difficulties of
introvert and extravert students from a psycholinguistic
perspective by mapping them onto the stages of Levelt's Speech
Production Model: conceptualization, formulation, and articulation.
Using a qualitative descriptive-exploratory design, we involved 15
second-semester undergraduate students of Class A at IAIN
Parepare, selected through purposive sampling based on the
extraversion dimension of the Big Five Inventory. Data were
gathered through a picture description task, a retrospective think-
aloud protocol, and semi-structured interviews, then coded into six
disfluency tokens and traced to specific production stages. The
findings show that extravert learners lean toward communicative
fluency, using filled pauses and spontaneous translanguaging as
floor-holding strategies during formulation, whereas introvert
learners prioritize accuracy through extended silent pauses,
repetitions, and self-correction driven by intensive internal
monitoring. The study contributes a stage-specific mapping of how
personality modulates the internal mechanisms of L2 speech
production at the tertiary level.

Keywords: extraversion; introversion; speech disfluency; Levelt's model;
EFL undergraduate students
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INTRODUCTION

inq is wi arded as one of the most important prpducgive skills in learning English
Wl FSpeiakunLg I: v:;ie;Y(g’gL)' and its weight increases at the university level. Through speaking,
oreign Languag e expected to express complex ideas, defend academic opinions, and

s an i i
?mgagfaaut;:t:d;:tge of classroom situations. Yet for many tertiary learners, speaking remains
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The model distinguishes three br
verbal message, formutatien, in
articulation, in which the phonet

oad stages: conceptualization, in which the speaker plans the pre-
which that message is encoded grammatically and lexically, an_d
architecture to second | ic plan is executed and monitored. Kormos (2006) extended this
: it Nd language users, arguing that L2 speakers must devote far more attention to
s |;)n and self-monitoring than first language speakers do, which makes their speech more
;ulnerab @ 10 breakdown. Observable phenomena such as silent pauses, filled pauses, repetitions,
false starts, slips of the tongue. and self-corrections can therefore be read as surface traces of where,
wihin this internal architecture, Processing has been delayed or repaired. Research on L2 fluency
supports this reading: pause location and frequency are informative about whether the difficulty lies
in conceptual planning or in lexical retrieval (De Jong, 2016), and disfluency is best interpreted in
reiation to the underlying allocation of attention rather than as simple error (Segalowitz, 2010;
Skehan. 2009). Spontaneous language switching, or translanguaging, can likewise function as a

sz,tor?ze)gic resource that bilingual Speakers deploy to keep their message moving (Garcia & Wei,

Within this framework

! » the various disfluencies that surface in spontaneous speech can be
read as indicators of the pro

duction stage at which processing has been delayed or repaired. A silent
pause produced before a clause has been launched points to difficulty in the conceptualization stage,
where the pre-ve{bal message is still being planned, whereas a filled pause inserted mid-clause more
often marks a Iencal or grammatical search within the formulation stage (De Jong, 2016). Repetitions
angi self.-correctlons, In turn, reveal an active internal monitor operating during formulation and after
articulation (Kormos, 2006), while spontaneous switches into the first language can serve as a
strateglc tran;languaging resource that keeps the message moving rather than as a sign of failure
(Garcia & Wel. 2014) Viewed in this way, the same overall amount of disfluency may conceal two
different orientations’ a fluency-protecting strategy, in which the speaker externalizes processing
through fillers and code-switching to hold the conversational floor, and an accuracy-protecting
strategy, in which the speaker withholds output through silent planning and overt repair until
grammatical criteria are met. We therefore expect personality to shape not merely how much learners
hesitate, but where in the production architecture their hesitation is located and how strictly their
internal monitor governs output (Oya et al., 2004; Khajavy et al.,, 2018). More concretely, the two
traits are expected to load on different stages of this architecture. An extravert's faster, less inhibited
processing and lower affective filter should concentrate strain on formulation, where the speed of
lexical and grammatical encoding struggles to match the drive to keep talking, so that fillers and
code-switching surface as floor-holding devices. By contrast, an introvert's more deliberate
processing and higher affective filter should lengthen conceptualization and sharpen post-articulatory
monitoring, so that disruption clusters around articulation as repetition and overt self-repair rather
than within fluent formulation.

The Indonesian tertiary setting adds a further reason to look inside the process. Students at
an Islamic higher-education institution such as IAIN Parepare typically share a strong first language
and a comparable instructional history, so the variation in their speaking behaviors is unlikely to be
reducible to gross differences in exposure. This relative homogeneity makes the cohort a useful site
for isolating the contribution of personality to the mechanics of speech production, and it
complements earlier institution-based work on learning and thinking styles in the same context
(Kalsum, 2022; Priyatno et al., 2024). _

Bringing these strands together exposes a clear gap. Personality has been correlated with
speaking scores, and disfluency has been studied as a marker of fluency, but the two have rarely
been joined so as to ask where in the speech-production architecture introvert and extravert learners
differ. The present study addresses this gap. Specifically, it sets out to identify the types of speech
disfluency produced by introverted and extraverted second-semester undergraduate students of
Class A at JAIN Parepare, and to map those disfluencies onto the conceptualization, formulation, and
articulation stages of Levelt's model. By linking each surface behavior to an internal stage and to the
learner's own retrospective account, we aim to explain the.cognmve and affective mechanisms
behind the observed speaking behaviors of dnffer_ent perspnahty types. The novelty gf thg study lies
in this stage-specific mapping: rather than reporting that introverts and extraverts differ in how well
they speak, we trace how and where their internal processing diverges, and we offer a tentative

interpretive frame for that divergence.
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RESEARCH METHOD

This study employed a qualitative descriptive-exploratory design o investigate speaking
gfficulties and speach disfluen

: ¢y from u psycholingustic perspective. The design was (hosen
because our concern was not to measure the size of a difference batwean groups but to describe, fn
depth. where in the speech-production process disruptions occurred and how IBarmers expenerc e
them The investigation was conducted in the English Education Departmant of Institut Agarma Islam

N{"ae“l“A'N) Parepare, tocusing on the academic speaking environment of fresh undergraduate
students

Research Participants

The participants were 15 second-s

emester undergraduate students enrolled in Class A at IAIN
Parepare We appiied purposive sampij

NG to obtain students with clearty distinguishable personality
tendencies To establish a personality baseline. the cohort was screaned using the extraverson
dimension of the Big Five Inventory (BF1), a widaly used instrument for measuring traits wathin the
Big Five framework (Soto & John, 2017) The extraversion scale consisled of eight tems including
positive and reverse-scored statements, each rated on a fiva-point Likert scale from strongly disagree
(1) to strongly agree (5) Higher composite scores indicated stronger extraversion and lower scores
indicated introversion The screening produced two groups eight extraverted students and seven
introverted students To protect confidentiality. each participant s referred to by a cods, with £1-E#
denoting the extraverted  sludents  and =17 the introveried studants

Techniques of Data Collection and Instruments

Data were collected through threa interconnected tachniques so that both oral parformance
and the internal states behind it could be caplured The prmary elicitation instrument was a
structured piclure description task Each participant produced a short monologue describing a
designated visual prompt. and the monologues were fully audio-recorded to preserve real-time
disfluency Immediately afterwards, a retrospective think-aloud protocol was administered while
listening to the playback of their own recording, participants were prompted to recall and verbalize
what they had been thinking at the precise moments of hesitation, pausing, or language switching
This think-aloud was activated within approximately two minutes of completing the speaking task, a
delay short enough to minimize memory decay while still allowing the recording to be cued for
playback Finally, semi-structured interviews explored the participants’ broader speaking difficulties,
perceived anxiely, and situational confidence Retrospective verbalization of this kind is an
established way of accessing the cognitive processes that accompany language-based tasks
(Charters, 2003)

The picture description task was selected deliberately. Because all participanits described the
same prompt, the cognitive demand of conceptual planning was held broadly constant, which allowed
differences in disfluency to be attributed mare confidently to formulation and monitoring rather than
to unequal topic familiarity The monologic format also minimized the interactional unpredictability of
a dialogue, so that the disfluencies recorded reflected the speaker's own production process rather
than the pressure of an interlocutor's turn. Each recording was reviewed by the researcher at least
twice, and ambiguous tokens were re-checked against the audio to ensure that, for example, a
hestation that ended in a repeated word was coded as a repelition rather than as two separate
events.

Data Analysis S—
Analysis proceeded in four steps. First, the recorded monoiogugs wera transcribed in full
Second, each transcript was examinad to identify, count, and cod_e six disfluency tokgns_ silent
pauses (SP), filled pauses (FP), repetitions (RP), false starts (FS), slips of the tongue (ST), and self-
corrections (SC). Third, the coded tokens were mapped onto Levelt's Sgeech Production Model to
locate the processing loop in which the disruption occurred, that is, the conceptualization,
formulation, or articulation stage Fourth, the qualitative material from the think-aloud protocols and
interviews was analyzed thematically to explain the underlying psycholinguistic machanisms and
affective factors, and the participants’ own words were translated from Indonesian 'for reporting To
safeguard trustworthiness, we triangulated data sources and methods, cross-checking the observed
oral behavior against the learners’ internal reflections The coding framewark that guided this
mapping IS presented in Table 1
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This analytic procedure wa

S anchored | ! i nquiry in which
meaning s built inductively fro o3 W ulabiAN Mikigtiee o JUBRRYe INSERY

M participants’ situated accounts rather than imposed from a
pregetermined schems (Merriam & Tusdell,pzma) The thematic interpretation of the think-aloud and
interview data followed the reflexive, phase-based approach of Braun and Clarke (2021) we
familanzed ourselves with the transcripts, generated initial codes close to the participants’ own
wording. and then consolidated those codes into the broader patterns reported below. At the coding
Stﬁgei me.d'SﬂUENC‘I tokens and the interview material were labelled manually using a combination
of cescnplive and process codes in the sense of Saldafa (2016), so that each label captured either
the type of disruption observed or the cognitive action the learner reported performing Finally. to
strengihen the trustwarthiness of the interpretation, we pursued credibility through the triangulation
of data scurces and methods and aimed for the rich, contextualized rigour that Tracy (2020) identifies
as a marker of quality in qualitative research, cross-checking each analytic claim against both the
recorded behaviour and the leamers' retrospective reflections

Table 1. Cading scheme for analysing speech disfluencies based on speech production stages
Observed

i Psycholinguistic

disfluency Production stage ylndlcatgor Possible mechanism
Sient Pause (SP) Conceptualization Difficulty organizing ideas Pre-ve:;ziinmgssage
Filled Pause (FP) Formulation Hesitation during lexical  Lexical retneval/fioor-

search holding
Repetition (RP) Formulation Monitoring grammatical ~ Syntactic formulation
structure delay

False Start (FS)  Formulation/Articulation Cha“g;'r‘gczgzd“’a' Cognitive overioad
Slip of the Tongue R ol Phanological mis- Articulatory execution
(ST selection slip
Seit-Correcbon Articulation (post- Over-active monitering
(SC) output) High tracking of errors system

RESEARCH FINDINGS AND DISCUSSION

Research Findings

The first aim of the study was to establish the personality profile of the cohort. Based on the
BFi extraversion scores, the 15 students fell into two groups. As presented in Table 2, eight students
53.3%) were classified as extraverts, with total scores ranging from 21 to 29 (M = 24.0), while seven
students (46.7%) were classified as introverts, with total scores ranging from 13 to 20 (M = 15.9).

Table 2. Students' personality classification based on BFl scores

No Participant Total score Category
1 E1 22 Extravert
2 E2 22 Extravert
3 E3 21 Extravert
4 E4 21 Extravert
5 ES 27 Extravert
8 E6 27 Extravert
7 E7 29 Extravert
8 E8 23 Extravert
) k| 20 Introvert
10 12 17 Introvert
11 13 16 Introvert

12 14 16 Introvert

13 15 15 Introvert
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No T
A Participant Total score Category
15 16 14 Introvert
17 13 Introvert

With the baseline ests
a

bli ix di
tokens. Table 3 summarize. shed, the recorded monologues were analysed for the six disfluency

the distribution across participants and personality groups.

Table 3. Frequency of Speech disfluen

No Bantiet Cy indicators across personality types
pant Perss. SP FP RP FS ST SC Total
¥ E1 E 1 3 1 0 0 0 5
; E2 E 0 0 1 0 0 0 1
3 E3 E 0 1 0 0 0 0 1
4 E4 E 0 2 1 0o 0 0 3
5 ES - 0 o0 1 0 0 0 1
6 E6 E 1 1 O 0 0 o0 2
7 E7 = 0 1 1 0 0 1 3
8 E8 E 2 1 2 1 0 0 6
9 1 | 1 2 9 0 0 0 5
10 12 | 1 1 1 0 0 0 3
11 13 | 1 3 0 0 0 1 5
12 14 [ 0 1 1 0 0 0 2
13 5 | 0 1 1 1 0 0 3
14 16 1 0 0 1 1 0 1 3
15 17 1 0 0 1 0 0 0 1
Total 7 17 14 3 0 3 44
Mean Extravert 275
Mean Introvert 3.14

A total of 44 disfluencies were observed during the task. Contrary to the common assumption
that introverts simply speak less smoothly across the board, the two groups produced an identical
aggregate of 22 tokens each; the difference appears only when group size is taken into account,
giving introverts a slightly higher mean (M = 3.14) than extraverts (M = 2.75). Across token types,
filled pauses (n = 17) and repetitions (n = 14) were by far the most frequent. while false starts (n =
3), self-corrections (n = 3), and silent pauses (n = 7) were comparatively rare, and no slips of the
tongue were recorded. Crucially, the qualitative data showed that the same overall rate masked two

i f being disfluent.
Gk dfﬁ;eugttxzése;ive in?erviews indicated that extravert lea'rners, altho.ugh theqretically fluency-
oriented. were not immune to the pressure of a formal academic t_aslf. Their dlsruptlons cluste_red on
filled paﬁses, and they explained these as a by-product pf monitoring grammar while keeping the
conversational floor. To avoid breaking down whlle searching fqr an Englljsh structure, they produced
fillers or briefly switched into Indonesian, signaling that processing was stnllll under way. One extravert
participant, E4 described this directly (translated from Indonesian): “When | was speaking, |
' nsure whether my grammar was correct. Because | kept checking my sentence
suddenly felt unsu d ‘ee’ or ‘'um'’ to buy time while | thought of the next words.” A second extravert,
PRI produzethe highest individual count, showed how the same monitoring could spill into
%ﬁtxgﬁﬁept thinking about whether my sentence was arranged correctly, so | sometimes

; in with a different sentence.”

started, stopped, and bedgi: nI:yg:éna contrasting profile. Rather than filling the silence, they tended to
putvent |eamers| ar?ed on repetition and self-correction to secure accuracy before committing
stop and plan, anq they ea - “| preferred to stop or to repeat the previous words when | felt unsure
to speech. 12 put it ﬂl“s \Zdéd extra time to arrange the correct English in my mind before saying it.”
:g?‘;m 31,:3;::; thr;epressure was clearly affective rather than purely linguistic. I3, whose English

4am AL 44l A4l ARSA L 4 4an sme

L

Dipindai dengan CamScanner


https://v3.camscanner.com/user/download

Mawlani, Kalsum, Fakhruddin, & Mujahidah

was adequate, traced hig disfluenc
in front of the researcher made m
Towards the end of the task, a few
which briefly relaxed their internal

Looking more Closely atthe t

y 10 situational anxiety. “Actually | knew the words, but speak'f;q
€ nervous, so | repeated words and paused to steady mysel
participants reported fatigue and a drop in situational motivation
monitoring and produced short, unstructured disruptions
oken distribution sharpens the contrast. Filled pauses were spread
across both groups but functioned differently. among extraverts they appeared mid-utterance as the
floor was held, whereas among introverts they often accompanied or followed a silent pause, as if
the learner had first planned in silence and then voiced a brief filler before committing Repetitions,
the second most frequent token, were notably concentrated among the accuracy-oriented introverts,
several of whom repeated a word or Phrase while they verified its grammatical fit. Self-corrections,
though few, were producegd almost entirely by participants who described themselves as fearful of
error, which is consistent with their Interpretation as evidence of an over-active post-output monitor
The complete absence of slips of the tongue is itself telling: in a carefully monitored, planning-heavy
task, learners rarely allowed an unplanned phonological form to surface

Within-group variation also deserves comment, because it guards against an overly
deterministic reading of personality. Not every extravert was fluent and not every introvert was
halting. Two extraverts, E2 ang E3, produced only a single token each, while the extravert E8
produced six, the highest count in the cohort, driven by her unusually strict attention to sentence
structure. Conversely, the Introvert 17 produced only one token. These cases indicate that personality
sets a tendency rather than a fixed outcome, and that situational state, momentary anxiety, and task
fatigue interact with trait to shape the disfluency a learner actually produces on a given occasion

Discussion

Read through Levelt's architecture, these findings tell a coherent story about where introvert
and extravert learners encounter trouble. For extraverts, the dominant token, the filled pause, sits
squarely in the formulation stage. The interviews suggest that extraverts did not pause because they
had no idea to express; their pre-verbal message was ready but encoding it into accurate English
grammar and vocabulary lagged behind their intention to keep talking. The filled pause therefore
worked as a floor-holding device that bridged the gap between a fast conceptualizer and a slower
formulator. This interpretation aligns with De Jong's (2016) observation that pauses within rather than
between utterances reflect lexical and grammatical encoding difficulty rather than conceptual
planning, and with Kormos's (2006) argument that L2 speakers must allocate disproportionate
attention to formulation. The spontaneous switches into Indonesian that several extraverts produced
are best understood not as failure but as translanguaging, a strategic mobilization of the learner's full
linguistic repertoire to sustain communication (Garcia & Wei, 2014).

For introverts, the Centre of gravity shifts. Their reliance on silent pauses points toward the
conceptualization stage, where they took extra time to plan, while their repetitions and self-
corrections belong to formulation and post-output monitoring. The recurring theme in their accounts
was an accuracy-oriented stance: they were unwilling to release an utterance until they judged it
grammatically safe. In Levelt's terms, this is an unusually active internal monitor, and it carries a cost.
The heightened monitoring consumed working-memory resources that might otherwise have
Supported smooth delivery, so the very strategy that protected accuracy also generated visible
disfluency. The case of I3 shows that this monitor can be amplified by anxiety, consistent with the
strong negative anxiety-achievement relationship documented by Teimouri et al. (201 9) and with the
Situated, emotionally driven nature of the decision to speak (Maclintyre et al., 1998: Khajavy et al,
2018

)Comparing the two profiles clarifies what an aggregate score would have hidden. Earlier
studies that ranked personality groups by oral performance. such as Oya et al. (2004), found
Extraverts advantaged on global impression measures, and our data are not inconsistent with that:
extraverts sounded more continuous because they kept the floor. However, our stage-leve| reading
shows that this continuity was purchased with fillers and code-switching, not with effortiess encoding,
while introverts traded surface continuity for internal precision. The difference between the groups is
thus qualitative and located, not merely quantitative. This refines the local literature as well. Where
Basri et al. (2022) and Malota et al. (2022) documented that affectlve and environmental pressures
depress Indonesian learners' speaking, and where Kalsum (2022), Priyatno et al. (2024), and Misbah
and Kalsum (2026) established that persona{lity and cognitive style structure EFL behaviors, the
present study specifies the psycholinguistic point at which those forces act during speech production
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Taken together, the results invite a m m T -
' S invit | which we term the Trait
Modulated Monit a modest theoretical proposal, w

oring account of EFL production The core idea is that a learner's position on the
Introversion—extraversion continuum does not merely set their social willingness to speak; it also
shifts the threshold and the resource allocation of the internal monitor within Levelt's formulation and
post-outputloops. Extraverts appear to run a more permissive monitor that tolerates imperfect output
in exchange for fluency, externalizing their processing through fillers and translanguaging Introverts
appear to run a stricter monitor that withholds output until accuracy criteria are met, internalizing their
processing through silent planning and covert repair. Neither setting is inherently better, each
optimizes a different valye fluency or accuracy, and each leaves a characteristic disfluency

signature Framed this way, speaking difficulty is not a single deficit but the visible cost of a particular
monitoring strategy

A finer point concerns the rela
onented tokens Although both refl
tends to be pre-em

tionship between repetition and self-correction, the two repair-
ect monitoring, they operate at different moments Repetition
ptive: the learner repeats a word to gain planning time before the rest of the clause
is committed, so the monitor is acting on a plan that has not yet fully surfaced. Self-correction is
reactive’ an _ltem has already been articulated, the monitor has flagged it as deviant, and the learner
overtly repairs it. The introverts in this study drew on both, which suggests that their monitor was
active across the formulation and post-output loops rather than at a single point. This dual
engagement helps explain why their speech, though accurate in intention, was perceptibly less
contmr:0us than that of the extraverts, who tended to defer or externalize repair instead of performing
it overtly

The translanguaging observed among the extraverts also merits a less deficit-oriented reading
than it often receives in EFL classrooms When a learner momentanly switches into Indonesian to
hold the floor, the switch is not necessarily a gap in competence; it can be a resourceful redeployment
of the bilingual repertoire that keeps the communicative channel open while formulation catches up
(Garcia & Wei, 2014) Interpreted within Levelts model, such switches are a formulation-stage
workaround rather than a conceptual failure, because the message was already planned and only
its English encoding was delayed Recognizing this distinction matters pedagogically, because it
implies that penalizing all code-switching may suppress a strategy that, used judiciously, supports
rather than undermines spoken interaction.

It is also worth reflecting on what the triangulated design contributed. Had we relied on the
recordings alone, the higher introvert mean might have been read simply as weaker fluency. The
retrospective protocols and interviews showed that this reading would have been misleading: the
same surface count concealed opposite motivations, fluency-protection among extraverts and
accuracy-protection among introverts. The convergence between what learners did and what they
reported they were doing strengthens confidence in the stage-level interpretation, and it illustrates
why process data are indispensable when the research question concerns mechanism rather than
magnitude. At the same time, the account we propose remains interpretive; the retrospective method
captures what learners could recall and were willing to articulate, not a direct readout of cognition.

Positioned against existing theory, the Trait-Modulated Monitoring account is complementary
too, rather than a replacement for, models of willingness to communicate. Where willingness-to-
communicate research explains whether a learner chooses to speak (Maclntyre et al., 1998: Khajavy
et al., 2018), the present account addresses what happens to the production process once the
learner has chosen to speak. The two operate at different points in the speaking event: the decision
to initiate, and the internal management of encoding and monitoring during delivery. Linking them is
a promising direction, since a learner's habitual monitoring setting may itself feed back into their
willingness to risk speaking on future occasions. ' _

A further nuance concerns the temporal dynamics of the speaking task. Several participants
reported that their disfluency was not constant but increased as t_he monologue progressed and their
situational motivation waned, an observation that resonates with evidence that engagement with
English is variabte rather than fixed (Fitriani et al., 2024). When motivation dipped, the introverts in
particular appeared ta relax the strict monitor that had earlier governed their output, producing short,
loosely planned stretches of speech; the protective accuracy orientation, in other words, behaved
less like a permanent trait setting and more like a resource that could be depleted over the course of
a single task The prosodic dimension adds another layer to this picture. Because intonation and
rhythm are assembled late, at the interface between formulation and amculapon, the difficulty that
some learners display in controlling English prosody (Basmala et al, 2025) is consistent with our
finding that disruptions tend to cluster precisely where the phonetic plan is built and monitored. Read
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together, these observations im

ply that the disfl n learner is the joint product
of a relatively stable trai i y Isfluency signature of a given le J

Ntation and a set of fluctuating states — motvation, fatigue, and
momentary anxiety — that determine, from one moment to the next, how tightly the internal monitor
is held This dynamic reading ‘

; cautions a a fixed measure of a
leamer's speaking competence gainst treating any single recording as
The contrast also refines how we should think about the role of working memory in tertiary L2

speaking. For the introverts, the cost of withholding output until accuracy criteria were satisfied was
a heavier moment-to-moment load, since holding a clause in an unspoken, fully-checked state
consumes the very resources that smooth articulation requires; this is consistent with accounts in
which formulation and self-monitoring compete for limited capacity in second language users
(Kormos, 2006). For the extraverts by contrast, externalizing the search through a filler effectively
offloaded part of that burden onto the conversational channel, trading a small fluency blemish for
sustained forward momentum — a pattern that mirrors the way mid-clause pauses index encoding
difficulty rather than conceptual emptiness (De Jong, 2016). Neither route eliminates the underlying
processing demand, each simply distributes it differently between covert planning and overt speech.

It 1s worth underscoring ‘that this stage-sensitive view carries methodological as well as
theoretical weight. A purely product-oriented analysis, focused on counting disruptions, would have
flattened the two profiles into a single fluency ranking and obscured the opposite orientations that
drive them Only by pairing the behavioural record with the learners' own process accounts could the
divergent functions of an apparently identical token — a pause that plans versus a pause that
searches — be recovered, which is precisely the analytic move that a rich qualitative design is meant
to support (Tracy, 2020). In this sense, the contribution of the study is not merely a catalogue of
disfluencies but a demonstration that the same surface form can index different underlying operations
depending on the speaker's personality and momentary state. For research on second language
fluency, this reinforces the long-standing argument that disfluency should be interpreted in relation
to the allocation of attention rather than scored as undifferentiated error (Segalowitz, 2010; Skehan,
2009).

These insights carry practical weight for the EFL classroom. If disfluency reflects where
processing stalls rather than a uniform lack of ability, then instruction can be targeted. For introverted
learners, lowering the affective load and providing explicit pre-task planning time should ease the
conceptualization bottleneck and reduce the need for protective silence. For extraverted learners,
who already keep the floor, instruction can usefully strengthen accuracy monitoring without
suppressing their interactional momentum, for example through delayed, form-focused feedback.
More broadly, oral assessment that counts disfluency as simple error risks penalizing introverts for
the very monitoring that signals their concern for accuracy; a process-sensitive view would weigh the
function of a pause, not only its presence (Segalowitz, 2010; Skehan, 2009)

CONCLUSION

This study examined the speech disfluencies and speaking difficulties of introvert and extravert
EFL undergraduates at IAIN Parepare through the lens of Levelt's Speech Production Model. The
evidence indicates that personality does not simply make some learners more or less fluent; it
modulates how cognitive resources and internal monitoring are deployed during spontaneous
speech. Extravert learners gravitated toward communicative fluency, using filled pauses and
spontaneous translanguaging as floor-holding strategies to absqrb lexit_:al and syntactic delays in the
formulation stage. Introvert learners prioritized accuracy, engaging an intensive internal monitor that
raised cognitive load and produced extended silent pauses, repetitions, and self-corrections before
articulation. .

On the basis of these patterns, we proposed a Tralt-quuIated Monitoring account of EFL
production, which holds that the introversion—-extraversion dimension alters the threshold and
resource allocation of the internal monitor within Levelt's formulation and articulation loops The
contribution of the study is therefore less a new measurement than a ehi‘ft of focus: from‘treating
speaking difficulty as an observable score to readmg it as a psycholinguistically traceable signature
of where and why processing was delayed or repaired. . .

Several limitations should temper these conclusmne The design was qualitative and
exploratory, the sample comprised only 15 students from a single classroom, anq elicitation relied
on a single picture description task; the findings should thus be read as analytlcally rather than
statistically generalized. Future research could expand the sample, adopt a longitudinal scope, and
incorporate more interactive tasks such as role-plays or argumentation, so as to test how task
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complexity interacts with personalit

in
examine  whether  the ¥ In shaping the disfluency signatures described here, and to

momtormg account holds across profiuen:y levels
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APPENDIX |

STUDENT PERSONALITY QUESTIONNAIRE SHEET (BIG FIVE INVENTORY)

Name/Initials:

............................................

---------
................

Instructions: Put a checkmark (\checkmark) in the number column (1-5) that best describes

you.

1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree (1: Sangat

Tidak Setuju, 2: Tidak Setuju, 3: Netral, 4 Setuju, 5: Sangat Setuju)

No | Pernyataan

(Positif) Saya
- merasa penuh

| energi saat

| berinteraksi

| dengan banyak
_orang.

L -

|
|
|

' (Negatif) Saya

- cenderung

- menjadi orang

' yang pendiam
saat berada di

_lingkungan baru. |

2 3

]

' (Positif) Saya
merasa nyaman
memulai
percakapan

' terlebih dahulu

- dengan teman

' sekelas.

——

' (Negatif) Saya
lebih suka

' menghabiskan
waktu sendirian

' untuk mengisi

- kembali energi
saya.

 (Positif) Saya

| merasa percaya
' diri saat harus

- berbicara secara
' spontan di depan |
| kelas.

' (Negatif) Saya 1
. cenderung ;
. berpikir sangat |

= PN

W —
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lama sebelum
akhirnya
memutuskan
untuk bicara.

(Positif) Saya
mudah
mengekspresikan
pendapat saya
meskipun dalam
situasi ramai.

(Negatif) Saya
merasa lelah
secara mental
setelah berada di
keramaian dalam
waktu lama.
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APPENDIX 2

INSTRUMEN TES PERFORMA BICARA (SPEAKING PERFORMANCE TEST)
A. Purpose of the Instrument

Tl'ns instrument is d6§1gned to elicit spontaneous student speaking activity through visual
stimuli. Its objective is to record ps " s

NppeRa bt ol _ ycholinguistic phenomena (pauses, fillers/hesitations.
Iep : oceur while students process information from the image and their thoughts
into English.

B. Task Material (Picture Description Task)

Task: Picture Description

::::

Instruksi: ** Look at this picture for 30 seconds, then explain verball

' y what the people in the
picture are doing.”
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APPENDIX 3

LEMBAR OBSERVASI PSIKOLINGUISTIK & REKAPITULASI (ANALISIS

DISFLUENCY)

A. Tujuan Instrumen

Instrumen ini digunakan oleh peneliti untuk mengklasifikasikan hambatan bicara yang
muncul pada I:ekamal? seluruh siswa. Data ini bertujuan untuk membandingkan secara
sistematis jenis kesulitan bicara yang mendominasi kelompok Introvert dibandingkan

kelompok Ekstrovert.

B. Dasar Teori & Referensi

Analisis ketidakteraturan bicara (disfluency) merupakan indikator utama dari hambatan pada
proses kognitif internal. Perbedaan durasi jeda (pauses) dan frekuensi pengulangan
(repetitions) mencerminkan bagaimana tipe kepribadian dalam model Big Five mengelola
beban kerja memori saat memproduksi bahasa (Prawati dkk.. 2021; Wahyuni, 2022).

C. Lembar Observasi Psikolinguistik (Analisis Per-Individu)

Nama/Inisial SISWa: ooovveeeeiieeeeee e e e e

Skor BFI (Extraversion): ................. (Kategori: Introvert / Ekstrovert)
Tahap Produksi Indikator Tally Total
(Levelt) Disfluency (Frekuensi)

| Silent Pause

' Conceptualization | (Berhenti bicara

>2 detik)

| Filled Pause

; ; (Suara "uh",

| Formulation um". "er",

| "mmm")

J Repetition

| Formulation (Mengulang kata

b atau frasa)

: False Start

| Formulation (Memulai kalimat

lalu diulang)

1 Slips of the

! Articulation Tongue (Salah

- ucap bunyi/kata)

| Self-Correction

& e Memperbaiki

1; Monitoring ::esalahan

= | sendiri)

il
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O. Lembar Rekapitulasi Kelas (Analisis Kelompok)

(Digunakan untuk membandingkan pola di seluruh kelas)

"~ Kelompok | Rata-rata Silent | Rata-rata Filled —m‘rdﬁ-is_ﬁés_ulitan |
__Kepribadian |  Pause Pause  Dominan |
; " - T (Misal: |
| Introvert (N "') ------- kah ....... ka“ Konseptuahsasl |
. Ekstrovert(N=...) | kali | ... kali (Misal: Artikulasi) |

E. Prosedur Analisis (Hari 3)

Transkripsi: Peneliti mendengarkan rekaman Hari Kedua dan mengubahnya menjadi teks
(khusus bagian yang mengalami hambatan).

Coding: Memberikan kode pada setiap jeda atau kesalahan yang muncul sesuai tabel di atas.

Penyaringan Subjek untuk Hari 4: Berdasarkan analisis ini, peneliti memilih siswa yang
memiliki hambatan paling unik atau paling banyak untuk dilakukan sesi Think-Aloud
Protocols (TAP) pada Hari Keempat guna menggali alasan di balik hambatan tersebut.

F. Catatan Peneliti (Memo)

(Catat hal unik yang ditemukan, misalnya: “Siswa ekstrovert cenderung lebih cepat
memperbaiki kesalahan (self-correction), sedangkan siswa introvert cenderung terdiam lebih
lama sebelum bicara.” Atau referensi ke perilaku yang mendukung Wahyuni (2022)).

APPENDIX 4

INSTRUMEN THINK-ALOUD PROTOCOLS (TAP) & STIMULATED RECALL

A. Tujuan Instrumen

Instrumen ini bertujuan untuk mengungkap proses kognitif yang “tersembunyi” di balik
ketidakteraturan bicara siswa. Dengan memutar ulang rekaman video dari Hari Ke-2, peneliti
meminta siswa mengungkapkan apa yang mereka pikirkan pada saat terjadi jeda atau

kesalahan bicara.

B. Dasar Teori & Referensi

Metode TAP dan Stimulated Recall sangat efektif untuk membedah hambatan pada tahap
Konseptualisasi (pencarian ide) dan Formulasi (pencarian kata/tata bahasa). Penelitian
terbaru menunjukkan bahwa siswa introvert cenderung memiliki proses monitoring internal
yang lebih ketat dibandingkan ekstrovert, yang sering kali menyebabkan jeda diam lebih
lama (Hiver & Al-Hoorie, 2020; Prawati dkk., 2021).

B o <opkak :
ok Salud AN o TR et R N N Y N o ey '—“'4
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C. Prosedur Pelaksanaan TAP

pemutaran Ulang: Peneliti dan siswa duduk bersama melihat rekaman video bicara siswa
(dari Hari Ke-2).

Pause & Prompt: Peneliti menghentikan video tepat saat siswa terlihat terdiam (silent
pause), bergumam (filled pause), atau melakukan koreksi diri (self-correction).

Pertanyaan Pemicu: Peneliti mengajukan pertanyaan untuk memicu ingatan kognitif siswa.

D. Lembar Panduan Pertanyaan TAP

 Kejadian pada | Pertanyaan Peneliti (Prompt) Respon

 Video , Kognitif Siswa

% (Verbatim)
Jeda Diam "Di detik ini Anda terdiam cukup lama. Apa

(Silent Pause) | yang sedang Anda pikirkan saat itu? Apakah l
' Anda lupa idenya atau bingung cara ‘

mengucapkannya?"
Gumam (Filled | "Anda mengucapkan 'uhm..." berkali-kali di
| Pause) sini. Apakah Anda sedang mencari kata

. bahasa Inggris yang tepat atau sedang ragu
l dengan tata bahasanya?"

| Koreksi Diri "Tadi Anda mengucap kata X lalu langsung
 (Self- menggantinya dengan Y. Mengapa Anda

| Correction) merasa kata X itu salah?"

| False Start "Anda memulai kalimat lalu berhenti dan

| mengulangnya dari awal. Apa yang
menghambat Anda di awal kalimat tersebut?"

E. Klasifikasi Hasil TAP (Untuk Peneliti)
(Berdasarkan jawaban siswa, peneliti menggolongkan sumber hambatan)

Hambatan Konseptualisasi: Siswa mengaku tidak tahu harus bicara apa atau kehilangan alur

cerita.

Hambatan Formulasi: Siswa tahu idenya tapi tidak tahu kosakata (vocabulary) atau rumus

grammar-nya.

Hambatan Monitoring: Siswa merasa malu/takut salah sehingga terlalu banyak melakukan

filter sebelum bicara.

F. Catatan Peneliti (Hari4)

Apakah terdapat perbedaan pola antara siswa yang memiliki skor BFI Extraversion tinggi
(Ekstrovert) dan rendah (Introvert) dalam menjelaskan alasan mereka terdiam?

Apakah siswa merasa terbantu saat melihat kembali video mereka sendiri

. e P e — et T TR S AT T T T e J
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APPENDIX 5

WAWANCARA MENDALAM & VALIDASI DATA (MEMBER CHECKING)

A. Tujuan Instrumen

Instrumen ini dirancang untuk mem
menggali aspek afektif (perasaany,
hambatan bicara yang ditemukan
hubungan subjektif dengan sifat k
B. Dasar Teori & Referensi

Wawancara kualitatif berfungsi seba

validasi temuan dari hari-hari sebelumnya dan
mental) siswa. Peneliti ingin mengetahui apakah
(konseptualisasi, formulasi, artikulasi) memiliki
epribadian mereka menurut model Big Five.

gai alat triangulasi untuk memastikan bahwa

interpretasi peneliti tentang disfluency sesuai dengan apa yang dirasakan siswa.

Penelitian terbaru menekankan bah
sering kali lebih dominan pada kelo

wa kecemasan berbicara (speaking anxiety)
mpok introvert, yang memengaruhi kelancaran

bicara mereka secara psikolinguistik (Hiver & Al-Hoorie, 2020: Zafar & Meenakshi,

2022).

C. Pedoman Wawancara Semi-Terstruktur

Identitas Siswa: .........

----------------------------------

Kelompok BFI: Introvert / Ekstrovert

'No | Dimensi Daftar Pertanyaan Pemicu
' Pertanyaan
A | Kaitan Menurut pendapat Anda, apakah sifat Anda yang
f Kepribadian cenderung [Pendiam/Aktif] memengaruhi keberanian Anda

saat bicara bahasa Inggris?

"2 | Kondisi Afektif
!

Bagaimana perasaan Anda (gugup, tenang, atau tertekan)
saat diminta bicara spontan di depan kelas tanpa
persiapan?

; Proses Dari hasil rekaman kemarin, Anda banyak terdiam. Apakah
' Kognitif itu karena Anda takut salah tata bahasa (gramman atau
| 1 memang idenya sulit muncul?
4 | Strategi Apa yang biasanya Anda lakukan jika tiba-tiba lupa kata
| Komunikasi dalam bahasa Inggris saat sedang berbicara?
5 | Validasi Peneliti menemukan bahwa Anda sering mengulang kata.
Apakah Anda menyadari hal itu atau terjadi secara tidak

i Temuan
|

sengaja karena bingung?

D. Lembar Catatan Analisis Peneliti (Memoing) .
(Diisi oleh peneliti setelah wawancara selesai untuk menarik tema utama)
» Tema Utama: (Misal: Dominasi hambatan pada tahap Formulasi akibat

kecemasan).

» Ringkasan Jawaban: (Siswa merasa lebih aman terdiam daripada salah

ucap).

+ Kaitan dengan Teori: (Mendukung teori Levelt tentang Monitoring internal
yang berlebihan pada siswa tertentu).
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E. Penutupan & Member Checking
1. Verifikasi: Penelitj memb
siswa untuk memastikan

2. Apresiasi: Mengucapka
partisipasi penuh merek

acakan ringkasan poin-poin penting dari jawaban
tidak ada salah tafsir. _

N terima kasih kepada seluruh siswa di kelas atas
a selama 5 hari penelitian.

Dipindai dengan CamScanner


https://v3.camscanner.com/user/download

APPENDIX 6

HASIL DARTLEMBAR KUESIONER KEPRIBADIAN SISWA
(BIG FIVE INVENTORY)

¥
|

\ P.t\.mjuk' Berilah tanda centang (/) pada kolom angka

din Anda

(1 Sanget Tidak Setuju, 2. Tidak Setuju, 3 Netral, 4 Setuju, 5 Sangal Selu 1)

(1-5) yang paling uou-l

No

Permyataan

T

Saya merasa penuh energi saat berinteraksi
dengan banyak orang

e o e

Saya cenderung menjadi orang yang pendiam saat
berada di lingkungan baru.

e

Saya merasa nyaman memulai percakapan terlebih
dahulu dengan ternan sekelas

Saya lebih suka menghabask an waktu sendinan
untuk mengisi kembali energi saya

L

Saya merasa percaya dini saat hars berbicar
secara sponfan di depan kelas

Saya cenderunq berpikir sangat lama se balum
akhirnya memutuskan auntuk bicara

e I ST T TS e T Sy sy

Saya mud:h mengekspresikan pendapat saya
meskipun dalam situasi camai

Saya merasa lelah secara mental setelah berada di ]
keramaian dalam waktu lama

v
— 1
A
J
| 4
!
l N4
|
v
| o
i/
|

i
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Nama' YMar Yo
NIM: 15 ww 180 1080
Petunjuk: Beriah tanda centang (V) pada kolom angka (1-5) yang paling sesual

~-

dengan dn Anda
(1 Sangat Tidak Setuju. 2 Tidak Setuju. 3 Netral 4 Setuju. 5 Sangat Setuu)
No 1 Pernyataan (11213141°®
! i
&5 & i I !
i 1 i :
1 | Saya merasa penuh energi saat berinteraksi i '
| dengan banyak orang Bt v
i ] 1 f
5 J Saya cenderung menjadi orang yang pendiam saat | /’
| berada di kngkungan bary - s 5
S I R B At
( ; R RE
! 3 - Saya merasa nyaman mamulai percakapan terlebih ; ! i
| . dahuly dengan teman sekelas o REd
P _ _ I |
I , = i
? P Saya lebih suka menghabiskan waktu sendirian )‘ ' f ‘
{ | untuk mengisi kembali energi saja /
g &= |
R LT ——— |
& Saya merasa percaya din s2at harus berhicara ' i
] [ |
i secara sporitan di depan kelas s R
; SR B | B iEmas !
} 5 Saya cenderung berpikir sangat lama sebelum ; . | ?5 i
akhirnya memutuskan unluk Dicara ‘ | .
L - ISR || T G T
; 7 | Saya mudah mengekeprasikan pendapat saya = ,
| | meskipun dalam situasi (amai - -
' . ) !
l ': . & | i : i
8 .! Saya merasa lelah secara mental setelah berada di ! - ! "
| 1 I 1]
11 keramaian dalam waktu lama b " l S
! j L ‘
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mka-qu,e Tidok Setujo 3 Noiral . 3 L
Pm\ymm ,

~ Saya merasa penuh emrgi saat hgmim : R
,dﬁnqan banyak orang.

W sm cenderung mm];dl orang yang pendiam saat
i handa di lingkungan bm

ya cenderung berpmrsangat fama wbetum
akhirnya memutuskan un‘tuk bicara

o e

S .‘” lelah secara mental sétda | bel
amaian dalam waklu ‘m

= ‘,"“E SR Iy ""'w'ﬁv’, -
’ ST )G,. '-":‘,w 3
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Nama: farg [Nur Fagra
i *'meamm{¢

Petunjuk: Benlah tanda centang {+) pada kolom angka
dengan din Anda

(1_Sengat Tidak Setuju, 2 Tidak Setuju 3 Netra

(1-5) yang paling sesual {

1 4 Setuju. 5 Sangat Setuju)

No

Pernyataan

12345

Saya merasa penuh energi saat berinteraks
dengan banyak orang

v

Saya cenderung menjadi orang yang pendiam saat
berada di ingkungan baru

Saya merasa nyaman memulai percakapan terlebth
dahulu dengan teman sekelas

1

T

Saya lebih suka menghabiskan waktu sendinan \
untuk meng:si kembah energi saya

o

i
§
!
f
{

]

Saya merasa percaya din saat harus berbicara
i i
* secara spontan di depan kelas ‘

§
.

——

I | . — —

6

.‘ Saya cenderung berpikir sangat lama sebeh
! akhirnya memutuskan univk bicara \

¥

Saya mudah mengekspresikan pendapat saya
| meskipun dalam siuasi ramai «

e

'Faya merasa lelah secarad mental setelah berada di

keramaian dalam waklu fama [

|

§ BRSO o g

Bl 141
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Naima:
NIM:

swuan gl

e

6 2 @)@ ,(,ﬂa

1, ddin o

e

Jeodan

Potunjuk; Benlah tanda centang (<) padis kolorn angka (1-5) yang paling sesua)

dengan din Anda

x4 _S_g?f_qg!'_ Tigak ety 2' Tidak Selwyu 3. Netral 4. Setuju, 5

No !I Pernyataan

L e M s . e

1
| dengan banyak orang
!

, beraca a hingkungan baru

b v e e -

- s —

== =

s

— B e v .
e e TR

Saya merasa penuh anerg saat bennteraks

Saya cenderung menmdu orang yang pend;am saat

=y

A
i
!

Sangal . Setupti)

'y

4
g

. e == S | {"
. Saya Merasa nyaman memular percakapan Ierleblh 1 | l
“‘ ¥ l
X danu u dengan teman sekealas - ¥ 1
e — ‘—:—-—:JL.—..-; -:,.-,---'-u-z:'-,_
s e NS e I g
Saya lebh suka menghabiskan waktu sendinan i i ; | l
ntuk Mengis kompah energr saya i i | A L
‘j | i‘ ' | B
- Sreysy —— T
S | - B | i
{ 11
Saya Merasa percaya om s harus berpeara | t N | i
] ' 1 ¢ '- | i | i a
~= L 9y 3 LT | |
] I I.‘ i i
| . . S d
= = e T o ety ; | !
3 2ENGE ¥ nast Aams i | : ‘! | .; !]
S aknyame i BN .
- ; I 1
= & - .;—.,1...--_:‘, e _..i
—_— — S —— : 1 I ‘ i i
£ v - _.';:'J e ¥ ikan 9] '-"t“lf' at sava ‘k | .!i } ; t
f o - :- | i
sipun daia B B
| \ ‘
=t l | 1 \-_ s, ‘.7- : ‘_l
= » - e ia d 1; i frﬂ i ! l
53,2 merasa leigh secara mental vzietah perada di ‘ ! _ \ ‘., A
. " . - ) ! l =
3 Kerama = ("_z am 'Ua'f*"_i iama ll li E“ Iy \‘ {
i [ i \
B . % | A IR | FOCREN | FECO | |
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% ehin i S AT

T ——

Nama; ANvag LTevIR™
NIM: 15 2020 HOSF 1o 20a4

Petunjuk: Berilah tanda centang () pada kolom angka (1-5) yang paling sesual

dengan din Anda.

__{1. Sengat Tidak Setuju, 2 Tidak Sefuju, 3' Netral, 4 Setuju, 5 Sangat Setuju)

No
—

Pernyataan

19 2

3| 4

!

Saya merasa penuh energi saat berinteraksi
dengan banyak orang

(v

| Saya cenderung menjad orang yang pendiam saat
j| berada di ingkungan baru

v

|
o
5

Saya merasa nyaman memulai percakapan terlebih
i dahuly dengan teman sekelas
I

i Saya lebih suka menghabiskan waktu sendinan
;i untuk mengisi kembal energi saya
|

i j |

——

,rSaya merasa parcaya din saat harus berbicara
'1 secara spontan di depan kelas

==

[ Saya cenderung berpikir sangatlama sep2lum
akhirnya memutuskan uniuk bicara

©

3
|
|
L e

Saya mudah mengekspre sikan pandapal saya |‘
meskipun dalam situast ramai \ “
|

|

7 1
!
H

g

e —

)
| Saya merasa lelah secara mental setelan berada di |
keramaian datam waklu fama

i
|
!
i
|
I

fU, . R = I

;

|
| )]

e

e N
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memmmmm)mm o

Anda
MWZW%&N@W«! } 5

Ak %,

mm'mhm“alm

Z o ——

Saya cenderung menjad; orang yang pendiam saat
perada di kngkungan baru.

.-l,g )

ﬁnﬁm
Wmanmnm

i 1
, unftuk mengis: vemball enerdi 53ya

Sﬂa lebih suka menghabiskan waktu sendmm

5 '#

saylmetasa percaya dini saat harus bevacara
secara spontan di depan ke'as.

Ep———

|

r¢ Saxa aendemng perpikir gangat ama sebefum

3
,13

merasa lelah seca@ menial setelah

'._W:an galam wakiu jama.

: W memtuskan untuk picara
-5 s = e e T
7 -W‘mu{!ah mengekspresikan pendapat saya
M‘“ dalam stuas (amal ,
pberada di
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sﬁﬁm suka Mﬁhabiskan waktu sendirian
mengisi ker@ali eneml saya :

Sﬁtﬂﬂdenmg berpslur sangat lama sebelum
mﬁenwtuskan untuk bicara.
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lebih suka menghabiskan waktu sendifian
K menmumhﬁ energi saya

ay2 mm&m« sanga«:r iama sebdum
firnya memutuskan unfuk bicara. i
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wka Mmkan waktu m
ngisi km energi saya
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Sava cendenmn memadi orang yang pendiam mt
berada di ingkungan bary

oEr

| Saya merasa nyaman memulsi percakepan ieﬂemn
m“'“ dengan teman sekelas

5
. 22

VAR
_ “:émm "“"‘mhﬂmmmmmi-s)mﬁm
L_Sngal Tudak § ?Tidlksaluju 4 Set
N‘ P‘"‘Ylhln %,
| “i |} Savamerasa mw r——
; dengan banyﬂ: m o

Xz ';.4

34

9aya lebih suka menghatiskan waktu sendirian ' i SR
- untuk mengisi kembali energi saya. o :;"f:
- Saya merasa percaya o saat harus berbicara :
,_,ﬂt':ara spontan di depan kelas

ﬁiya cenderung berpikii sangal lama sebelumr

o ﬁj\cmya memutuskan Lnivk bicara

i #.m:

‘gnya mudan mengekspresikan pendapat saya
».jjfysk:pun dalam situasi ramat

\-. ARV e
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ir - i i
Sav3 contering meryat svane yang pordiem saat |
WM! o ;lﬂgigm bary 1

T T T R T —— - - o e e
: 4 SMW'"Slam; Sbsa ™ wWakly sanNgNian

' SRR s heTlE  ~ar g saAY X

N—meer e EE——— e m— i e o ————— .
v ) )

| x T B e e S22 narg et S

3 e Mmu‘:w--'qw ‘J' ot Sl [3

f 3” eryng Herfl - SaSSIame S s (T

; 5 ‘ mm"-u.lﬁa,mm

L}

e R e R g B G T T e R S

SIys Mucar mEnge Bl EEn pa.sdmai Layd
! | eshIpun Sa-T Tt et

pr——— : ' . = I }

i Saynmaumaﬁwmwmmaé e l ;-, i ! ¥
| B peramaan calam wakiu lama 1 i L Wi
' | | S i _;
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‘ Nama: Restt .
NIM:  151020183810301§ i
Petunjuk: Berilah tand d
dengan dii Anda 4 €entang (v) pada kolom angka (1 |

No il Pernyataan 1.3 Netral, 4. Setuju 5 Sangat Setuju)
1120346
D AR SR
1 Penuh energi saat berint
eraksi
dengan banyak orang b
2 bSay: cenderung menjad orang yang pendiam saat
erada di ingkungan bary J
PR saya e &l i NP
3 || ©@Yamerasanyaman memulai percakapan terlebih
dahulu dengan teman sekelas. |
| \/ !
- et Saya lebih suka menghabiskan waktu sendinian ] )
| untuk mengisi kembali energi saya i ! \/]
| | I t !
‘ i L |
B ] 1 T T e Al S e
5 :\rsaya merasa percaya din saat harus berbicara | ]5 i
| secara spontan d depan kelas ok e
e A A .
1[" | i H
{ Saya cenderung berpikir sangat lama sebelum ! | |
g akhirnya memutuskan untuk bicara ‘ \/ | l
1 . i
: — "
| Saya mudah mengeksprestkan pendapat saya ||
i meskipun dalam situasi ramal. « : i J
| e R ot BOEE, 5T j
| Saya merasa lelah secara mental setelah berada di |
8 | yeramaian dalam waktu lama. \/
i o s Tk e
3T
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Vi

b Bws w0 et o TR

!

o

-

OF STATE OF ISLAMIC INSTITUTE PARES

- - st sl = -—.ﬂt-ﬁ.&-‘.’-ﬁ’mﬁ -
merasa wiah secara menial seteiah besada & 3
Reramtian daam wakly lama
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TRI\NSCR”)T OF SPEAK[NG PER[.‘()RMANCF T
= TEST
[mcr"ic“""" Name : Rezky Mawlan;

participant Name : Ahmad Utsman

Task Picture Description

-]

Transcript -
ar terus amati. Iye' kak, selesaimi kita amati?
a Inggris apa kira-kira yang dilakukan orang di
alam bahasa Inggris nah dek. Kita combine (campur)

mnterviewer | Kita perhatikan inj gamb
Jelaskan ki dalam bahas
dalam gambar inj ¢
saja kalau tidak tay

W In the picture, | al\/\;ays find... [FP: =y . . ook
Uisman [SC: reading a book], ... [FP: um]... [SP: 3 detik]... reading the book...

Interviewer Name : Rezky Mawlani
participant Name : Anisa Rustam

Task : Picture Description

Speaker Transcript

Mnterviewer | Kita perhatikan ini gambar terus amati. Iye' kak, selesaimi kita amati?
Jelaskan ki dalam bahasa Inggris apa kira-kira yang dilakukan orang di
dalam gambar ini dalam bahasa Inggris nah dek. Kita combine (campur) saja
kalau tidak tau.

Anisa In the [SC: laboratory... no, library], there are three students, two females
and one child. The children seem to be looking at something, and it is
somewhat funny because you can see one of the females openly showing

love if you look at the other pictures.

Rustam

Interviewer Name : Rezky Mawlani
Participant Name : Dwi Martan

Task : Picture Description

Transcript
rus amati. Iye' kak, selesaimi kita amati?
gris apa kira-kira yang dilakukan orang di
ah dek. Kita combine (campur) saja

__Speaker .
Interviewer | Kita perhatikan ini gambar t€
Jelaskan ki dalam bahasa Ing -
dalam gambar ini dalam bahasa Inggris n

Dwi ];aligui:?}?:;?:tﬁre, they... [FP: um]... read a book... [FP: um]... in the library.
Martan | [SP: 2 detik]... [RP: In the library].
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fater® jewer Name : Rezky Mawlan;

" |, » + [ty .
pyticipant Name : Faira Nur Fajyig

Task picture Description

///‘—-#“h“\'
(Speak®l oo . e
Auterviewer | Kita perhatikan ini pambas 1o Transeript
- Jelaskan ki dalap hE‘lm]hur terus amati. lye' kak, selesaimi kita amati?
: ORL i] a]:ls‘ ..' , " T Y 8 s « .
i gambar ini dalam buh'w? l]::ggr-’5 apa Kira-kira yang dilakukan orang di dalam
™ b Ty ‘ ¢ sl s . P
tidak tau. £LrIs nah dek. Kita combine (campur) saja kalau

“Faira | And in the picture, the /oo [FP; urniail

L//_JM - [RP: In the ]ibralrlr,]‘]'-- rcnd?@&ik?{ﬁ’: um|... in the library.

e

interviewer Name : Rezky Mawlanj
participant Name : Fitriani

Task : Picture Description

Mr ; - Transcript
| Interviewer | Kita perhatikan ini gambar terus amati. lye' kak, selesaimi kita amati?

Jelaskan ki dalam bahasa Inggris apa kira-kira yang dilakukan orang di dalam

’ gambar ini dalam bahasa Inggris nah dek. Kita combine (campur) saja kalau
{ tidak tau.

ﬁiani So there are three people in... [SC: maybe in] the library. They are reading
| book. Maybe the book. It's funny. So they are... [SP: 2 detik]... [RP: are]
‘ laughing.

Interviewer Name : Rezky Mawlani
Participant Name : Hamsari

Task : Picture Description

T Transcript

gambar terus amati. Iye' kak, selesaimi kita amati?

ahasa Inggris apa kira-kira yang dilakukan orang di dalam
geris nah dek. Kita combine (campur) saja kalau

|_Speaker
| Interviewer | Kita perhatikan ini
’ Jelaskan ki dalam b
; gambar ini dalam bahasa In
. tidak tau. .
' Hamsari In the image, ada tiga pelajar yang s
there is one more student, dan ada satu orang y

edang membaca buku. Additionally,
ang berkata. "lihat saja buku."

s TN R A R S TR G S e e
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pter® jewer Name : Rezky Mawlap;

1 ’ .
 Aog ame ; Khe '
participant N Nhairunnisy Rahmg,

qusk : picture Description

’_/":’—‘
CEpeaket
- spviewer | Kita perhatikap i

s an i
n Jelaskan ki dalzun"h}.:;?mbar (€TUS amat, lye' kak, sclesaimi Kita amati?

' ’ . ']asaln' o .. ‘c..‘\’. d atl’/

dalam _E'dmbnr i dalam p, IE'grlb e ot s fatig
kalau tidak tay .

| = ngens nah dek. Kita combine (campur) saja
~Chairunnisa | Person.. [Rp; per
book]. Ing a book ..,

et e e

terviewer Name : Rezky Mawlani

A
[ranseript

- [SC: person are to reading a

—— i

participant Name : Nur Ismj

Task : Picture Description

Speaker
“nterviewer | Kita perhatikan inj gambar terus
‘ Jelaskan ki dalam bahasa
gambar ini dalam bah

Transcript

S amati. Iye' kak, selesaimi kita amati?

Inggris apa kira-kira yang dilakukan orang di dalam
asa Inggris nah dek. Kita combine (campur) saja kalau

| tidak tau.

Nurlsmi | Gambarny el

, Nur Ismi bersadl Ya mengenai perbicaraan dengan teman-teman dan berbicara
4.

Interviewer Name : Rezky Mawlani
Participant Name : Resti

Task : Picture Description

Speaker | Transcript
Interviewer | Kita perhatikan ini gambar terus amati. Iye' kak, selesaimi kita amati?
' | Jelaskan ki dalam bahasa Inggris apa kira-kira yang dilakukan orang di dalam
i gambar ini dalam bahasa Inggris nah dek. Kita combine (campur) saja kalau
| tidak tau,
Resti ! I think in the picture... [FP: uh]... I see there is three people... [FP: uh]...

| read... [FP: uh]... some book... [FP: uh]... and... [RP: and]... [FP: uh]... and
| they... [FP: uh]... and... [RP: and they]... [FP: uh]... anu...
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el Name - Re
“{\'E‘u\“[ ! \./k'\ NL“\IL‘"I

| aicipant Name © Salsabily Soekarn
l"““ L (§)

\ ; Picture Description
[as o
“Goeake? | T
’;':,-‘cr\"c“c" | Kita perhatikan mlgunh : "r!‘anwrip{

| Jelaskan ki dalam by, WS amagj [y ——— |
| gambar inj dalam b‘,| asa NEgris apa k.il"g kﬁ‘ ak, selesaimi kita amati? |'
| 2} % anas; . aKirg y i1 :
| tidak tau. . I“Egns Nah dek 'i|l yang dilakukan orang di dalam |
Sekarang . - Micombine (campur) saja kal:
¢ aja ka au

/"”’-7—“ S e,
i:ﬂsﬂ‘”“ 5 Sehkarang. ., [SP: 3 d:t‘lk]\ e
e ' [}il’msl;lkg_l_dn‘[lqrsam -+ K akan berhje

@ dengan friengs T tentang... [SP: 2 detik].. di

|
. |
erviewer Name : Rezky Mawlap;
pyrticipant Name : Suci Ramadan;
jusk : Picture Description
[Speaker | __ B Tramseript "
; ——__ Transcript ]

“Tnterviewer | Kita perha‘tikan ini gambar (¢
 Jelaskan Ki dalam bahasa Ing
{ gambar ini dalam bahasa Ine

' tidak tau.

~SUCi _Ada tiga orang di perpustakaan _\'an_g membaca buku.

r‘h-s T Iye' kak, selesaimi kita amati?

ens apa kira-Kira yang dilakukan orang di dalam
P 13" 3 ro : it

gns nah dek. Kita combine (campur) saja kalau

| S—

Interviewer Name : Rezky Mawlani
Participant Name : Syawal

Task : Picture Description

Speaker | Transcript
Interviewer | Kita perhatikan ini gambar terus amati. Iye' kak. selesaimi kita amati?
| Jelaskan ki dalam bahasa Inggris apa kira-kira yang dilakukan orang di dalam
| gambar ini dalam bahasa Inggris nah dek. Kita combine (campur) saja kalau

2 tidak tau. 4

Svawal | Tiga orang yang lagi baca buku. Sambil reading a book in happiness.

Interviewer Name : Rezky Mawlani
Participant Name : Zamar

lask : Picture Description

§ = e s Transcrip! pr— e
T.L." e o bar terus amati. lve' kak, selesaimi kita amati?
Hierviewer | Kita pe rhatikan I B kira-kira yang dilakukan orang di dalam

Jam bahasa [ngeris apa
dalam Datless —— 1ggris apa e

| Jelaskan ki da

Dipindai dengan CamScanner


https://v3.camscanner.com/user/download

| salw\hzr it dalan, B\H‘;\\\‘\\ )
tideX tau &TIS nah dej |

s+ L0 W0k pelgjar e
‘ T LP-C‘T(Q(Q}_\&JH: i
viewer Name = Rezky Mayjqp;
sicipant Name . Nabila
parte
& Picture Description
[ah
f'—-‘-_"——‘- - ‘\~‘
"'\'Pes}f_", T TTR——

fprerviewer | Kita perhatikan N1 gamh \&a\ﬂ;‘ﬂ}p! o
54 Inoor: At Iye' kak, selesai
: . S 20718 anidlbles 1

| gambar ini dalam bahay; SETIS apa Kira-kira

. ar terus
+ Jelaskan Ki dalam baha U8 am

4 ad lnL‘ S e »
udak tau. SH0IS B de
g e T
“Sabila - Mereka ini discussion,

L apaya... [FP: e]... focus £ -
L apaya.. [FP:e].. focus for,.. [Fp: v ‘

ppri——

nterviewer Name : Rezky Mawlani
participant Name : Novianty

rask ¢ Picture Description

-Rita C(‘mbin;—(l";uh[;uwr) saja kalau |

- — - - " —— —

mi kita amati? |
yang dilakukan orang di dalam |
K. Kita combine (campur) saja kalau |

SOR—

(EP: eee]. in the library and than... [FP: eee]...

.. the book.

jépj?ke r Transcript

interviewer | Kita perhatikan ini gambar terus amat, Ive' kak. selesaimi kita amati?
Jelaskan ki dalam bahasa Inggris apa kira-kira vang dilakukan orang di dalam
- gambar ini dalam bahasa Inggris nah dek. Kita combine (campur) saja kalau

 ndak tau.

Novianty | In the pictures there is three people anything the are discussion something

Cand... [FP: mmm]... something in a book.

o
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PENDIN ’
CCRIPT OF RETROSPE( 1100
IK'\NM RI SPE( ”VI'INHJR\/

T I8
OMPOK PRSTROVERT (1)
A

RANSCRIPT OF RETROSPE -y,
1, TH CTIVE

e 5 ———

- |
“ $r | ——
5 “\ﬂh('__,,,‘, S o —
l Dek. waktu nh‘nd.;sk,.if,'\fﬂ\j;n“‘ JI_"}!{l{&jrip( )
| sekali bergumam " 4.t E8Mbar tadi g e ——————————
itu apa "ni “}:«}n} uh" dan Mengulang k l:. d.f Pertengahan kamu bany ak
. 3 J { - = ke “ ¥ {
e PAYaNg OIKin kamu terhgmpyy — - 200 and they”. Kira-kira waktu |
Resti (E-1) Sebenarya Kutau ji mg,, hi—lkﬁ{éﬁ';‘[‘““m» .
i mendahului mulutky (g otakkuy Ph:" l:ik. tapi saking mauku c:ﬁgl-l_ﬂ—ciﬂi—iﬂg‘-”
i i . s N aKiany: ’ & . !
3 M_,.L’i‘lll*}.‘_*‘_ﬂ‘ﬂ&’!ﬂ!\u}{j‘nnklr kata sela it‘u?d Kuulang-ulang itu kata "and
o A

4 ,;wﬁ jewer

[

R U |

) [R\NS(R”’] OF RETROSPE("”\'E IN IERVIEW (DW] MARTAN)
- ' "
"gﬂ;a’k-; l e
’,'mfn'ic\\'cr D\\!'. di rf:kaman tadi kmnlmm&;):mm PM" beberana kali :

akhir kal‘lmal mengulang frasa "in the library" sam aiLd ”ip?. :\’v‘ ‘,’a“."' ana |
| yang lagi kamu pikirkan? e
Dwi(E-2) | Refleks ji itu kak. BeEurHaE ka "um" sambil
kusebut "in the library” dua kali supaya jelas
biar pas rasa berhentinva kalimatku.

liat gambamnya toh. Terus |

bilang di perpustakaan dorang. |

; TRANSCRIPT OF RETROSPECTIVE INTERVIEW (SUCI RAMADANI)

~ Speaker { Transcript
Interviewer | Suci. saat tes speaking tadi, kamu jawab full pakai bahasa Indonesia ("Ada
' tiga orang di perpustakaan..."). Susah cari bahasa Inggrisnya atau karena
- grogi?
Suci (E-3) | Nda grogi ji kak. cuman kan tadi ta'bilang boleh di-combine. Pas liat gambar
| yang muncul di kepalaku langsung bahasa Indonesia. jadi kusebut mi saja |
' bahasa Indonesianya biar lancar. |

{ IRANSCRIPT OF RETROSPECTIVE INTERVIEW (NURISMD

8 ‘ Transcript
\§D¢ﬂker | kai Q nect
4 . : ai bahasa Indonesia
5ok paengs et tadk: & ~laskan gambarnya langsung paxs g <
T e, vl 3 naa dicampur sama bahasa Ingeris sedikit?

| sec . Kenapa ; P ]
~____| secara keseluruhan : "berbicara bersama” kak. Daripada lama ka diam |

S Tsmi (E- T Lupaka bahasa Inggrisnya sia saj
Y . :):lfl‘;\nz‘l mending langsung kugas pake bahasa Indonesia saj3 4pa

—— ' maksudnya itu gambar.
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(,:‘,p,-( PG e, SKRIPSUTUGAS Axin MAMASISWA
DEKAN FAKULTAS ﬂ;gn:::."ﬂ:',fruut-u TANG MAWA £58
Menimbang A Bahwa untyy T )r\ bln AGAMA ISuaM weGen: PALREPARE
TARBIYAM AN pyren . 4835 skripsitugas akh sk i

Skripsitugas akhpa""p“"‘-‘; mak 3 mpanagn.‘ arts ¥ Mahaviews ”"U,‘S

b. st i Mahasiswa tahun 2026 9 periu penetapan pembimbing
Ahwa yang terset o

0930 Mampy untyk gieerAnY3 d8lam surat keputusan ini dipandar cakap

mahasiswa uk disergh ugas sebagai pembm\byné ,,,',‘g'-:,,q:qf-, ,;’.,r.’;
Mengingat

8hun 2003 tentang Sist o

Unda ng Sistern Pendidikan Nasional,
a:g 33:"’ - 14 Tahun 2005 tentang Gurs dan Dosen:
Peraturan p!:;q"‘on\w 12 Tahun 2012 tentang Pendidikan Tinggi,
4 rin ‘
Pe""e'?“W-!'nn'Pm.g.L;',?mr" 17 Tahun 2010 tentang Pengelotaan dan

Peraturan Pemerintah i
Ppcatucs omaor 13 Tahun 2018 tentang Perubahan Kedua
Nasional ?:"kﬁ:'ia.:fn'f'"""" SH o B¥ Tetwn. 55 e s

Peratur,
Neger: Parepae e Pl Nomor 29 Tahun 2018 tentang institut Agams Istam

7. K 2 .
Pfegq(‘:flumm&"u.;:mm Agama Nomor: 394 Tahun 2003 tentang Pembukaan

w B oW N -
c
p
=

(-]

8. Keputusan Menter) Agama Nomor 387 7
ahun 2004 tentang Petunjuk
rse’?"l‘rsanaan Pembukaan Program stug pada Perguruan Ym%qt Agama

9 Peraturan Menteri Agam
Tata Kerja 1AIN "t:g" a Nomor 35 Tahun 2018 tertang Organisasi dan

10 Peraturan Menteri Agama Namor 16 Tahun 2019 tentan Instityut
Agama Islam Negeri Parepare T it

Memperhatikan : @ Surat Pengesahan Daftar isian Pelaksanaan An aran Nomor: SP
DIPA-025 04 2.307381/2025, tanggal 29 November 2093 tentang DIPA 1AIN
Parepare Tahun Anggaran 2026

b Surat Keputusan Rektor Institut Agama isiam Neqeri Parepare Nomor: 74
TAHUN 2025 Tahun 2026, tanqggal 21 januan 2026 tentang pembimbing
skripsi/tugas akhir mahasiswa Fakultas Tarbiyah,
MEMUTUSKAN

Menetapkan : 3. Keputusan Dekan Fakultas Tarbiyah tentang pembimbing skrnipsitugas akhir
mahasiswa Fakultas Tarbiyah Institut Agama Isiam Negeri Parepare Tahun
2026

b. Menunjuk saudara: KALSUM, M.Pd sebagai pembimbing skripsi/tugas
akhir bagi mahasiswa :
Nama Mahasiswa : REZKY MAVLANI
NIM 1 2220203888203035
Program Studi @ Pendidikan Bahasa Inggris
: YSIS OF SPEAKING DIFFICULTIES IN LEARNING
. bl ::c‘:tusu IN INTROVERT AND EXTROVERT STUDENTS OF
GRADE X) HIGH SCHOOL

mbimbing dan mengarahkan mahasiswa mulai
c Tu .sg:mmg‘g:’:gﬂf;,mw"‘imm sxuah karya iimiah yang
grkualnas dalam bentuk skripsitugas akhir, _—
d.  Segala biaya akibat diterbitkannya surat keputusan ini dibebankan kepada
. Anggaran Belenjs 1AM i ouw b ngkutan untuk
e Surat keputusan ini d»sampat'ia" kepada yang bersangkutan untu
) gimana mestinya
dilaksanakan sebag Ditetapkan Parepare
pada tanggal 15 januari 2026
Dekan.

£

Dr. Zulfah, S Pd, M Pd
NIP 198304202008012010
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webs, 1121307 8% (0421) 24404
\l: WWwwiainoare ¢ demaid ,,“,,,,_)TI,,H,’,1 ac id
Nemor & B-1356/n 39874 o — —
sifat : Biasa 4 07 Mei 2026
tampiran : -
Hal : Permohonan 1218 Pelake

Sanaan Penelitian

vth. WAUKOTA PAREPARE
Ca Kepala Dinas Penan

o
KOTA PAREPARE

aman M
10dal dan Pelayanan Terpagu Saty Pinty

Assalamu Alackum Wr. wib

Dengan int disampaikan bahwa mahasiswa Institut Agama Islam Ne geri Parepare :

Kama : REZKY MAV/LANI

Tempat/Tgl Lahir - TUPPU, 19 Februan 2004

NIM ©2220203883203035

Fakultas / Program Stud: - Tarbiyah / Pendidikan Bahasa Inggris
Semester : VIl (Delapan)

Alamat : TUPPY

Bermaksud akan mengadakan penelitian di wilayah WALIKOTA PAREPARE dalam rangka
penyusunan Skripsi yang berjudul ;

SPEAKING DIFFICULIES AMONG INTROVERT AND EXTROVERT EFL STUDENTS: A PSYCHOUNGUISTIC
ANALYSIS THROUGH THE SPEECH PRODUCTIDON MODEL

Pelaksanaan penelitian ini direncanakan pada tanggal 18 juni 2026 sampar dengan tanggal 18 juh
2026

Demikian permohonan ini disampaikan atas perkenaan dan kerjasamanya oiucapkan terima kasih

Wassalamu Alakum Wr. Wb

Dr Ahdar, M.Pal
NIP 197612302005012002

Tembusan ;

1. Rektor IAIN Parepare

L‘l"']' 18 Jun 2026 jam 15 36 08
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penulis Rezky Mawlani
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Prodi Pendidikan Bahasa Inggris

Fakultas Tarbiyah

Benar telah menyelesakan artike! dengan judul 'Spoaking Difficulties of Introvert and

Extravert EFL Students A Psycholingulstic Analysis Through Leveits Model® yang
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CURRICULUM VITAE

T REZKY MAWLANI The writer was born in Tuppu, South

B SU'awesi, on February 19, 2004, He is the second of three
 —

siblings. His father's name is Lukman, S.E., and his mother's
) T name s Idawe.

He is a student of the English Education Department in the
Tarbiyah Faculty at the State Islamic Institute (IAIN) Parepare.

With his educational background, he began his schooling in
the 2010 academic year at Raudhatul Athfal DDI Tuppu, then
continued to elementary school at SD 170 Lembang. He
continued his education at SMP Negeri 1 Lembang and

graduaté;;i |n 2019. He then continued his studies at SMA 8 Pinrang, graduating in the
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He decided to continue his education at the State Islamic Institute (IAIN) Parepare and
took the English Education Study Program of the Faculty of Tarbiyah.

Finally, he completed his thesis with the title “Speaking Difficulties Of Intro“vert and
Extravert EFL Students: A Psycholinguistic Analysis Through Levelt's Model.

il

Dipindai dengan CamScanner


https://v3.camscanner.com/user/download

