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A. Transliterasi Arab-Latin

PEDOMAN TRANSLITERASI

Daftar huruf bahasa Arab dan transliterasinya kedalam huruf latin dapat

dilihat pada tabel berikut:

1. Konsonan
Huruf Nama Huruf Latin Nama
SR tidak dilambangkan | tidak dilambangkan

< ba b be

< ta t te

< sa S es (dengan titik di atas)

d Jim J je

z ha h ha (dengan titik di bawah)
c kha kh ka dan ha

X dal d de

3 zal Z zet (dengan titik di atas)
J ra r er

J zal z zet

o sin S es

o syin sy es dan ye
ol sad S es (dengan titik di bawah)
ol dad d de (dengan titik di bawah)
b ta t te (dengan titik di bawah)
) Za 7 zet (dengan titik di bawah)
d ‘ain ‘ apostrof terbalik

£ gain g ge

o fa f ef

3 gaf q qi

d kaf k ka

J lam I el

a mim m em

O nun n en

) wau w we

2 ha h Ha

3 hamzah ’ apostrof

¢ ya y Ye

Hamzah (s) yang terletak di awal kata mengikuti vokalnya tanpa diberi tanda

apa pun. Jika ia terletak di tengah atau di akhir, maka ditulis dengan tanda (*).

Xi




2. Vocal

Vokal bahasa Arab, seperti vokal bahasa Indonesia, terdiri atas

vokal tunggal atau monoftong dan vokal rangkap atau diftong.

Vokal tunggal bahasa Arab yang lambangnya berupa tanda atau

harakat, transliterasinya sebagai berikut:

Tanda Nama Huruf Latin Nama
j fathah a a
! kasrah [ i
j dammah u u

Vokal rangkap bahasa Arab yang lambangnya berupa gabungan

antara harakat dan huruf, transliterasinya berupa gabungan huruf, yaitu:

Tanda Nama Huruf Latin Nama
7 fathah dan ya ai adani
3 fathah dan wau au adanu
Contoh:
S : kaifa
Jss : haula
3. Maddah

Madda atau vokal panjang yang lambangnya berupa harakat dan huruf,

transliterasinya berupa huruf dan tanda, yaitu:

Harakat dan Nama Huruf dan Nama
Huruf Tanda
s ... |+ ... | fath}ah dan alif atau ya’ a a dan garis di atas
kasrah danya’ T i dan garis di atas
j dammah dan wau u u dan garis di atas
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Contoh:

S mata
Contoh:

=) L rama

di  :qila

Q3 yamiitu

4. Ta marbutah

Transliterasi untuk ta’ marbutah ada dua, yaitu: ta’ marbutah yang hidup
atau mendapat harakat fathah, kasrah, dan dammabh, transliterasinya adalah [t].
Sedangkan 7@’ marbutah yang mati atau mendapat harakat sukun,

transliterasinya adalah [h].

Kalau pada kata yang berakhir dengan ta’ marbutah diikuti oleh kata yang
menggunakan kata sandang al- serta bacaan kedua kata itu terpisah, maka ta’
marbutah itu ditransliterasikan dengan ha (h).

Contoh:

Jakaa s, - raudah al-atfal
ialiidinadl  : al-madinah al-fadilah
L& - al-hikmah

5. Syaddah (Tasyidid)

Syaddah atau tasydid yang dalam sistem tulisan Arab dilambangkan
dengan sebuah tanda tasydid ( = ), dalam transliterasi ini dilambangkan dengan

perulangan huruf (konsonan ganda) yang diberi tanda syaddah.

Contoh:

Xiil



) : rabbana

s - najjaina
Gal) : al-haqq
axd . nu'ima

e - “aduwwun

Jika huruf s ber- tasyidid di akhir sebuah kata dan didahului oleh huruf
kasrah, maka ia ditransliterasi seperti huruf maddah menjadi i.

Contoh:
e : ‘Ali (bukan ‘Aliyy atau ‘Aly)
e : ‘Arabi (bukan ‘Arabiyy atau ‘Araby)

6. Kata Sandang

Kata sandang dalam sistem tulisan Arab dilambangkan dengan huruf J
(alif lam ma ‘arifah). Dalam pedoman transliterasi ini, kata sandang ditransliterasi
seperti biasa, al-, baik ketika ia diikuti oleh huruf syamsiyah maupun huruf
gamariyah. Kata sandang tidak mengikuti bunyi huruf langsung yang
mengikutinya. Kata sandang ditulis terpisah dari kata yang mengikutinya dan

dihubungkan dengan garis mendatar (-).

Contoh:

Skl : al-syamsu (bukan asy-syamsu)
RN : al-zalzalah (az-zalzalah)
FERA( . al-falsafah

AUl . al-biladu

Xiv



7. Hamzah
Aturan transliterasi huruf hamzah menjadi apostrof (’) hanya berlaku bagi
hamzah yang terletak di tengah dan akhir kata. Bila hamzah terletak di awal

kata, ia tidak dilambangkan, karena dalam tulisan Arab ia berupa alif.

Contoh:

O3 S ta’ muruna
é;ﬂ\ > al-nau’

& {sn . syai’'un

§ 5l :umirtu

8. Penulisan Kata Arab yang Lazim Digunakan dalam Bahasa

Indonesia

Kata, istilah atau kalimat Arab yang ditransliterasi adalah kata, istilah
atau kalimat yang belum dibakukan dalam bahasa Indonesia. Kata, istilah atau
kalimat yang sudah lazim dan menjadi bagian dari perbendaharaan bahasa
Indonesia, atau sering ditulis dalam tulisan bahasa Indonesia, atau lazim
digunakan dalam dunia akademik tertentu, tidak lagi ditulis menurut cara
transliterasi di atas. Misalnya, kata al-Qur’an (dari al-Qur’an), alnamdulillah, dan
munagasyah. Namun, bila kata-kata tersebut menjadi bagian dari satu rangkaian
teks Arab, maka harus ditransliterasi secara utuh.

Contoh:
Tabagat al-Fugaha’
Wafayah al-A4 yan

9. Lafz al-Jalalah (4¥)

Kata “Allah” yang didahului partikel seperti huruf jarr dan huruf lainnya
atau berkedudukan sebagai mudaf ilaih (frasa nominal), ditransliterasi tanpa

huruf hamzah.

XV



Contoh:
& & dinullah 44 billah

Adapun ta’ marbutah di akhir kata yang disandarkan kepada lafz al-

jalalah, ditransliterasi ddengan huruf [t].
Contoh:
) 2235 8 24 hum fi rahmatillah
10. Huruf kapital

Walau sistem tulisan Arab tidak mengenal huruf kapital (All Caps),
dalam transliterasinya huruf-huruf tersebut dikenai ketentuan tentang
penggunaan huruf kapital berdasarkan pedoman ejaan Bahasa Indonesia yang
berlaku (EYD). Huruf kapital, misalnya, digunakan untuk menuliskan huruf
awal nama diri (orang, tempat, bulan) dan huruf pertama pada permulaan
kalimat. Bila nama diri didahului oleh kata sandang (al-), maka yang ditulis
dengan huruf kapital tetap huruf awal nama diri tersebut, bukan huruf awal
kata sandangnya. Jika terletak pada awal kalimat, maka huruf A dari kata
sandang tersebut menggunakan huruf kapital (Al-). Ketentuan yang sama
juga berlaku untuk huruf awal dari judul referensi yang didahului oleh kata
sandang al-, baik ketika ia ditulis dalam teksmaupun dalam catatan rujukan
(CK, DP, CDK, dan DR).

Contoh:

Inna awwala baitin wudi ‘a linnasi lallazi bi Bakkata mubarakan
Syahru Ramadan al-lazi unzila fih al-Qur’an

Nasir al-Din al-Tusi

Abu Nasr

al-Farabi
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Al-Gazali
Al-Mungiz min al-Dalal

Jika nama resmi seseorang menggunakan kata lbnu (anak dari) dan Abu
(bapak dari) sebagai nama kedua terakhirnya, maka kedua nama terakhir itu
harus disebutkan sebagai nama akhir dalam daftar pustaka atau daftar referensi.
Contoh:

Ali bin ‘Umar al-Dar Qutni Abu Al-Hasan, ditulis menjadi: Abu Al-Hfasan, ‘Ali
bin ‘Umar al-Dar Qutni. (bukan: Al-Hasan, ‘Ali bin ‘Umar al-Dar Qutni
Abu)

Nasr Hamid Abu Zaid, ditulis menjadi: Abu Zaid, Nasr Hamid (bukan: Zaid,
Nasr Hamid Abu)

B.Daftar Singkatan

Beberapa singkatan yang dibakukan adalah

Swit. = subhana wa ta ‘ala

Saw. = sallallahu ‘alaihi wa sallam
a.s. = ‘alaihi al-salam

H = Hijriah

M = Masehi

SM = Sebelum Masehi

I = Lahir tahun (untuk orang yang masih hidup saja)
W = Wafat tahun
QS.../...4 =QS. al-Bagarah/2:4 atau QS. Ali ‘Imran/3: 4

HR = Hadis Riwayat
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ABSTRACT

NUR AISAH. Teachers’ And Students' Perception of Online Task-Based
Language Teaching (OTBLT) In Senior High School of Parepare.
(Supervised by Zulfah and Magdahalena Tjalla)

This research was an attempt to investigate Teachers' and Students'
Perceptions of Online Task-Based Language Teaching. In particular, this
research aims to find out the teachers’ and students’ perceptions about online
task-based language teaching (OTBLT). This research was conducted in the
Senior High School of Parepare involved 30 English Foreign Language
teachers and 7 class students in senior high school of Parepare as the
respondents.

This research was designed in descriptive quantitative research. In
collecting the data, the questionnaire was used as the instrument. Meanwhile,
the Semantic Differential Scale instrument is adopted to collect the data of the
classification of teachers’ and students’ perceptions of OTBLT. The data was
then calculated by using the Microsoft excel computer program to find out the
mean score and frequency.

Based on the result of the research, the researcher concluded that most
teachers and students had a positive perceptions or agreed toward online task-
based language teaching (OTBLT). It could be seen from the grand mean; the
total average is divided by several statements is 14 for teachers and 13 for the
students. This survey also proved that learned English was not difficult to use
in online learning especially in the Covid-19 pandemic era.

Keywords: Teachers’ and students’ perception, Online task, Task-Based
Language Teaching
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ABSTRAK

Nama . Nur Aisah
NIM : 18.0213.016 .
Judul Tesis : Persepsi Guru Dan Siswa Terhadap Pengajaran Bahasa
Berbasis Tugas Online (O!’FBLT;J Di SMA Nelgﬂ"
Parepare.(Dibimbing oleh Zulfah dan Magdahalena Tjalla)

Penelitian ini merupakan upaéa untuk menyelidiki Persepsi Guru dan
Siswa tentang Pengajaran Bahasa Berbasis Tugas Online. Secara Khusus,
penelitian ini bertujuan untuk mengetahui persepsi guru dan siswa tentang
embelajaran bahasa berbasis tugas online (OTBLT). Penelitian im dilakukan di
gMA Negeri Parepare dengan responden 30 orang guru Bahasa Asing Inggris dau
7 siswa kelas di SMA Negeri Parepare L
Penelitian ini dirancang dalam penelitian deskriptif kuantltaqf. Dalam
pengumpulan data digunaken kuesioner sebagai instrumennya. Sedangkan
Instrumen Skala Diferensial Semantik digunakan untuk mengumpulkan data
klasifikasi persepsi guru dan siswa terhadap OTBLT. Data tersebut kemudian
dihitung dengan menggunakan program komputer Microsoft excel untuk
mengetahui rata-rata skor dan frekuensinya,
Berdasarkan hasil penelitian, peneliti menyimpulkan bahwa sebagian besar
dan siswa memilik}{vgersepsi positif atau setuju terhadap pengajaran bahasa
berbasis tugas online (OTBLT). Jtu bisa dilihat dari grand mean; jumlah rata-rata
dibagi beberapa pernyataan adalah 14 untuk guru dan 13 untuk siswa. Survei ni
juga membuktikan bahwa belajar bahasa Inggris tidak sulit untuk digunakan
dalamn pembelajaran online terutama di era pandemi covid-19.

Kata kunci: Persepsi Guru dan Siswa, Tugas Online, Berbasis Tugas
Pengajaran Bahasa
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CHAPTER |
INTRODUCTION

This chapter introduces the topic of this research. It describes the
problem, logical and argumentative reason, urgency of the research as well as
the significant of teachers’ and students’ perception. In detail, the explanation
is elaborated into some sub-chapters namely Background, Research Questions,
Research Objectives and Research Significances as well.

A. Background of the Research

The interest in technologies and innovations for language learning is
certainly not an isolated phenomenon in today’s education arena. Students in
affluent parts of the world have grown up surrounded by computers and laptops
and by an array of increasingly sophisticated communication devices that support
personal, portable, wirelessly networked communication. Many students now
consider tablets, e-books, and smartphones essential to their daily existence. They
are known as the Generation Z/generation/Net Generation and were born in the
early 2000s or later, not knowing anything other than life with the full extent of
the Internet and the gadgets and technologies that support its use.* Among all the
existing methodologies for language teaching, | will argue here that the approach
to curriculum design known as task-based language teaching (TBLT) is ideal for
informing and fully realizing the potential of technological innovations for

language learning. Building on the basic principles of TBLT, technology-

! Marta Gonzélez Lloret, ‘Technology for Task-Based Language Teaching’, ed. by
Shannon Sauro Carol A. Chapelle, 1st edn (The Handbook of Technology and Second Language
TeachingandLearning,2017),p. 234.



mediated tasks are meaning and goal oriented, communicative, authentic, and
oriented to learning by doing.?

Tasks are classroom activities in which learners use language
‘pragmatically’, that is, ‘to do things’, with the overriding aim of learning
language. Pedagogic tasks do not aim to provide situational authenticity, but are
intended to generate ‘interactional authenticity’, that is, typical features of normal
target language use. Task-Based Language Teaching is an approach to the
teaching of language in which tasks of one kind or the other are seen as essential
activities for language learning.® Melissa Baralt and José Morcillo Gémez argued
that implementing task-based methodology during real-time, video-based
interaction is fundamentally different from traditional, face-to-face interaction.
Teachers have to manage both interaction and learner attention in an electronic
platform that disperses learners’ attention more easily than traditional
classrooms.* Technology-mediated task-based language teaching is the merger
between technology and task-based language teaching and is arguably now an
imperative for language education.’

Learning system without face to face directly between teachers and
students but done online using the internet network. Teachers must ensure
teaching and learning activities continue, even though students are at home. The

solution, teachers are required to be able to design learning media as an

? Marta Gonzalez Lloret, ‘Technology for Task - Based Language Teaching’, ed. by
Shannon Sauro Carol A. Chapelle, 1st edn (The Handbook of Technology and Second Language
TeachingandLearning,2017),p.235.

% Martin Bygate, ‘Sources, Developments and Directions of Task-Based Language
Teaching’,LanguageLearningJournal,44.4(2016),p.1.

* Melissa Baralt and José¢ Morcillo Gomez, ‘Task-Based Language Teaching Online: A
Guide for Teachers’, Language Learning and Technology, 21.3 (2017), p.28.

® Melissa Baralt and José Morcillo Gomez, ‘Task-Based Language Teaching Online: A
Guide for Teachers’, Language Learning and Technology, 21.3 (2017), p.28.



innovation by utilizing online media. Therefore, teachers able to learn together at
the same time using groups on social media such as WhatsApp, telegram,
Instagram, zoom applications or other media as learning media. Thus, the teacher
can ensure students take part in learning at the same time, even in different places.
The main objective of Task-Based Language Teaching is to engage
language learners in authentic language use through carrying out a series of tasks
while interacting with other learners. It also assists students to learn new linguistic
knowledge and organize their existing knowledge.® Task-Based Language
Teaching (TBLT) is one of the teaching methods which occur in the improvement
of Communicative Language Teaching (CLT).’As language classrooms are being
redefined, training for how to set learners up to successfully do tasks online must
be part of teachers’ professional development. This classroom activity is
controlled by the teacher. Teacher’s role is choosing proper task for students
based on their level of proficiency and their needs, which is headed to the learning
goals, and other follow-up tasks which correlates with the learning topic, and also
monitoring students’ performance. Moreover, as students become familiar with
the tasks, they are encouraged to be engaged, and this may further encourage them
in their language learning.® Through all these descriptions, this learning method
can be one of the solutions to improve students’ language proficiency effectively.
As task-based language teaching focuses on real word tasks and the

learners need to complete these tasks in the process of learning a foreign or

® Reza Kafipour, Elaheh Mahmoudi, and Laleh Khojasteh, ‘The Effect of Task-Based
Language Teaching on Analytic Writing in EFL Classrooms’, Cogent Education, 5.1 (2018), p.2.

” Abdel Kazeroni, ‘Task-Based Language Teaching’, ASp, 7-10 (1995), p.113.

8 Reza Kafipour, Elaheh Mahmoudi, and Laleh Khojasteh, ‘The Effect of Task-Based
Language Teaching on Analytic Writing in EFL Classrooms’, Cogent Education, 5.1 (2018), p.3.



second language, it helps target language fluency and student confidence.® In line
with this, Marta Gonzalez Lloret points out that the goal of TBLT is to promote
language acquisition along the three dimensions of fluency, accuracy, and
complexity. These three dimensions serve as targets for evaluating success with
respect to language acquisition, which would extend beyond success on any single
task.’® Mochammad Ircham Maulana added, TBLT promotes natural learning,
generates students’ intrinsic motivation, and develops language skill
development that can lead the students to accelerate their
communicative competence.™

That is why second and foreign language teachers and researchers have
shown interest in TBLT. The evaluation studies on students’ and teachers’
reactions to TBLT in the online courses are starting to gain momentum,*? and this
study adds to this line of research by enhancing our understanding of online Task-
Based Language Teaching (OTBLT). Among teachers and students in Parepare
city, perceptions about the use of online TBLT during online learning are not yet
known in depth, especially in learning English.

This explanation brings the researcher to the opinion that teachers’ and
students’ problem in Online Task-Based Language Teaching should be
investigated. In line with this, the researcher wants to do further research on the

perceptions of teachers and students about online TBLT which is used by teachers

% Reza Kafipour, Elaheh Mahmoudi, and Laleh Khojasteh, ‘The Effect of Task-Based
Language Teaching on Analytic Writing in EFL Classrooms’, Cogent Education, 5.1 (2018), p.1.

% Marta Gonzélez Lloret, ‘Technology for Task - Based Language Teaching’, ed. by
Shannon Sauro Carol A. Chapelle, 1st edn (The Handbook of Technology and Second Language
TeachingandLearning,2017),p.235.

"' Mochammad Ircham Maulana, ‘Task-Based Language Teaching ; Potential Benefits
and PossibleCriticismsinIndonesianContexts’,4.2(2021),p.69.

2 Chun Lai, Yong Zhao, and Jiawen Wang, ‘Task-Based Language Teaching in Online
Ab Initio Foreign Language Classrooms’, Modern Language Journal, 95.SUPPL. 1 (2011), p.81.



during online learning in senior high schools of Parepare. In this case, the teachers
and students should be examined to find out what is teachers’perception about
online task-based language teaching and what is students’ perception about online
task-based language teaching (OTBLT) in senior high school that can help them
in overcoming the problems that are often faced in the language teaching and the
learning process. Finally, to follow up this problem, the researcher is interested to
conduct research entitled “Teachers' and Students' Perception of Online Task-
Based Language Teaching (OTBLT) In Senior High School of Parepare.”
B. Questions of the Research
1. What is teachers’ perception about online task-based language teaching
(OTBLT) in senior high school of Parepare?
2. What is students’ perception about online task-based language teaching
(OTBLT) in senior high school of Parepare?
C. Objectives of the Research
As the research questions, the researcher considers the main purposes of
this research that consist of two objectives as follows:
1. To find out the teachers’ perception about online task-based language teaching
(OTBLT) in senior high school of Parepare.
2. To find out the students’ perception about online task-based language teaching

(OTBLT) in senior high school of Parepare.
D. Significances of the Research

This research is expected to give contribution both theoretical and
practical aspects as follows:
1. Theoretical Aspects

The findings of this research are expected to contribute to the theory of the
teachers’ and students’ perception about online task-based language teaching

(OTBLT) in senior high school of Parepare Moreover, it is supposed to provide



updated data of the teachers’ and students’ perception about online task-based

language teaching (OTBLT) in senior high school of Parepare trends as well as

changes in the field of teaching in order to enrich literature on this research field.

2. Practical Aspects

a. The result of this research will provide information about the teachers’ and
students’ perception about online task-based language teaching (OTBLT) in
senior high school of Parepare.

b. This research provides information both theoretically and practically for the

next researcher who will conduct such research in the same or extended field.



CHAPTER I
REVIEW OF RELATED LITERATURE

This part consists of analysis and systematic explanation about the
theory of study to build the conceptual framework of this research. It is
generally believed that theories lead to problem solving. Some theories about
teachers’ and students’ perception of Task-Based Language Teaching to lead
the reader to an understanding of the concepts comprehensively.

A. Previous Related Research Findings

There are some related studies about Task Based Language Teaching that
have been conducted by many researchers. Furthermore, some related research
findings about this matter in the same and extended field will be presented briefly
in the following paragraphs.

In-Jae Jeon and Jung-won Hahn conducted a study to explore EFL
teachers’ perceptions of task-based language teaching (TBLT) in a Korean
secondary school context. This study used a quantitative and qualitative method.
The findings that the majority of respondents have a higher level of understanding
about TBLT concepts, regardless of teaching levels, but that there exist some
negative views on implementing TBLT with regard to its classroom practice.
Additionally, some useful implications are proposed based on research findings in
order to help teachers and teacher trainers to construct and implement TBLT more
effectively.

Tareg Mitib Murad, conducted a study to explore the effect of a task-based

language teaching program on developing the speaking skills of Palestinian

B31j Jeon and J Hahn, “Exploring EFL Teachers’ Perceptions of Task-Based Language
Teaching: A Case Study of Korean Secondary School Classroom Practice,” Asian EFL Journal
65, no. 1 (2006), P.3.



secondary students and their attitudes towards English. This study employed an
experimental group. The findings of the study were the following: Firstly, the
TBLT program enhanced significantly the speaking skill of the students of the
experimental group and positively affected their attitudes towards English.
Secondly, the TBLT program improved the girls' speaking skills more than the
boys in the experimental group.*

Danyan Huang. Conducted to investigate whether the implementation of
Task-Based Language Teaching (TBLT) in a comprehensive English class would
have a positive effect on students’ study motivation and language proficiency.
This study employed a quantitative and qualitative method. The results revealed
that the majority of students showed positive perceptions towards the use of
TBLT in their English learning class and acknowledged a growth in their study
motivation, indicated by increased interest, enjoyment and study autonomy, and
their language skills, especially speaking and writing as well as some other related
skills like information retrieving.*®

Justin Harris in Implementation of TBLT in Japan. conducted a study to
explore the reasons why these teachers began using TBLT, their beliefs about the
advantages and disadvantages of implementing TBLT, and whether or not they
agree with common criticisms levelled at TBLT for use in foreign language
classrooms in Japan and Asia in general This study employed a qualitative
method. The results from interviews with these 10 teachers suggest that they

reject many of these criticisms, and are in fact successfully using TBLT to

Y Tareq Mitib Murad and Foreign Language, “The Effect of Task-Based Language
Teaching on Developing Speaking Skills among the Palestinian Secondary EFL Students in Israel
and Their Attitudes towards English Supervisor Major : Curricula and Methods of Teaching
English as a Foreign Language Departme,” Asian Efl Journal.Com (2009), p.10.

!> Danyan Huang, ‘A Study on the Application of Task-Based Language Teaching Method
in a Comprehensive English Class in China’, Journal of Language Teaching and Research, 7.1
(2015), p.118.



develop both language ability and motivation in their students. At the same time,
the teachers noted that there may be a need to use a ,,weaker™ form of TBLT with
beginner students, or with those used to more passive styles of learning. They also
highlighted the importance of heavily scaffolding tasks in such cases. Finally, a
number of the teachers discussed the need for the development of more TBLT
related materials, both for students and teachers.™

Nadiah Ma’munin, conducted a study to explore The Effect of Task-Based
Language Teaching on the Teaching Practice of Pre-Service English Teacher, The
research method used to study was experimental research with one group design.
The researcher concluded that there was a significant difference before and after
being taught by using TBLT. The result showed that it had a positive effect.’

The previous research findings showed some similarities in general
because focus on Task- Based language teaching and used quantitative and
qualitative research in the collection of data. Furthermore, the difference between
these researches is run during pandemic and during online learning was the
teacher and students communicate by using online platform to study. This present
study investigated teachers’ and students’ perception of Online Task-Based
Language Teaching (OTBLT) in senior high school school of parepare. This
research will use survey method by questionnaire in the collecting of the data.
Finally, this study is expected to give describing of teachers’ and students’

perception of Online Task-Based Language Teaching (OTBLT).

' Justin Harris, “Responding to the Critics: Implementation of TBLT in Japan,”
Indonesian Journal of Applied Linguistics 8, no. 1 (2018), P. 139.

" Nadiah Ma’mun, ‘The Effect of Task Based Language Teaching on the Teaching
Practice of Pre Service English Teacher’, Vision: Journal for Language and Foreign Language
Learning, 7.2 (2018), p.143.
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B. Some Pertinent Ideas
1. Perception

Every person is created differently; each individual has a different
understanding of something. It really depends on how the individual responds
something with its perception. Perception in the narrow sense is a vision, how
someone sees something, while in the broadest sense perception is about
understanding that is how someone views or interprets something.*®

Walgito defines perception as the last process of observation which is
started by the process of sensing in which the process of stimuli is received by the
sense, continued by the process of attention, and then directed to the brain that
will make the individual realizes about something.™ In other words, people may
perceive things in a different way and form a variety of ideas from these
perceptions.®® Furthermore, Andrej Demuth said that Perceptions and sensing
represent a unique source of how to experience something at all.*

By those definitions, it can be concluded that perception is an
understanding process in which a person responds or conveys his ideas based on
what is received or felt by the five senses.

a. Types of perception
Types of perception divide become two, there are; positive and negative

perceptions.?

'8 Marjorie Montague, ‘Student Perception, Mathematical Problem’, 18.1 (1997), p.49.

YWalgito, B.’Psikologi Sosial’”’ (Suatu Pengantar). Yogyakarta: Andi Offset In
Wahyuddin Rauf >’Students’ Perception Towards The Lecturer’s Teaching Styles And Personality
Traits At Muhammadiyah University Of Makassar ', (1991),P.12

20 Ali Can, ‘The Perception of Reality and Its Effect on the Behavioral Change in the
ContextofPublicRelations’ ,(2008),p.3.

L Andrej Démuth, Perception Theories, Applications of Case Study Research, 2012
,p.16.

2 PNP Catherine E. Burns, PhD, RN, CPNP-PC, FAAN, Ardys M. Dunn, PhD, RN,
PNP, Margaret A. Brady, PhD, RN, CPNP-PC, Nancy Barber Starr, MS, APRN-BC (PNP),
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1) Positive perception is a valuable present that prepares the self-
confidence and power to catch on the world, to endure crises, and to focus
outside oneself. It increases the construction of relationship and giving to others.
Furthermore, Nur Rofiqoh said that the perception that describes all knowledge
and the response continued with the effort to use it. That will be continued with
activeness or accepting and supporting the object being perceived. It increases
the construction of relationships and giving to others. The categorising of
positive perception is when someone agrees what someone action and support by
saying like, affirm or excited of the object.

2) Negative perception is disposed to focus on their own desires, trying
to acquire and proved their self-worth.?® The perception that describes all
knowledge and responses that are not aligned with objects that are perceived.
That will be continued with passivity or refusing and opposing the object being
perceived. Furthermore, the categorising of negative perception is when someone
disagrees what someone action and supported by saying not really like, not
excited or hate of the object.*

b. The indicators of perception

Robbins in Rofiq Faudy Akbar set indicators perception is of two kinds,

namely:
1) Reception
The acceptance process is an indicator of perception in the

physiological stage, namely the functioning of the senses to perceive

CPNP, Dawn Lee Garzon, PhD, PNP-BC, CPNP-PC, PMHS, FAANP-PC, Catherine G. Blosser,
MPA:HA, RN, ‘Pediatric Primary Care’, International Edition, (11), 951-952, (1967),p.30.

» Rosa Amalia, ‘Students’ Perception Of Online Assessment Use In Schoology In Efl
Classrooms’, 2018 , p.10.

2 Nur Rofiqoh, ‘Students’ Perception Of Teacher’s Personality In Motivating Students In
EnglishLearningAtSmpTa 'miriyahSurabaya’,2019,p.10.



stimulation from outside. Absorption of stimuli or objects from outside the
individual. The stimulus or object is absorbed or received by the five senses,
both sight, hearing, touch, smell, and taste buds individually or together. From
the result of absorption or acceptance by the senses will get a picture,
feedback, or impression inside brain. The description can be singular or plural,
depending on the observed object of perception. In the brain, images are
collected or impressions, both old and new formed. Whether or not the picture
is clear depends on the clarity the absence of stimulation, the normality of the
senses and time, recently or is been a long time.
2) Evaluation

External stimuli that have been captured by the senses, then evaluated
by the individual. This evaluation is very subjective. One individual judge a
stimulus as difficult and boring. But other individuals judge the stimuli that
are the same as something good and fun.”

According to Bimo Walgito in 2010, perception has the following
indicators:

1) Absorption of external stimuli or objects individual.

Stimuli or objects are received and absorbed by the five senses senses
individually or together. Results absorption by the five senses will give
images, responses, or impressions in the brain.

2) Understanding or understanding of the object.

After the images occur in the brain, then the picture is organized,

classified, and interpreted so as to form meaning or understanding of an

object.

12

» Rofiq Faudy Akbar, ‘Analisis Persepsi Pelajar Tingkat Menengah Pada Sekolah
Tinggi Agama Islam Negeri Kudus’, Edukasia : Jurnal Penelitian Pendidikan Islam, 10.1 (2015),

p.196.
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3) Individual assessment or evaluation of the object.

After forming an understanding or understanding, then an individual's
assessment is formed. Individual compare newly acquired understanding with
the criteria or norms owned by the individual subjectively. Individual ratings
vary even if the object is the same. Therefore, perception is individual.*®
c. Teachers’ and students’ perception of TBLT

1) Teachers’ perception of TBLT

To understand the concept of Teachers’ perception of TBLT, it is
important to recognize what is teachers’ Perception of TBLT? Task-based
language teaching (TBLT) constitutes both an innovative language teaching
method and a thriving area of investigation in the field of second language
acquisition (SLA).?" Teacher, as a main actor for a successful of implementing
TBLT, needs to have a good perception of TBLT conceptually.?® In line with this
Jeon and Hahn stated that having a sufficient knowledge about the instructional
framework in relation to its plan, procedure, and assessment are very important
for teacher who wants to implement TBLT successfully.?

This is in line to Calvert and Sheen stated that essential for the success of

task-based instruction is the ability of teachers to design and implement language

learning tasks at an appropriate level of difficulty so that students can engage with

?® Bimo Walgito, Pengantar Psikologi Umum, Rajawali Perss, 2013.p.120-124

?” Mohammad Javad Ahmadian, ‘Task-Based Language Teaching and Learning’,

LanguagelLearningJournal,44.4(2016), p. 377.

28 Erwin Pohan And Others, ‘Igniting A Brighter Future Of Efl Teaching And Learning In
Multilingual Societies Teachers’ Perceptions Of Task-Based Language Teaching In English
Classroom’, (2016), p.257.

#|j Jeon and J Hahn, “Exploring EFL Teachers’ Perceptions of Task-Based Language
Teaching: A Case Study of Korean Secondary School Classroom Practice,” Asian EFL Journal
65, no. 1 (2006), p.124.



14

and learn effectively from the materials provided.® In fact, the studies of TBLT
have increased from various perspectives such as understandings, views and
reasons to use or avoid implementing TBLT. Given the fact that language
acquisition is influenced by the complex interactions of a number of variables
including materials, activities, and evaluative feedback, TBLT has a dramatic,
positive impact on these variables. It implies that TBLT provides learners with
natural sources of meaningful material, ideal situations for communicative
activity, and supportive feedback allowing for much greater opportunities for
language use.

Specifically, in an Asian EFL environment where learners are limited in
their accessibility to use the target language on a daily basis, it is first of all
necessary for language learners to be provided with real opportunities to be
exposed to language use in the classroom. Teachers’ perception of language
teaching process has a great impact on what they actually do in practice.** For
that to happen, teachers need to increase interest in the application of TBLT as an
instructional approach because they have perceived task-based learning to be
specifically beneficial to the facilitation of students’ communicative and
interactive skills.*

Exploring teachers’ perceptions and beliefs has been considered as a
significant topic in both second and foreign language classrooms since teachers

are considered as active decision makers whose beliefs and perceptions of

%0 Megan Calvert and Younghee Sheen, ‘Task-Based Language Learning and Teaching:
An Action-Research Study’, Language Teaching Research, 19.2 (2015), p.19.

3! Erwin Pohan And Others, ‘Igniting A Brighter Future Of Efl Teaching And Learning In
Multilingual Societies Teachers’ Perceptions Of Task-Based Language Teaching In English
Classroom’, (2016), p.257.

%2 Cheng Xiongyong and M Samuel, ‘Perceptions and Implementation of Task-Based
Language Teaching among Secondary School EFL Teachers in China’, International Journal of
BusinessandSocial,2.24(2011),p.298.
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classroom instructions play a key role in shaping and determining classroom
events.*®* In the Iranian context, as Mahdavirad in 2017 stated, teachers’
perceptions of task and task features and their attitudes towards the
implementation of task-based language teaching have not yet been sufficiently
emphasized. Moreover, the majority of the studies conducted on TBLT have
considered teachers’ perception in language institutes and high school teachers
have been neglected. In Iran, where English is considered as a foreign language
and learners are exposed to the language only in high schools and private
institutes, studying teachers’ perceptions of TBLT in both contexts would provide
valuable insights.**

Furthermore, Ellis said that task-supported language teaching and task-
based language teachings are the two main ways of using tasks in classroom. In
both cases, tasks have been employed to make language teaching more
communicative. Thus, tasks are an important feature of communicative language
teaching.® Therefore, it implies that language learning is a developmental process
that can promote learners’ communication and interaction rather than mastering
knowledge by practicing language items, and that learners can effectively use the
target language when exposed to activities in a natural way.*® TBLT influences

the variables positively such as materials, feedback, and activities.

% Simon Borg, ‘The Distinctive Characteristics of Foreign Language Teachers’,
Language Teaching Research, 10.1 (2006), p. 27.

% Fatemeh Mahdavirad, ‘Task-Based Language Teaching in Iran: A Study of EFL
Teachers’ Perspectives’, International Journal of English Language and Translation Studies,
05.04 (2017), p. 14.

% Rod Ellis, ‘Task-Based Language Teaching: Responding to the Critics’, University of
Sydney Papers in TESOL, 8.Jun2013 (2013),p. 9.

% Nghia Trung Pham And Huan Buu Nguyen, ‘European Journal Of Foreign Language
Teaching Teachers ’ Perceptions About Task -Based’, European Journal Of Foreign Language
Teaching, 3.4 (2018), p. 69.
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Atefen Hadi added that TBLT provides learners with authentic and
meaning-based materials, real life communicative activities and motivating
feedback. Nevertheless, the implementation of TBLT in EFL contexts has not
been without its difficulties.®” In line with this, K I M McDonough added that
despite some problems in implementing TBLT in EFL contexts, these studies also
recognize the benefits of the approach and report that students have generally
responded positively. They acknowledge the importance of TBLT in developing
learner autonomy and transferable skills.*® The use of tasks can also be adapted to
review taught linguistic items.®® The positive results from these studies look
promising, but further research of TBLT in the EFL context is needed for more
conclusive results.*® In other words, the tasks used in the classes were
predominately language practice activities focusing on form rather than meaning.
The teachers aware of the purposes of task-based learning, but used tasks at the
end of lessons to present language items because this was expected.

2) Students’ perception of TBLT

One way to push learners to stretch beyond their limited linguistic
resources is to engage them in pedagogic communicative tasks. A communicative
task is —a piece of classroom work which involves learners in comprehending,
manipulating, producing or interacting in that target language while their attention

is principally focused on meaning rather than form.

37 Atefeh Hadi, ‘Perceptions of Task-Based Language Teaching: A Study of Iranian EFL
Learners’, English Language Teaching, 6.1 (2013), p.103.

% K I M Mcdonough, ‘Task-Based EFL Course in Thailand’, Tesol Quarterly, 41.1
(2007), p.109.

% Giilden ilin, Jiilide indzii, and Hiilya Yumru, ‘Teachers’ and Learners’ Perceptions of
Tasks: Objectives and Outcomes.”, OGRETMENLERIN VOgrencilerin Gérev Algilamalari:
HedeflerVeSonuglar.,3.1(2007),p.67.

0 Atefeh Hadi, ‘Perceptions of Task-Based Language Teaching: A Study of Iranian EFL
Learners’, English Language Teaching, 6.1 (2013), p.104.
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Nunan observes that the idea of using the learning task as a basic planning
tool in second language education is a relatively recent one. In the last ten years, a
variety of proposals have been made for implementing task-based language
teaching syllabuses.** According to Prabhu, the units of syllabus design are
‘classroom’ tasks which are performed by learners as vehicles for the development
of their procedural ability in language use. Such an approach uses tasks to
promote development of the 'means’ of communication, identified as the
procedures deployed in successfully conveying information, giving reasons and
expressing opinions.*?

Another study that conducted by Yeshimebet Bogalein order to see the
perception of students towards Task-based Language Teaching/learning, the
researcher interviewed four students two from each year. Most of the students
have perceived TBLT positively, they agree about its importance and they felt that
TBLT is very essential to develop the language ability of learners. One of the
participants explained that TBLT has good assumptions and benefit for students if
it is properly designed and implemented in the classroom. As he said, concerning
the practicality of this method he has doubts. He said that there are factors like
large number of students, interests of students to participate in English in the
classroom, shortage and clarity of modules, etc. which make its practicality less
even though it is useful.*® Student perception is how students’ views or interprets

the object that existed in the school through their senses.**

' “David Nunan : Designing Tasks For The Communicative Classroom . Cambridge ,
Cambridge University Press, 14.4 (1993), p.443.

“2J.P. B. Allen and N. S. Prabhu, ‘Second Language Pedagogy’, TESOL Quarterly, 22.3
(1988), p.153.

* Yeshimebet Bogale, ‘Teachers’ And Students’ Perception Of Task-Based Language
Teaching Method And Its Practice: The Case Of Arbaminch College Of Teacher Education’, June,
(2009).p.65.

* Nur Rofiqoh, ‘Students’ Perception Of Teacher’s Personality In Motivating Students In
EnglishLearningAtSmpTa 'miriyahSurabaya’,(2019),p.11.
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2. Task based language teaching (TBLT)

Task-based language teaching (TBLT) has been drawing increased
attention from language teachers and researchers in the past decade.*® TBLT
refers to teaching a second/foreign language that seeks to engage learners in
interactionally authentic language use by having them perform a series of tasks.
Task-based learning has gained importance in language teaching.*®It aims to both
enable learners to acquire new linguistic knowledge and to procedure their
existing knowledge.*” The theory language items used in TBLT are tended to train
the learners to use language forms appropriately in various contexts and for
different purposes. For communicative competence and linguistic competence, the
knowledge of forms and meanings form parts of the communicative purpose in
TBLT.*

Furthermore, Abdurrachman Faridi and others said that TBLT was found
to be effective for improving students’ productive skill partially, especially that of
communication since the task was designed for a specific language use.*® Other
study investigating that TBLT was very effective was done by Stated that “’task”
is an holistic activity enabling students to use language to reach a non-linguistic

goal. It was further more cleared that such learning prioritizes a context where

* Rui Bao and Xiangyun Du, ‘Implementation of Task-Based Language Teaching in
Chinese as a Foreign Language: Benefits and Challenges’, Language, Culture and Curriculum,
28.3 (2015), p.1.

* Giilden iln, Jiilide in6zii, and Hiilya Yumru, ‘ Teachers’ and Learners’ Perceptions of
Tasks: Objectives and Outcomes.”, OGRETMENLERIN VOgrencilerin Géorev Algilamalari:
HedeflerVeSonuglar.,3.1(2007),p.61.

*" Saudi Arabia, ‘Speaking Students’ Attitudes Towards Task-Based Language Teaching’,
IJRDO-Journal of Educational Research ISSN: 2456-2947 EFL p.63.

*® Qian Wang, ‘Discuss the Theoretical Basis of Task Based Language Teaching
Highlighting Its Connection with Communicative Language Teaching’, Studies in Literature and
Language, 6.3 (2013), p.98-103.

* Abdurrachman Faridi, Mursid Saleh, and Sri Wuli Fitriati, ‘The Effect of Online Task-
Based Language Teaching on EFL Writing’, Ice, (2019), p. 182.
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task becomes a learning centre which provides activities to use English language
for students in class, guides teachers to design curriculum and syllabus
specifically and determine assessment model for students.*

The task-based view of language teaching, based on the constructivist
theory of learning and communicative language teaching methodology, has
evolved in response to some limitations of the traditional PPP (presentation,
practice, and performance) approach, represented by the procedure of
presentation, practice, and performance.® Thus, it has the substantial implication
that language learning is a developmental process promoting communication and
social interaction rather than a product acquired by practicing language items, and
that learners learn the target language more effectively when they are naturally
exposed to meaningful task-based activities. Such a view of language learning led
to the development of various task-based approaches in the eighties,®* and during
the nineties, has developed into a detailed practical framework for the
communicative classroom in which learners perform task-based activities through
cycles of pre-task preparation, task performance, and post-task feedback through
language focus.™

It is important to consider how teachers and learners react when task-based

approaches are introduced (for a discussion of the diffusion of task-based

' N. P. Somawati and others, ‘Task-Based Language Teaching: How It Is Implemented
Effectively?’,JournalofPhysics:ConferenceSeries, 953.1 (2018) p.2.

5! Massoud Rahimpour and Massoumeh Magsoudpour, ‘Teacher-Students’ Interactions
in Task-Based vs Form-Focused Instruction’, World Journal of Education, 1.1 (2011), p.71.

52 Jonah Kamal Yildiz, ‘Task-Based Language Teaching: An Approach in the Spotlight to
Propel Language Learning Forward’, International Journal of Social Sciences & Educational
Studies, 7.1 (2020).

53 Murat Hismanoglu and Sibel Hismanoglu, ‘Task-Based Language Teaching: What
Every EFL Teacher Should Do’, Procedia - Social and Behavioral Sciences, 15 (2011), p.46-52.
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language teaching).>® Several position articles and empirical studies have
described how learners and teachers who were accustomed to traditional teaching
reacted to task-based language teaching. Although many of these studies have
examined a weak form of task-based language teaching in which individual tasks
are integrated into courses that follow a synthetic syllabus and adopt a focus-on-
forms methodology, as opposed to a strong form in which tasks are the organizing
principle for the entire course.>
a. The main characteristics of TBLT

Task-Based Language Teaching (TBLT) is a language learning method
that uses a set of tasks as the core activity to plan, compile materials/materials and
applications in language learning. Assignments are the main point of language
learning to achieve learning objectives. Nunan distinguishes between two types of
tasks, namely: tasks as targets and pedagogical tasks. Tasks as targets refer to the
use of language in daily activities outside the realm of learning, while pedagogic
tasks refer to the use of language in classroom learning in the form of assignments
or classroom exercises.

Skehan in Ellis states that the pedagogical task as a work plan (learning)
has four main characteristics:

1). The meaning of the language expressed is important and a priority.

2). There is a goal to be achieved from the given task.

3). The design of learning activities for the given task must be able to

evaluate the results.

4). The design of learning activities must be related to daily activities.

 Numa Markee, ‘Second Language Acquisition Research: A Resource for Changing
Teachers’ Professional Cultures?’, The Modern Language Journal, 81.1 (1997), p.82.

% Peter Skehan, ‘A Framework for the Implementation of Task-Based Instruction’,
Applied Linguistics, 17.1 (1996), p.38.
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These four characteristics clearly emphasize the acquisition of meaning
from the language used must be in accordance with the context and related to real
life.>® Moreover the researcher assumed that task- based language teaching is a
form of teaching that treats language primarily as a tool for communicating rather
than as a subject for study or manipulation. It is clear that if learners are to
develop the competence they need in order to use a foreign language easily and
effectively in the kinds of situations they meet outside the classroom, they need to
experience how language is used as a tool for communication within it. "Task'
serves as the most obvious means for organizing teaching along these lines.

b. Approach of Task-Based Language Teaching (TBLT)

Task-Based Language Teaching is an approach that offers students to be
actively involved in communication to achieve goals or complete tasks using
language. This approach was first developed by N.S. Prabhu in Bangalore, South
India. According to Prabhu, students can learn more efficiently when they focus
more on the task than the language they use. TBLT supports the learning process
through tasks that students must do or problems that they must solve.>’

Learners need to understand the forms, meanings and functions of
language and take into consideration the social situation. However, TBLT has
sometimes been seen as sacrificing accuracy in the teaching of grammar in order
to pursue fluency. In using TBLT, the students develop a language system
through attempting to use meaning-based language. The teacher designs

opportunities for the students through meaningful, authentic and interesting

*® Sulaiman, ‘Model Pembelajaran Bahasa Berbasis Tugas (Pbbt) Melalui Pembelajaran
Daring’, Metalingua- Jurnal pendidikan bahasa dan sastra, 5 (2020), p.96-97.

% Maria Cholifah. ‘Pengajaran Bahasa Berbasis Tugas (Task Based Language
Teaching): Pendekatan Yang Efektif Dalam Pengajaran Bahasa Inggris’. JIBS, Jurnal limiah Dan
Sastra, Volume 4 Nomor 2. (2017), p. 134
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activities.”® The students have a much more varied exposure to the language and
its issues that they need. Thus, learners spend a lot of time communicating during
the task.

From those explanation above the researcher asserts that in TBLT, specific
language forms will never be considered; instead, the learners are allowed freely
to make meaning in any way they like. The tasks provide learners’ outcomes that
can be assessed. Using tasks is based on building a syllabus design for to both
sequence lessons and assessing the students’ outcomes.

According to Willis, task-based language teaching has the following
objectives:

1). Give students confidence in trying any language they know;

2). Give students the experience of spontaneous interaction;

3). Give students the opportunity to benefit from paying attention to how

others express similar meanings;

4). Provide opportunities for students to negotiate to speak;

5). Involve students in using language intentionally and cooperatively;

6). Make students participate in a complete interaction, not just a one-time

sentence;

7). Provide opportunities for students to try communication strategies; and

8). Develop students' confidence that they can achieve communicative

goals.

%8 Ellis, R. ‘Task-Based Language Learning and Teaching’. Oxford: Oxford University
Press. (2003), P.57

% Harmer, J. “The Practice of English Language Teaching, Pearson Education limited
England’, 3rd Ed. (2001)
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c. Implementation of Task-Based Language Teaching (TBLT)

The process to implement TBLT in English classes has been highly
discussed among various language theorists e.g.; Estaire & Zanon in 1994, Lee in
2000, Prabhu in 1987, Skehan in1996 and Willis in 1996.%° However they all have
in common three principal phases, these phases reflect the chronology of a task-
based lesson. Thus, the first phase is ‘pre-task’ and concerns the various activities
that teachers and students can undertake before they start the task, such as whether
students are given time to plan the performance of the task.

The second phase, the ‘during task’ phase, centers on the task itself and
affords various instructional options, including whether students are required to
operate under time-pressure or not. The final phase is ‘post-task’ and involves
procedures for following-up on the task performance. Only the ‘during task’ phase
is obligatory in task-based teaching. Thus, minimally, a task-based lesson consists
of the students just performing a task. Options selected from the ‘pre-task’ or
‘post-task’ phases are nonobligatory but, as we will see, can serve a crucial role in
ensuring that the task performance is maximally effective for language
development.®*

The purpose of the pre-task phase is to prepare students to perform the
task in ways that will promote acquisition.®? While, the methodological options
available to the teacher in the during-task phase are of two basic kinds. First, there

are various options relating to how the task is to be undertaken that can be taken

% Eulices Cérdoba Zuiiiga, ‘Implementing Task-Based Language Teaching to Integrate
Language Skills in an EFL Program at a Colombian University’, PROFILE Issues in Teachers’
Professional Development, 18.2 (2016), p.16.

®! Fiona Ellis, ‘The Methodology of Task-Based Teaching’, New Models of Religious
Understanding, 2017, p.80.

%2 Fiona Ellis, ‘The Methodology of Task-Based Teaching’, New Models of Religious
Understanding, 2017, p.80-81.
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prior to the actual performance of the task and thus planned for by the teacher.
These will be called ‘task-performance options. Second, there are a number of
‘process options’ that involve the teacher and students in on-line decision making
about how to perform the task as it is being completed.®® The post-task phase
affords a number of options. These have three major pedagogic goals; (1) to
provide an opportunity for a repeat performance of the task, (2) to encourage
reflection on how the task was performed, and (3) to encourage attention to
form, in particular to those forms that proved problematic to the learners when
they performed the task.®*

There are five conditions to be considered in implementing tasks in school
settings, particularly where the conditions may be less than ideal: large class size,
cramped classroom, lack of appropriate resources, teachers not trained in task-
based methodologies, teachers with limited language proficiency, and traditional
examination-based syllabi.®> There are six factors of implementation of TBLT:
attitude, understandings, time, textbook, preparation, pupils' language proficiency
Carless and Ellis stated two basic kinds of methodological procedures for teaching
tasks: procedures relating to how the tasks specified in a task-based syllabus can
be converted into actual lessons and how the teacher and learners are to
participate in the lessons.®®

d. Teachers’ and Learners’ Role in TBLT

The role of the teacher in TBLT shifts away from some traditional of the

% Fiona Ellis, ‘The Methodology of Task-Based Teaching’, New Models of Religious
Understanding, 2017, p.85.

® Fiona Ellis, ‘The Methodology of Task-Based Teaching’, New Models of Religious
Understanding, 2017, p.93.

% David R. Carless, ‘Factors in the Implementation of Task-Based Teaching in Primary
Schools’, System, 31.4 (2003), p.485-500 .

% Carless.
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teacher roles in language teaching. In TBLT, the teacher will decrease the
proportion of the time spent on communicative processing. The main role of the
teacher in TBLT, such as monitoring and giving feedback. The teachers are
responding not only to the students’ fluency, but also their accuracy. Furthermore,
for large parts of the actual task, the teachers spent more time on giving
background information. TBLT is a learner-centered teaching approach.®’

The language teacher aiming at implementing task-based language
teaching in the foreign language classroom should perform three main roles: (1)
selector and sequencer of tasks; (2) preparing learners for tasks; and (3)
consciousness-raising. Relevant to the first teacher role, it can be stressed that the
language teacher has an active role in choosing, adapting and designing tasks and
then building these tasks in keeping with learner needs, expectations, interests and
language skill levels. Related to the second teacher role, it can be stated that some
training for pre-task is prominent for language learners. These training activities
may include topic introduction, specifying task instructions, assisting students in
learning or recalling beneficial words and phrases to make the task
accomplishment easy, and offering partial display of task process. As for the third
teacher role, it can be emphasized that the teacher deploys an amalgamation of
form-focusing techniques, covering attention-focusing pre-task activities,
examining the given text, guided exposure to similar tasks, and employment of
highlighted material.

The language learner who is exposed to the implementation of task-based
language teaching in the foreign language classroom should carry out three major
roles: (1) group participant; (2) monitor; and (3) risk-taker and innovator.

Regarding the first learner role, it can be indicated that the learners perform a

% Jane Willis, ‘Task-Based Language Teaching: Teachers ° Solutions to Problems
Encountered’, 2007.
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number of tasks either in pairs or small groups. Pair or group work may involve
some adaptation for those learners who are more used to whole-class activities
and/or individual work. Related to the second learner role, it can be stressed that
tasks are employed as a tool for facilitating the learning process in task-based
learning.

Classroom activities should be organized so that learners can have the
opportunity to observe how language is utilized in communication. Learners
themselves should “attend” both to the message in task work and to the form
where such messages typically come packed. Relevant to the third learner role, it
can be stated that many tasks will push learners to generate and expound
messages for which they do not have full linguistic resources and prior
experience. In reality, this is said to be the point of such tasks. The skills of
making guesses from linguistic and contextual clues, asking for explanation, and
consulting with other learners may need to be enhanced.®®

The researcher concludes that learners’ role is the main aspect during
language processing. The main characteristics of the learners’ role in TBLT are:
act as a negotiator or integrator, capable of giving as well as taking; act as a
performer and listener, with little control over the content of the learning; and the
take responsibility for their own learning.

3. Online Task Based Language Teaching (OTBLT)

The advancement of technology provides language teachers to create

Innovative learning environments for their students. One of the learning models

which maximize students’ achievement is task-based language teaching (TBLT).%

® Murat Hismanoglu and Sibel Hismanoglu, ‘Task-based language teaching: what every
EFL teacher should do’, ELSEVIER: Procedia Social and Behavioral Sciences, 15. (2011), p.5.

% Pupung Purnawarman, Susilawati, and Wachyu Sundayana, ‘The Use of Edmodo in
Teaching Writing in a Blended Learning Setting’, Indonesian Journal of Applied Linguistics, 5.2
(2016), p. 242.
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In this new normal era, every teacher is required to master how to teach online.
An online teacher is required to hone some of his skills, so he can do various
creative online teaching methods. Online TBLT is one of method that teachers
use. Though TBLT is not a new method in language teaching, research on its
application in virtual contexts has been limited.

Educations services are required to continue innovate along with
development the latest information and communication technology. Only armed
with a generation of gadgets or gadgets now can learn anywhere and anytime
without the need for face-to-face with instructor or lecturer. This technological
advancement very helpful in learning especially TBLT. With online learning,
TBLT can be done easily though doesn't have to be face-to-face, either at the
moment assignment and acceptance of assignments as a report of activities that
have been carried out by students. Many things have been applied to assignment
as an activity for language learning. The important is emphasis on communication
and solution. Assignment must be communicated information to make decisions,
solve problems, and achieve results. They must be accurate and comprehensive
communication.

A task considered completed if there is a decision, problem completed,
and results achieved. By Therefore, the presence of online learning can maximally
be utilized in TBLT, especially facilitate the presentation of materials / materials,
expanding learner access, and facilitating students get the information as much as
possible.”® The task-based learning model is in line with the principle of e-
learning where students can carry out the independent learning process. The

principles of task-based learning that support online tutorials include:

Sulaiman, ‘Model Pembelajaran Bahasa Berbasis Tugas (PBBT) Melalui
Pembelajaran Daring’, METALINGUA: Jurnal Pendidikan Bahasa dan Sastra Indonesia, 5.2
(2020), p.98-99.
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a. Providing ease of adjustment in teaching materials.

b. Emphasizing communication in the target language.

c. Using authentic teaching materials.

d. Focusing on the learning process, not learning outcomes accompanied by
enthusiasm with supervision. Connecting the learning experience in the
classroom with the use of language outside the classroom.

The Task-Based Learning method which is devoted to language learning
emphasizes the negotiation of meaning which proceeds with communicative task
completion activities and gives students the opportunity to practice language in
the context of meaning, involving participants with authentic language, and
contextual language production processes where language is not a goal but a tool
to achieve learning targets.”* The Covid-19 pandemic effected a sudden shift to
online teaching, prompting teachers to implement many uncommon or even
unusual teaching techniques in this unforeseen context. This precipitous move to
online teaching has radically altered our teaching practices, where teachers have
had to either completely do away with traditional practices or modify them in
significant ways. One of the primary concerns of online teaching voiced by many
teachers is to hold students’ interest and keep them engaged in the virtual
classroom.

Another challenge has been to make students interact with each other and
the teacher. The authors of this paper believe that Task-Based Language Teaching
(TBLT) addresses these concerns head-on. There are two reasons for this: first, its
emphasis on real-life language through meaningful tasks; and second, it is

student-centered.”

"' Athiyah Salwa, ‘Model Task-Basic Learning Untuk Membangun Pembelajaran Mandiri
Pada Tutorial Online’, Jurnal Pendidikan Terbuka dan Jarak Jauh, 20.1, (2019), p.12.

"2 Surya Subrahmanyam Vellanki, ‘Engaging Students Online with Technology-Mediated
Task-Based Language Teaching’, April, 2021, p. 107.
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C. Conceptual Framework

ONLINE TASK — BASED
LANGUAGE TEACHING (OTBLT)

PERSEPTION

TEACHERS STUDENTS

SENIOR HIGH SCHOOL OF
PAREPARE

Figure 1. Conceptual Framework of the Research



30

D. Operational Definition of Research Variables
This research involves two variables namely perception and online task-
based language teaching in which the first variable will provide information for
the second variable. The explanation of these two variables is explained as
follows:
a. Perception: opinion of teachers and students about online task-based
language teaching during online learning.
b. Online task-based language teaching: the method that use by the teachers

during online learning.



CHAPTER 111
METHODOLOGY OF THE RESEARCH

This part consists of the guideline to reach the objectives of this research.
It provides readers information about research design, research location and
duration, research subjects, research instruments, data collection and data analysis
as well.

A. Design of the Research

This research was implemented quantitative descriptive method since the
purposes of this research are to find out the devise to measure EFL teachers and
student perceptions of OTBLT in classroom. Quantitative method was used to test
the objective theory by examining the variables. The variables could be measured
typically on instruments, so that numbered data could be analyzed using statistical
procedures.

The design of this research chosen by researcher is survey design. Survey
design provides a quantitative or numeric description of trends, attitudes, or
opinions of a population.” Therefore, in this research, the information about
teacher's EFL teachers and student perceptions of OTBLT in classroom.

A. Location and Duration of the Research

This research was conducted at senior high school of Parepare, this

research took one month in its process including research activity and data

analysis.

3 Bostley Muyembe Asenahabi, ‘Basics of Research Design: A Guide to Selecting
Appropriate Research Design Basics of Research Design: A Guide to Selecting Appropriate
Research Design’, June, 2020.
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B. Subject of the Research
The subjects of this research are 30 EFL teachers and 7 class students in
senior high school of Parepare to participate in this research by following table:

Table 3.1 Total EFL Teachers and students in Senior high school of Parepare

Classes Sample English
School
Teacher
SMAN 1 37 1 5
SMAN 2 32 1 3
SMAN 3 22 1 3
SMAN 4 24 1 4
SMKN 1 PAREPARE 30 1 4
SMKN 2 PAREPARE 48 1 7
SMKN 3 PAREPARE 24 1 4
TOTAL 217 7 30

(Source: Administration of MGMP SMAN 4 PAREPARE)
The sampling technique in this study was random sampling. The simple
random sampling technique is a simple technique because sample members from
the population are taken randomly without seeing and paying attention to the

similarities or strata that exist in the population.”

" Sugiyono, “Metode Penelitian Kuantitatif, Kualitatif, dan R&D”. Bandung, Alfabeta,
CV. (2017).
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C. Instrument of the Research

The instrument of this research was questionnaire. There are two kinds of
questionnaire used in this research namely teachers’ perception of online task-
based language teaching questionnaire and students’ perception of online task-
based language teaching questionnaire. The questionnaires can be seen in the

appendix.
D. Procedures of Data Collection

To collect the necessary data of teachers' and students' perception of online
task-based language teaching, firstly, researcher provided explanation the way to
fill in the questionnaire to the participants via offline and online. Secondly,
researcher observed the responses via online through web-based questionnaire
response. There was no time limitation for filling the questionnaire. However,
most participants finished the process of replying about 15 minutes. Finally, after
finishing answering, researcher analyzed the data.

E. Technique of Data Analysis

To explore the research questions, researcher processed the data by using
quantitative analysis with statistical method which is elaborated as follows:
1. Scoring teachers’ and students’ questioner

The researcher assessed teachers” and students’ answers on questionnaire
by giving score for each item. In scoring each item of teachers’ and students’
perception questionnaire, the researcher used a rating scale questionnaire by
Semantic Differential Scale to get the information from the participants, Semantic
Differential Scale is a scale that presents two contradictory statements, for
example positive - negative, good - bad, weak - strong, active - passive.

Respondents were asked to give an assessment / response to the statements
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presented in accordance with their perceptions by putting a check mark (v)
between the statements presented, which have been given a value.”

The Semantic Differential scale used as in the following table. Table 3.2
the classification of teachers’ and students’ perception of OTBLT. The scale can
be seen as follows:

Table 3.2 Semantic Differential Scale for Scoring System of teachers’ and

students’ perception

(+) 5 4 3 2 1 ()

These values can be explained through various alternative answers that are

used as guidelines for the configuration of the scale. The alternatives are shown in

the table:

Classification | Score Answer

Positive 5 Very Strong
4 Strong
3 Medium
2 Weak
1 Very Weak

\
Negative

7 Rostina sundayana, “Statistika Penelitian Pendidikan”. Bandung: Alfabeta, CV,
(2016), p. 13
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Table 3.3. The general score of teachers’ positive and negative perception

Category Score
Negative perception 14 - 28
Positive perception 29-70

Table 3.4. The general score of students’ positive and negative perception

Category Score
Negative perception 13- 26
Positive perception 27 - 65

Table 3.5. The positive and negative score of each item

Category Score
Negative perception 1-2
Positive perception 3-5

2. Calculating descriptive statistical information

In analyzing the data, the researcher will use Statistical Package Social
Sciences (SPSS). Descriptive statistics use to show the spread of scores
concerning frequencies and percentages. Mean score is also included in this

statistical analysis.

a. Calculating the rate percentage of teachers’ and students’ score

F

Where:
P : percentage
F :frequency
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N : total number of samples’®
b. Calculating the mean score
In calculating the data, the researcher will use a Microsoft Excel computer
program to present descriptive statistical information. The mean score will be

calculated by the following formula:

_ XX
where: X : Mean score
yx : Total score
N - Number of students’’

"®Anas Sudijono, ‘Pengantar Statistic Pendidikan’. Cet. VI, Jakarta: Raja Grafindo
Persada, (1995), p. 40-41.

TLR. Gay, Educational Research, Competencies for Analysis and Application second
edition ,Columbus: Charles E Merril Company,(1981),p.298.



CHAPTER IV
FINDINGS AND DISCUSSIONS

This chapter consists of two sections namely findings and discussions. The
findings of this research present the data of teachers' and students' perception of
online task-based language teaching (OTBLT) in senior high school of Parepare.
The discussion of this research explains the findings by supported theories and

previous research findings
A. Findings

The finding of this research is divided into 6 sections: general score of
teachers’ perception of online task-based language teaching, general score of
students’ perception of online task-based language teaching, classification of
teachers’ and students’ perception of online task-based language teaching,
frequency of teachers’ perception of online task-based language teaching,
frequency students’ perception of online task-based language teaching, and
frequency of perception level between teachers and students. The six sections are
elaborated as follows:

1. General score of teachers’ perception of online task-based language teaching.

Table 4.1 General score of teachers’ perception of online task-based

language teaching.

No| Category Score | Classification

1 | Max score 65 Positive perception
2 | Min score 36 Positive perception
3 | Mean 47,8 Positive perception
4 | Median 47,5 Positive perception
5 | Modus 49 Positive perception

37



The table shows that the lowest score in the table is 36, while the score
range of positive perception is 29-70. The data also shows that each category
reflects teachers’ positive perception of online task-based language teaching
with high response, which indicates if the use of online task-based language

teaching can develop integrated skills in the teaching process.

2. General score of students’ perception of online task-based language teaching

Table 4.2 General score of students' perception of online task-based
language teaching

NO | Category Score | Classification

1 Max score 63 Positive perception
2 Min score Al Negative perception
3 Mean 43,49 | Positive perception
4 Median 42 Positive perception
5 Modus 39 Positive perception

The table shows that the lowest score from the table is 21, which means
negative perception with the score range of negative perception is 14-28, while
the highest score is 63 in the score of positive perception. The result of the
mean score (43,49) shows that students in the highest level of online teaching
by Task-based language teaching. In addition, this result shows that students
have a bit of difficulty and ease in the learning process, especially in online

task-based language teaching.

38
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3. Classification of teachers’ and students’ perception of online task-based

language teaching.

Table 4.3 Classification of teachers’ and students’ online task-based

language teaching

Teachers Student

NO | Perception level | F % - %

1 Positive 30 100 | 194 |99

2 Negative 0 0 1 0,5

The table shows that the classifications of teachers’ and students’
perceptions of online task-based language teaching are divided into two
classifications, positive classification and negative classification. The first
classification is for teachers, which shows that positive perception got 100% and
negative perception got 0%. The second classification is for students, which
shows that positive perception got 99% and negative perception got 0,5% because
from the general data there is one score in negative category.

4. Frequency of teachers’ perception of online task-based language teaching
Tabel 4.4 Frequency of teachers’ perception of online task-based

language teaching

Positive | Negative Mean Score

Item statements F | % | F | % | Score | Category
| am interested in implementing
OTBLT in class 28 | 93 | 2 6 4 Positive
OTBLT provides a relaxed
atmosphere to promote
the target language use 27 | 90 | 3 | 10 4 Positive
OTBLT meets learners' needs and
interest 22 | 73 | 8 | 26 3 Positive
OTBLT helps to develop integrated
skills in class 301001 0 | O 4 Positive
OTBLT lays much psyhological
burden on teachers 20 | 66 | 10 | 33 3 Positive
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OTBLT requires much preparation
time compared

to other approaches 21 | 70 | 9 | 30 3 Positive
OTBLT is proper for making
classrom arrangements 26 | 86 | 4 | 13 4 Positive

OTBLT materials should be
meaningful and purposeful

based on real word context 28 | 93 | 2 6 3,8 Positive
Learners will not be able to do a task

unless their

English is fluent and accurate 23 | 76 | 7 | 23 3 Positive
OTBLT is not useful inlargeclasses | 29 | 96 | 1 | 3 4 Positive

OTBLT can promote learners
creativity and ability to do

things 26 | 86 | 4 | 13 4 Positive
Low proficient learners are able to do
task well 22 | 73 | 8 | 26 3 Positive
My learners are not excited in online
task-based lesson 23 | 76 | 7 | 23 3 Positive

My learners cannot benefit from
implementing OTBLT

in class 26 | 86 | 4 | 13 3,6 Positive

The table shows that overall teachers gave positive responses to online
task-based language teaching, as seen in item 4 as the most positive response
given by teachers, followed by other items that broadly provide the meaning of
convenience, this provides evidence that online-teaching assignments language-
based makes it easy for teachers in the online learning process. Although the
positive response given by the teachers were high, some items were close to
negative responses as seen in items 5 and 6, some teachers feel burdened and

needed a lot of preparation time for online task-based language teaching.
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5. Frequency of students’ perception of online task-based language teaching

Tabel 4.5 Frequency of students’ perception of online task-based

language teaching

Positive | Negative Mean Score

Item statements F | % | F | % | Score | Category
| am interested if teachers apply
OTBLT in online classes 173188 | 22 | 11 | 34 Positive
OTBLT provides a relaxed
atmosphere when the teacher
promotes the use of the target
language 172 188 | 23 | 11 | 35 Positive
OTBLT meets learners' needs and
interest 167 |185| 28 | 14 | 34 Positive
OTBLT helps me develop integrated
skills in online classes 162 (83 | 33 | 16 | 3,4 Positive
OTBLT luys much psychologial
burden on students 117 | 60 | 78 | 40 3 Positive
OTBLT requires much preparation
time compared
to other approaches 114 | 58 | 81 | 41 3 Positive
OTBLT is proper for making classrom
arrangements 168 | 86 | 27 | 13 3 Positive
OTBLT materials should be
meaningful and purposeful
based on real word context 178|191 | 17 | 8 3,6 Positive
| can do an English assignment well in
an
online class 171|187 | 24 | 12 | 35 Positive
OTBLT is not useful in large classes | 168 | 86 | 27 | 13 | 3,5 Positive
OTBLT can increase my creativity
and ability to do
Something 172188 | 23 | 11 | 35 Positive
| am not passionate about online task-
based learning 167 |85 | 28 | 14 | 35 Positive
| cannot benefit from implementing
OTBLT in
online classes 163 (83|32 |16 | 35 Positive

The table shows that overall students gave positive responses to online

task-based language teaching, as seen in items (1, 2, and 11) which broadly

convey the meaning of interest, this provides evidence that online task-based
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language teaching makes students more interested in the online learning process
and able to increase their creativity. Although the positive responses given by
students were higher than the negative responses, it is not much different from the
response given by the teacher, some items were close to negative responses as
seen in items 5 and 6, some students also feel burdened and needed a lot of time
to prepare for online task-based language teaching.

6. Frequency of perception level between teachers and students

Table 4.6 Item 1

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 4 Positive 28 93 |2 6
Students 3,4 Positive 173 88 |22 |11

The table shows that the teachers and students have a positive perception.
It shows that the teachers were interested in implementing OTBLT in the online
class, and the students were interested also in the teacher implementing OTBLT in
the online class.

Table 4.7 Item 2

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 4 Positive 27 0 |3 10
Students 3,5 Positive 172 88 (23 |11

The table shows that the teachers and students agree that OTBLT provides
a relaxed atmosphere in online English learning. It shows that by implementing
offline or online learning, teachers feel more relaxed because they can teach even
though is done at home and students do not feel bored in learning, even the

learning process can be done anywhere.
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Table 4.8 Item 3

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3 Positive 22 73 |8 26
Students 3,4 Positive 167 85 |28 |14

The table shows that teachers and students agree that OTBLT meets
learners’ needs and interests. However, the negative perception also cannot be
ignored, some students think OTBLT does not meet their needs and interests.
While for teachers, it shows that teachers have a positive perception of OTBLT
fulfilling the students’ needs and interests and also can increase students' interest
as the millennial generation prefers things related to technology.

Table 4.9 Item 4

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % F | %
Teachers 4 Positive 30 100 |0 0
Students 3,4 Positive 162 |83 33 |16

The table shows that all of the teachers agree that OTBLT helps develop
integrated skills in the classroom. Then students also agree, but on a negative
perception of students do not agree with the statement item. It shows that there
was a significant difference in perception between students and teachers on this
item, and students also feel more skilled in the online class.

Table 4.10 Item 5

Classification
Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3 Positive 20 66 |10 |33
Students 3 Positive 117 60 |78 |40

The table shows that there are more negative perceptions from students,

where students agree that OTBLT gives them a psychological burden. While most
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teachers think that OTBLT does not give them a psychological burden, it shows
that teachers prefer OTBLT to students. Meanwhile, the negative perception of

teachers indicates that some teachers also feel burdened.

Table 4.11 Item 6

Classification
Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3 Positive 21 70 |9 30
Students 3 Positive 114 58 |81 |41

The table shows that the teachers agree that OTBLT does not take much
time to prepare, and many students also agree with this statement. However, the
perception of disagreement also cannot be ignored. Some students state that
OTBLT is troublesome for them. For teachers, there was a big difference where
fewer teachers agree with the statement that OTBLT requires a lot of preparation
time compared to other approaches.

Table 4.12 Item 7

Classification
Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 4 Positive 26 86 |4 13
Students 3 Positive 168 86 |27 |13

The table shows that the different perceptions between teachers and
students about OTBLT were appropriate for classroom management. However,
there was a difference in the mean value, where the teachers were higher than the
students. It shows that the learning process applied by the teacher was appropriate

to be applied in online classes.
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Table 4.13 Item 8

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3,8 Positive 28 93 |2 6
Students 3,6 Positive 178 91 |17 |8

The table shows that for both, teachers and students the OTBLT method
should be per the learning objectives and based on the real context. Overall,
almost all students and teachers agree with this statement. It shows that the
students like if the material was taught by teachers related to real world life
because it makes it easy for students to do tasks well.

Table 4.14 Item 9

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3 Positive 23 76 |7 23
Students 3,5 Positive 171 87 |24 |12

The table shows that overall teachers and students have the same
perception, they agree that students can do tasks well if students are also
mastering English. It shows that students and teachers need to find the right way
to improve students' English skills.

Table 4.15 Item 10

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 4 Positive 29 9% |1 3
Students 3,5 Positive 168 86 |27 |13

The table shows that on positive perceptions there were 29 teachers agreed
that OTBLT was suitable for large classes. Likewise, 168 students agreed that

OTBLT was suitable for large classes. It shows that OTBLT can not only be
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applied in a group study consisting of a few students but can also be applied to
classes with more students.

Table 4.16 Item 11

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 4 Positive 26 86 |4 13
Students 3,5 Positive 172 86 |23 |11

The table shows that teachers and students are the same perceptions. They
agree that OTBLT can foster students' creativity and ability to think. However, on
the negative perception of students, as many as 23 students agree that OTBLT
cannot grow their creativity. It shows that OTBLT does not guarantee a good
solution for students.

Table 4.17 Item 12

Classification
Mean Score Positive Negative
Respondent | Score | Category | F % F | %
Teachers 3 Positive 22 73 8 |26
Students 0 Positive 0 0 0 |0

The table shows that teachers agree that students with low abilities can do
well on tasks. However, 26% negative perspective shows that some students with
low abilities cannot do the task well. Then for students, it contains 0 because there
are no statement items addressed to students. It shows that online task-based
language teaching provides a new spirit to the students and can do the task well
with low abilities.

Table 4.18 Item 13

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3 Positive 23 76 |7 23
Students 3,5 Positive 167 85 |28 |14
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The table shows that teachers and students agree that students are
enthusiastic about online task-based learning. It shows that a new spirit grows for
students to do online task-based language teaching.

Table 4.19 Item 14

Classification

Mean Score Positive Negative
Respondent | Score | Category | F % |F %
Teachers 3,6 Positive 26 86 |4 13

Students 35 Positive 163 83 |32 |16

The table shows that the results of positive perceptions were greater than
negative perceptions for teachers and students. It showed that OTBLT can provide
benefits for teachers and students, especially in the online learning process.

B. Discussion

The objectives of this research are to find out the teachers’ and students’
perceptions about online task-based language teaching (OTBLT). Therefore, the
researcher conducted research to obtain the perceptions of teachers and students.
The results of this research are discussed in the following subchapters to meet the
objective of this research.

1. Teachers’ perception of online Task-Based Language Teaching

The finding of this research shows that online task-based language
teaching was perceived more positively than face-to-face learning during
pandemic covid 19 in terms of perception and overall quality. Although some
teachers have negative perceptions, it is not a big problem for teachers to keep
doing online task-based language teaching.

a) Positive Perception

When it comes to the positive aspect of online classes, the findings show

that the teachers are interested in implementing OTBLT in the online class. In line

with this, a study by Sutarto and others in 2020 reported that during the COVID-
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19 pandemic, the learning process was carried out at home using an internet
network or online, so that the learning process can run smoothly, effectively and
students remain interested in learning.”® The other positive things reported are by
implementing online-task based language teaching the teachers to feel more
relaxed. A study that supports is by Deepika Nambiar in 2020, the teacher felt that
online classes were flexible and convenient.” In addition, by D. N. R. Meddage
D. A. Akuratiya, in particular, students perceive online learning as effective as
face-to-face learning, enjoyable, able to learn at own pace, easy access to online
material, and active participation.®

The other finding shows that teachers have a positive perception of
OTBLT who fulfill the students’ needs and interests. A study by Gengwei Shi, in
2020 reported that learning interest refers to the degree to which students like
using online devices and online platforms for learning.®* Besides that, teachers
have to know that the students’ skills need attention from teachers, the finding of
this research shows that the teachers have a positive perception of OTBLT that it
can help to improve students’ integrated skills in online classes. The researcher
assumes that by applying OTBLT, teachers can develop students' skills in online
classes. Chun Lai and Guofang Li added that Technology-enhanced TBLT is not
just about language learning; it also involves building other essential skills such as

collaboration skills, communication competency, digital literacy, and identity

"8 Sutarto, Dewi Purnama Sari, and Irwan Fathurrochman, ‘Teacher Strategies in Online
Learning to Increase Students’ Interest in Learning during COVID-19 Pandemic’, Jurnal
Konseling Dan Pendidikan, 8.3 (2020), p.131.

" Deepika Nambiar, “The Impact of Online Learning during COVID-19: Students’ and
Teachers’ Perspective,” The International Journal of Indian Psychology 8, no. 2 (2020): p.789.

%D, N. R. Meddage D. A. Akuratiya, “Students’ Perception of Online Learning during
COVID-19 Pandemic: A Survey Study of IT Students,” international journl of research and
innovation in social science 4, no. 9 (2020): p.755.

81 Gengwei Shi, ‘Research on the Influence of Online Learning on Students’ Desire to
Learn’, Journal of Physics: Conference Series, 1693.1 (2020),p.2.
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formation.2? Meanwhile, the result of the fifth questionnaire found most of the
teachers think that OTBLT does not give them a psychological burden.

In addition, Md. Alaul Alam reports that online class amid the crisis has
established a strong communication between students and teachers that creates a
good impression rendering a positive result which helps students to avert from all
kinds of anxieties they have usually while passing the unprecedented corona
crisis.®® It shows that teachers prefer OTBLT than students. In the learning
process certainly, the teacher uses different methods in the hope that the learning
process is done well as expected. However, sometimes teachers feel they prefer
one learning method for certain reasons, one of the reasons is the time used in the
learning process. The sixth statement of the questionnaire shows, the teacher
agrees that OTBLT does not require much time in its preparation. Jessica Tryadi
and others state that as the tasks help teachers arrange the virtual classes better, it
brings teachers a lot of ease despite having them online.®*

During the COVID-19 pandemic, some rules did not allow the face-to-face
learning process, therefore the policy given by the government to keep the
learning process is done well to do the online learning process. The seventh
statement of the questionnaire shows that OTBLT is appropriate for online class
management. This result partially corresponds with a study by Herry Sanoto in
2021 shows that an online learning process management is compiled that can

regulate the process and course of learning to be effective and can achieve

82 Chun Lai and Guofang Li, “Technology and Task-Based Language Teaching: A
Critical Review,” CALICO Journal 28, no. 2 (2011): p.511.

8 Md. Alaul Alam, ‘Challenges and Possibilities of Online Education during Covid-19°,
Preprints, 1.June (2020), p.2.

8 Jessica Tryadi, Sondang Manik, and Arsen Nahum Pasaribu, ‘The Effect Of Using Task
Based Language Teaching In Teaching Speaking Virtually For The Seventh Grade Students Of
Methodist-2 Medan’,(2020), p.941.
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learning objectives.*® In the online learning process, the teacher notices the
teaching materials that will be taught to students. The teaching materials prepared
by the teacher must be suitable for the methods used in the online learning
process; this result shows that the teacher agrees that OTBLT material should be
per the learning objectives and based on a real context.

A study conducted by Kirkwood and Price in 2013 explained that e-
learning provides a highly structured context that engages the students
successfully and supports the achievement of their skills, problem-solving, and
teamwork. By using various platforms including social media, teachers can
provide case studies within the learning material. Furthermore, digital media also
provides space to work as a team.®® As the target language, the teacher does not
only deliver English lessons monotonously, but the teacher also gives several
tasks to students as evaluation material to determine the level of students'
understanding of the English lessons that have been taught by the teacher, The
result of the ninth statement of the questionnaire shows that several teachers agree
that students can do assignments or tasks well if students are also good at
mastering English, this shows that teachers need to find the right way to improve
students' English skills, especially in task-based language teaching. Learning
English is important as it gives access to over half the content on the internet.®’
Furthermore, after the teacher knows the results of the student evaluation based on
the use of the online task-based language teaching method, the result of the tenth

statement of the questionnaire shows that the teachers who agree that OTBLT is

®Herry Sanoto, ‘Online Learning Management In The Covid-19 Pandemic Era’, 6.1
(2011), p.48.

8 Adrian Kirkwood and Linda Price, ‘Technology-Enhanced Learning and Teaching in
Higher Education: What Is “enhanced” and How Do We Know? A Critical Literature Review’,
Learning,MediaandTechnology,39.1(2014),p.1416.

%Rajathurai  Nishanthi, ‘The Importance of Learning English in Today World’,
International Journal of Trend in Scientific Research and Development, VVolume-3.1ssue-1 (2018),
p.872.
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suitable for large classes. Under the correct conditions, students can receive a
quality experience in any size online class.®®

Next, the result of the data shows that online task-based language teaching
can also increase students' creativity and ability to do something, the researcher
assumes that by applying online task-based language teaching, teachers can
provoke students to be more creative, especially in online learning. In line with
this, Rahmayanti added that in creating learning activities, the English teacher
determines online learning activities that are suitable for students by looking at
the abilities of the students to be taught. So, online learning activities run
attractively and well. In addition, students become more active in online
learning.®® In each class certainly, there are not only intelligent students but also
students with low abilities. By using OTBLT in online classes, certainly teachers
can distinguish which students are smart and which have low abilities, especially
in doing tasks.

The data shows that the teachers chose positive perceptions, which means
that they agree that students with low abilities can do the task well. Nursofah
states that while students who have low creative thinking skills tend to prefer
tasks, practical exercises without analysis or looking for information not in detail
and do not require knowledge of facts in the field.*® Furthermore, in the
application of online learning, teachers think that their students can take benefit

from the implementation of OTBLT. While the result of the thirteenth

8 p_ Elison-Bowers P. Elison-Bowers and others, ‘Strategies for Managing Large Online
Classes’, The International Journal of Learning: Annual Review, 18.2 (2011), p.3.

% S Rahmayanti, ‘English Teacher Creativity in Designing Online Learning Activities
during Covid-19 at The Ninth Grade Students of SMPN 1 Srengat’,Thesis. Jurusan Tadris Bahasa
Inggris, Fakultas Tarbiyah Dan IImu Keguruan, Universitas Islam Negeri Maulana Malik Ibrahim
Malang., (2021),p .32.

% Nursofah Nursofah, Ratna Komala, and Rusdi Rusdi, ‘The Effect of Research Based
Learning Model and Creative Thinking Ability on Students Learning Outcomes’, Indonesian
Journal of Science and Education, 2.2 (2018), p.171.
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questionnaire shows that teachers agree that students are enthusiastic about online
task-based learning. Based on the experience of another EFL teacher, this online
system is only effective for giving assignments and quizzes to students. This
means, in one meeting, if the teacher presents the lesson material accompanied by
assignments or quizzes, students will actively and enthusiastically study the
material because of concerns if the assignment or quiz is not completed.*

The last positive result of the questionnaire shows that OTBLT can
provide benefits for teachers, especially in the online learning process. The
researcher assumes that implementing task-based language teaching carried out by
teachers were not useless, because it can provide benefits for students.
Veerunjaysingh Subrun and Leena Subrun added, online learning makes it easy
for the teachers to send material anywhere at any time, and the students can also
follow the learning process anywhere and at any time while connected to the
internet ° Jomana S Zboun and Mohammed Farrah in 2021noted the potential
benefits of online learning an emphasized that technology should be cost-effective
and instructors or students should have easy access online resources and proper
training.*®
b) Negative Perception

When it comes to the negative aspect of online classes, the findings show
that some of the other negative aspects of online teaching reported by teachers

were a psychological burden and much preparation time. The negative perceptions

%' Leli Efriana, ‘Problems of Online Learning during Covid-19 Pandemic in EFL
Classroom and the Solution’, JELITA: Journal of English Language Teaching and Literature, 2.1
(2021), p.42.

? Veerunjaysingh Subrun and Leena Subrun, ‘International Journal of Learning,
Teaching and Educational Research : IJLTER.’, International Journal of Learning, Teaching and
EducationalResearch,13.4(2015),p.246.

% Jomana S Zboun and Mohammed Farrah, ‘Students’ Perspectives of Online Language
Learning During Corona Pandemic: Benefits and Challenges’, Indonesian EFL Journal, 7.1
(2021), p.14.
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of teachers indicate that some teachers also feel burdened. Andrew R.L. Medford
many students and teachers also face psychological problems during the crisis
there were stress, fear, anxiety, depression, and insomnia that lead to a lack of
focus and concentration.** Besides that the result of the questionnaire shows that
several teachers agree with the statement that OTBLT requires a lot of preparation
time compared to other approaches. One of the studies by Nambiar Deepika that
the negative aspects of online teaching were: some of them found online teaching
more time consuming as it required them to prepare ppt and extra materials for the
classes.”

Based on the discussion above, supported by several previous research
findings, the teachers’ perception of online task-based language teaching is
positive. Although some teachers have negative perceptions, it is not a big
problem for teachers to continue implementing task-based language teaching.

2. Students’ perception of online Task-Based Language Teaching
a)  Positive Perception

The finding of this research shows that students were interested in the
teacher implementing OTBLT in the online class. The researcher assumes that
OTBLT has an appeal to students in its application in online classes. So far,
students learn face-to-face, but when learning is transferred online, students are
interested because they try new things that they have never done before regarding
online task-based language teaching. In line with this, Sutarto and others argued

that learning at home is one of the alternative ways, so that the learning process

% AndrewR.L.Medford, OnlineLearning’,QualityinPrimaryCare,12.1(2004),p.11.
%Deepika Nambiar, “The Impact of Online Learning during COVID-19: Students’ and
Teachers’ Perspective,” The International Journal of Indian Psychology 8, no. 2 (2020): p.789.
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continues during the coronavirus pandemic. But it also can have an impact on a
student's interest in learning.*

The result of the data obtained in the questionnaire shows that the second
statement item, students agree that OTBLT provides a relaxed atmosphere in
learning English online. The researcher assumes that in the learning process of
course a comfortable atmosphere is very influential whether it is carried out
offline or online by applying online task-based language teaching, students do not
feel bored in learning, even the learning process can be done anywhere. Online
classes were flexible and convenient, could be easily accessed, can be scheduled
as per their convenience, and made evaluation and grading work easier.”” The
result of students' perceptions of the third item, students agree that OTBLT fulfills
their needs and interests. The researcher assumes that online task-based language
teaching can increase students' interest as the millennial generation prefers things
related to technology. Nunan further feels that TBLT is relevant to students’ needs
and interests, as it stimulates language learning and skills development necessary
for completing tasks that students may encounter outside the classroom.*® The
results of students' perceptions of this fourth statement item, students agree that
OTBLT helps develop integrated skills in online classes. The online Learning
system enables a student to determine and process his/her learning style, content,
aim, current knowledge, and individual skills.”® The researcher assumes that in

task-based language teaching, students feel more skilled in the online class. The

*®Sutarto, Dewi Purnama Sari, and Irwan Fathurrochman, ‘Teacher Strategies in Online
Learning to Increase Students’ Interest in Learning during COVID-19 Pandemic’, Jurnal
Konseling Dan Pendidikan, 8.3 (2020), p.130.

9 Deepika Nambiar, “The Impact of Online Learning during COVID-19: Students’ and
Teachers’ Perspective,” The International Journal of Indian Psychology 8, no. 2 (2020): p.789.

% David Nunan, “Task-Based Language Teaching,” in Task-Based Language Teaching
(https://bestofbilash.ualberta.ca/Taskbased%20Language%20Teaching.pdf,2004),p.19.

% AndrewR.L.Medford, ‘OnlineLearning’,QualityinPrimaryCare,12.1(2004),p.32.
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result of the sixth questionnaire shows, students agree that OTBLT does not take
much time to prepare if compared with the other.

The government issued a rule that during the covid-19 pandemic, the
learning process was carried out online and did not allow face-to-face learning
processes in schools. In the seventh item, it was described students' perceptions of
OTBLT, the students were appropriate for online classroom management. The
researcher assumes that the learning process applied by the teacher is appropriate
to be applied in online classes. It is a challenge for teachers to move from offline
mode to online mode, changing their teaching methodologies, and managing their
time. It is challenging to develop content that not only covers the curriculum but
also engages the students. '® The teaching materials prepared by the teacher must
be per the methods used in the online learning process, for example, materials
related to everyday life. The eighth item describes those students who agree that
the OTBLT material should be per the learning purpose and based on a real
context.

The researcher assumes that students like it if the material is taught by the
teacher was related to real-world life because it makes it easy for students to do
tasks, for example, teachers give tasks about telling students' activities at home
during the covid-19 pandemic. A student certainly, can assess whether their
understanding of English is good or still lacking and this is also an influence for
students in doing tasks, especially if these tasks are done online. Rusi Rusmiati
Aliyyah and others state that designing online learning with varied learning

strategies in harmony with a more flexible national curriculum, technological

190 Shivangi Dhawan, ‘Online Learning: A Panacea in the Time of COVID-19 Crisis’,
JournalofEducationalTechnologySystems,49.1(2020),p.15.
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readiness, and collaboration is critical to successful online learning.*™* In the ninth
item, we can see that students have an agreeable perception about being able to do
the task well if they are also mastering English well. Learning English is
important as it gives access to over half the content on the internet.'® This shows
that students need to be more active in learning, especially learning English, so
that they can do the tasks given by the teacher well, especially in online classes.
Furthermore, the tenth item shows that the students' perception results are in a
positive perception, they agree that OTBLT is suitable for large classes. Under the
correct conditions, students can receive a quality experience in any size online
class.!%®

OTBLT can not only be applied in group study consisting of a few
students but can also be applied to classes with more students. Next, online task-
based language teaching can also increase students' creativity and ability to do
something, as seen in the eleventh item that students have a positive perception of
OTBLT which can foster students' creativity and ability to do something. Online
learning makes students more creative in doing tasks because they are assisted by
technological tools, they are easy to search on Google about the tasks given by the
teacher to collect various references. Greg Kessler states that the online model
emphasizes an interactive learning environment, designed to stimulate dialogue
between instructor and students and among students themselves. The online

process requires both instructor and students to take active roles.*® Since the

101 Rusi Rusmiati Aliyyah and others, ‘The Perceptions of Primary School Teachers of

Online Learning during the COVID-19 Pandemic Period : A Case Study in Indonesia’, Journal of
Ethnic and Cultural Studies, 7.2 (2020), p.104.

192Rajathurai Nishanthi, ‘The Importance of Learning English in Today World’,
International Journal of Trend in Scientific Research and Development, Volume-3.1ssue-1 (2018),
p.872.

193 p. Elison-Bowers P. Elison-Bowers and others, ‘Strategies for Managing Large
Online Classes’, The International Journal of Learning: Annual Review, 18.2 (2011), p.3.

1% Greg Kessler, ‘Introduction to Teaching and Technology’, The TESOL Encyclopedia
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COVID-19 pandemic hit Indonesia in March 2020, both teachers and students
have been facing a great challenge in having virtual lessons. Students seem to be
less active, creative, and productive.'®

The learning process that was previously done in schools face to face but
now changed to become an online learning process, as a new situation
experienced by students certainly has an impact on students. In this case, it turns
out that students are enthusiastic about online task-based language teaching. As
seen in the twelfth item, students are passionate about online task-based language
teaching. The researcher assumes that online task-based language teaching
provides new energy to students. Andrew R.L. Medford argued that it has the
potential to motivate, develop confidence and self-esteem, overcome many
barriers that learners encounter, personalize the learning experience, widen access,
and improve the learning experience.*®

Besides that, in the application of online learning, the thing that must be
considered is the benefits obtained. The thirteenth item shows that it turns out that
students can take the benefit from the implementation of OTBLT. One of the
benefits obtained is that it makes it easier for students to do tasks without having
to leave their seats to look for references, as well as when students want to collect
their assignments or tasks without having to take them to school or the teacher's
house. Nedeva and Em Dimova state that the students can study anywhere as long as
there have access to a computer with an internet connection; there is a learners’

flexibility to join discussions during any time of the day; the students can work at

"®Nursofah Nursofah, Ratna Komala, and Rusdi Rusdi, ‘The Effect of Research Based
Learning Model and Creative Thinking Ability on Students Learning Outcomes’, Indonesian
Journal of Science and Education, 2.2 (2018), 938.

"% AndrewR.L.Medford, OnlineLearning’,QualityinPrimaryCare,12.1(2004),p.32.
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their own place; they can accommodate to different learning styles using different
activities.'"’
b) Negative Perception

However, the negative perception also cannot be ignored, some students
think OTBLT does not meet their needs and interests online classes provide
leverage to help improve student skills. Research conducted by Almaghas in 2018
shows that students were more comfortable choosing face-to-face learning than
online learning. It means online learning makes students have no interest and
motivation in learning online activity.’®® During the COVID-19 pandemic in the
fifth item, there are more negative perceptions from students, some students agree
that OTBLT gives them a psychological burden because sometimes the study
schedule coincides with other subjects so that students find it difficult to manage
it.

It is in line with a study by Nambiar Deepika that Students reported that
the online classes increased their expense by recharging the data frequently, due to
which they felt burdened, especially for students who come from financially fewer
stable homes. They felt stressed and strained both mentally and physically. The
constant pressure of completion of assignments was reported by students that
induced a lot of stress in them. They felt that no learning or transfer of knowledge
was taking place.® The study that supports this argument about the effect of
online learning on students’ psyche by Irawan, Dwisona, and Lestari in 2020, the

result showed that the effects of online learning are boredom, anxiety, and mood

' Nedeva and Em Dimova, ‘Some Advantages of E-Learning in English Language
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swings.*® Next, it is a study by Moawad in 2020 at King Saud University. The
result shows that the majority of the students were stressed mostly by uncertainty.
This stressor is related to the starting and the ending of the class, the fairness of
the evaluation, and the struggle to understand the teacher.'**

This result partially corresponds with a study by Irza Yuzulia in 2021
shows that the students faced some difficulties in learning online such as easily
getting distracted and more stress due to the teachers ‘amount of tasks.*? In line
with this, Andrew R.L. Medford added that many learners experienced the
frustration of one kind or another with one aspect or another of online learning.'*?
Online learning can also make students feel stressed, then online learning also
makes students bored and lazy faster.'** Therefore, the teacher must be able to
make the online learning atmosphere more attractive without having to give a lot
of tasks so that it can minimize the risk of stress on students.'™ Besides that, in
the sixth item of the questioner shows that some students also stated that OTBLT
requires a lot of preparation time compared to other approaches. Working at their
own pace becomes a disadvantage for students who have difficulty with time

management and a tendency to procrastinate.*°

19 Andi Wahyu Irawan, Dwisona, and Mardi Lestari, “Psyhological Impacts of Students
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Based on the above discussion, supported by several previous research
findings, students' perceptions of online task-based language teaching were
positive, so researchers can conclude that online task-based language teaching is
effectively applied in online classes. Finally, in this study the researcher found
that teachers and students have the same perception of OTBLT, they agree if
OTBLT is applied in the online learning process. Although some teachers and
students have negative perceptions, this can still be overcome by good
cooperation between teachers and students so that the online learning process

done well and smoothly.



CHAPTERV
CONCLUSION AND SUGGESTION

This chapter consists of two sections, the first section dealt with the
conclusion of findings of the research, and the other one deal with the suggestion.

A. Conclusion

1. Teachers’ Perception of Online Task-Based Language Teaching

This research aims to firstly, find out the teachers’ perception of online task-
based language teaching (OTBLT). Overall, teachers have a positive perception of
implementing online task-based language teaching, teachers consider that OTBLT
provides good benefits for students by increasing students' skills and creativity,

especially in the process of doing tasks given by teachers online.

2. Students’ Perception of Online Task-Based Language Teaching
The second aim of this research is to find out the students’ perception of

online task-based language teaching (OTBLT). The results of teachers’
perceptions, students also have a positive perception of the online task-based
language teaching, they assume that although the learning process is different
from what was previously done at school, however, learning English online
during the COVID-19 pandemic is not a problem which is hard to do.
B. Suggestion

Based on the result of the data analysis and conclusion, the researcher
suggested as follows:

For English teachers to be wiser use online learning as a medium for

learning English as a foreign language, it is better to consider what technicians
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and methods are more suitable to use in online learning, and students also feel
comfortable in receiving lessons delivered by teachers in online class.

For further researcher, this research is limited to the number of samples in
one city of South-Sulawesi. Conducting other studies related to teachers' and
students' perception of online task-based language teaching (OTBLT) and
comparing the results would give better understanding. Besides, this study was
limited to the quantitative data about frequency of teachers' and students'
perception. Qualitative data is needed to explore teachers’ reasons in

implementing online task-based language teaching (OTBLT).
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QUESTIONNAIRES FOR RESPONDENTS

1. Questionnaire for Teachers

Berilah tanda cek (V) pada skala yang paling cocok dengan anda!

Angket ini  berisi pernyataan

bapak/ibu/saudara(i) selama mengajar

yang
Bahasa

terkait dengan

persepsi

Inggris berbasis tugas secara

online/daring yang dikenal dengan Istilah OTBLT (online task based language

teaching).
Keterangan:

o Nilai 5 (very strong)
Nilai 4 (strong)
Nilai 3 (medium)
Nilai 2 (weak)

Nilai 1 (very weak)

Persepsi guru tentang online task-based language teaching (OTBLT)

Saya tertarik untuk menerapkan 5/ 4| 3| 2|1 | Saya tidak tertarik untuk

OTBLT di kelas online. menerapkan OTBLT di kelas
online.

OTBLT menyediakan suasana santai | 5{ 4| 3| 2 | 1 | OTBLT  tidak  menyediakan

untuk mempromosikan penggunaan suasana santai untuk

bahasa target. mempromosikan penggunaan
bahasa target.

OTBLT memenuhi kebutuhan dan |5 4| 3|2 |1 | OTBLT tidak memenuhi

minat peserta didik kebutuhan dan minat peserta didik

OTBLT membantu mengembangkan | 5{ 4/ 3| 2 | 1 | OTBLT tidak membantu

keterampilan terintegrasi di dalam

mengembangkan

keterampilan




kelas online.

terintegrasi di dalam kelas online.

OTBLT tidak memberikan banyak

beban psikologis pada guru.

OTBLT memberikan banyak

beban psikologis pada guru.

OTBLT tidak membutuhkan banyak
waktu  persiapan  dibandingkan

dengan pendekatan lain

OTBLT membutuhkan banyak
waktu persiapan dibandingkan

dengan pendekatan lain

OTBLT tepat untuk membuat

penataan kelas online

OTBLT tidak tepat untuk

membuat penataan kelas online

Materi OTBLT harus bermakna dan
memiliki tujuan berdasarkan konteks

dunia nyata.

Materi OTBLT tidak harus
bermakna dan memiliki tujuan

berdasarkan konteks dunia nyata.

Peserta didik dapat mengerjakan
suatu tugas kecuali bahasa Inggris
mereka sepenuhnya lancar dan

akurat

Peserta didik tidak akan dapat
mengerjakan suatu tugas kecuali
bahasa Inggris mereka sepenuhnya

lancar dan akurat

10.

OTBLT berguna di kelas besar

OTBLT tidak berguna di kelas

besar

11.

OTBLT dapat meningkatkan
kreativitas dan kemampuan peserta

didik dalam melakukan sesuatu

OTBLT tidak dapat meningkatkan
kreativitas dan kemampuan peserta

didik dalam melakukan sesuatu

12.

Peserta didik berkemampuan rendah
mampu mengerjakan suatu tugas

dengan baik

Peserta  didik  berkemampuan
rendah tidak mampu mengerjakan

suatu tugas dengan baik




13. | Peserta didik saya bersemangat | 5| 4| 3|2 | 1 | Peserta  didik saya  tidak
dalam pelajaran berbasis tugas bersemangat dalam  pelajaran
secara online berbasis tugas secara online

14. | Peserta didik saya dapat mengambil | 5| 4| 3| 2 | 1 | Peserta didik saya tidak dapat
manfaat dari penerapan OTBLT di mengambil manfaat dari
kelas online penerapan OTBLT di kelas online

2. Questionnaire for Students

Berilah tanda cek (V) pada skala yang paling cocok dengan anda!

Angket ini berisi pernyataan yang terkait dengan persepsi saudara(i) selama
belajar Bahasa Inggris berbasis tugas secara online/daring yang dikenal dengan Istilah
OTBLT (online task based language teaching).

Keterangan:
e Nilai 5 (very strong)
e Nilai 4 (strong)
e Nilai 3 (medium)
o Nilai 2 (weak)
e Nilai 1 (very weak)

Persepsi siswa tentang online task-based language teaching (OTBLT)

1. | Saya tertarik jika guru menerapkan | 5| 4| 3| 2 | 1 | Saya tidak tertarik jika guru

OTBLT di kelas online.

menerapkan OTBLT di kelas

online.




OTBLT menyediakan suasana santai
ketika guru mempromosikan

penggunaan bahasa target.

OTBLT  tidak  menyediakan
suasana  santai  ketika guru
mempromosikan penggunaan

bahasa target.

OTBLT memenuhi kebutuhan dan

minat siswa

OTBLT tidak memenuhi

kebutuhan dan minat siswa

OTBLT membantu saya
mengembangkan keterampilan

terintegrasi di dalam kelas online.

OTBLT tidak membantu saya
mengembangkan keterampilan

terintegrasi di dalam kelas online.

OTBLT memberikan banyak beban

psikologis pada siswa.

OTBLT tidak memberikan banyak

beban psikologis siswa.

OTBLT  membutuhkan  banyak
waktu  persiapan  dibandingkan

dengan pendekatan lain

OTBLT  tidak  membutuhkan
banyak waktu persiapan
dibandingkan dengan pendekatan

lain

OTBLT tepat untuk membuat

penataan kelas online

OTBLT tidak tepat untuk

membuat penataan kelas online

Materi OTBLT harus bermakna dan
memiliki tujuan berdasarkan konteks

dunia nyata.

Materi OTBLT tidak harus
bermakna dan memiliki tujuan

berdasarkan konteks dunia nyata.

Saya dapat mengerjakan suatu tugas

bahasa Inggris dengan baik dalam

Saya tidak dapat mengerjakan

suatu tugas bahasa Inggris dengan




kelas online

baik dalam kelas online

10

OTBLT berguna di kelas besar

OTBLT tidak berguna di kelas

besar

11.

OTBLT dapat meningkatkan
kreativitas dan kemampuan saya

dalam melakukan sesuatu

OTBLT tidak dapat meningkatkan
kreativitas dan kemampuan saya

dalam melakukan sesuatu

12.

Saya bersemangat dalam pelajaran

berbasis tugas secara online

Saya tidak bersemangat dalam
pelajaran berbasis tugas secara

online

13.

Saya dapat mengambil manfaat dari

penerapan OTBLT di kelas online

Saya tidak dapat mengambil
manfaat dari penerapan OTBLT di

kelas online




RESULT OF THE RESPONDENTS

1. Result of the Teachers’ Responses
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2. Result of the Students’ Responses
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RESULT OF TEACHERS’ AND STUDENTS’ PERCEPTION

1. Teachers’ perception

Positive | Negative

Item statements F % F %
I am interested in implementing OTBLT in class 28 | 93 2 6
OTBLT provides a relaxed atmosphere to promote
the target language use 27 | 90 3 10
OTBLT meets learners' needs and interest 22 | 73 8 26
OTBLT helps to develop integrated skills in class 30 | 100 | O 0
OTBLT lays much psyhological burden on teachers 20 | 66 | 10 | 33
OTBLT requires much preparation time compared
to other approaches 21 | 70 30
OTBLT is proper for making classrom arrangements 26 | 86 4 13
OTBLT materials should be meaningful and purposeful
based on real word context 28 | 93 2 6
Learners will not be able to do a task unless their
English is fluent and accurate 23 | 76 7 23
OTBLT is not useful in large classes 29 | 96 1 3
OTBLT can promote learners creativity and ability to do
things 26 | 86 4 13
Low proficient learners are able to do task well 22 | 73 8 26
My learners are not excited in online task-based lesson 23 | 76 7 23
My learners cannot benefit from implementing OTBLT
in class 26 | 86 4 13




2. Students’ perception

Positive | Negative
Item statements F | % | F | %
I am interested if teachers apply OTBLT in online classes | 173 | 88 | 22 | 11
OTBLT provides a relaxed atmosphere when the teacher
promotes the use of the target language 172188 | 23 | 11
OTBLT meets learners' needs and interest 167 | 85 | 28 | 14
OTBLT helps me develop integrated skills in online
classes 162 | 83 | 33 | 16
OTBLT luys much psychologial burden on students 117 | 60 | 78 | 40
OTBLT requires much preparation time compared
to other approaches 114 | 58 | 81 | 41
OTBLT is proper for making classrom arrangements 168 | 86 | 27 | 13
OTBLT materials should be meaningful and purposeful
based on real word context 178 (91 | 17 | 8
I can do an English assignment well in an
online class 171187 | 24 | 12
OTBLT is not useful in large classes 168 | 86 | 27 | 13
OTBLT can increase my creativity and ability to do
something 172 1 88 | 23 | 11
I am not passionate about online task-based learning 167 | 85 | 28 | 14
I cannot benefit from implementing OTBLT in
online classes 163|183 | 32 | 16
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“TEACHERS AND STUDENTS PERCEPTION OF ONLINE TASK-BASED LANGUAGE
TEACHING (OTBLT) IN SENIOR HIGH SCHOOL OF PAREPARE". Dengan lama
penelitian 1 bulan terhitung sejak 15 November-13 Desember 2021.

Demikian surat keterangan ini dibuat untuk dapat dipergunakan sebagaimana mestinya.

Parepare, 02 Februari 2022




PEMERINTAH PROVINSI SULAWESI SELATAN
DINAS PENDIDIKAN

UPT SMKN 1 PAREPARE

JI. BauMassepe No. 34 ( (0421) 3310382 - Fax (0421) 3310382 Parepare (91123)
Email K om Website yw.smknlpare.id

SURAT KETERANGAN PENELITIAN
Nomor : 005/009- UPT SMKN.1/PRP/DISDIK

Yang bertanda tangan dibawah ini Kepala Unit Pelaksana Teknis SMK

NEGERI 1 Parepare menerangkan bahwa :

Nama : NUR AISAH

Tempat/Tgl Lahir : Tawau, 13 September 1994

NIM : 18.0213.016

Jenis Kelamin : Perempuan

Program Studi  : FKIP/Pendidikan bahasa Inggris

Lembaga : INSTITUT AGAMA ISLAM NEGERI PAREPARE
Alamat : PINRANG

Benar yang namanya tersebut diatas telah mengadakan penelitian mulai
tanggal 15 November s.d 13 Desember 2021, pada Unit Pelaksana Teknis
SMK NEGERI 1 PAREPARE dengan Judul Penelitian: “TEACHERS' AND
STUDENTS' PERCEPTION OF ONLINE TASK-BASED LANGUAGE
TEACHING (OTBLT) IN SENIOR HIGH SCHOOL OF PAREPARE”

Demikian surat keterangan ini diberikan kepada yang bersangkutan untuk
dipergunakan sebagaimana mestinya.




PEMERINTAH PROVINSI SULAWESI SELATAN
DINAS PENDIDIKAN
UPT SMK NEGERI 2 PAREPARE

I Jend. Ahmad Yani No. 151 & (04.21) 21962 - Fax. (0421) 28149 Parepare 91131
Email : smknduapare2@yahoo.co.id Website : www.smknegeri2parepare.sch.id
e e e e

SURAT KETERANGAN PENELITIAN
Nomor : 421.5/022-UPT SMKN.2/PRP/DISDIK
Yang bertanda tangan dibawah ini, Kepala UPT SMK Negeri 2 Parepare menerangkan

: NUR AISAH

5 :18.0213.016

- Tempat / Tgl. Lahir : Tawau, 13 September 1994
el Kelamin : Perempuan

: Mahasiswi

: Pinrang

ipenelitian pada UPT SMK Negeri 2 Parepare, dalam rangka
g berjudul : “TEACHER’S AND STUDENTS’ PERCEPTION OF
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PEMERINTAH PROPINS| SULAWESI SELATAN
DINAS PENDIDIKAN

UPT SMKN 3 PAREPARE

JI. Karaeng Burane No. 16 Tip/Fax (0421) 2917863 Kota Parepare 91111
Emal: gkigagregre@umaloom | Websie: wink smkag2parepars s d

* Nomor : 421.5/033_UPT SMKN.3/PARE/DISDIK

$ NURA?%

: 18.0213.016
: Tadris / Bahasa Inggris
: IAIN Parepare
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¢ ENGLISH Class X MIPA 1
SMAN 1 PARE IBU ROSDIANA, +62 812-4...

¢ ENGLISH Class X MIPA 1
SMAN 1 PARE BU ROSDIANA, +62 812-4...

Assalamualaikum, perkenalkan saya Nur Aisah J
mahasiswa IAIN PAREPARE 1223 }
/7 : 5 3

Hello dear students.

Well, | 2ant to tell you that one student of IAIN
parepare wants to observe you in class for your
learning experience.

Tabe' dek, saya mau melakukan penelitian
mengenai persepsi/pendapat adik-adik

selama mengikuti pemblajaran secara online
khususnya mata pelajaran bahasa Inggris.

Mohon untuk mengisi linknya 1,

| hope you respond her very well

~Rhyton

Anda
Mohon untuk mengisi linknya J,

SMAN 1 PARE |BU ROSDIANA
Hello dear students.
Well, | 2ant to tell you that one student of IAIN

parepare wants to observe you in class for yo...

lye kak 12.37

Your online class
angket ini berisi pernyataan

...~ yang terkait dengan perseps...
docs.google.com

~Nur Aulia Ra

+62 852-4246-3406

Anda

Assalamualaikum, perkenalkan saya Nur
Aisah mahasiswa IAIN PAREPARE

Wa'alaikumussalam kak

https:/forms.gle/t2NAkvX670jBH6c98

jika ada masalah tentang bagaimna cara
mengisi angket, silahkan ditanyakan .«

+62852-99

nabillah

Anda

Assalamualaikum, perkenalkan saya Nur
Aisah mahasiswa IAIN PAREPARE

=TT
24 November 2021

Assalamualaikum,
Bagi yg belum mengisi angketnya, mohon untuk
segera diisi yaa, karena harus selesai hari ini.

Terima kasih J,

Wa'aalakumsalam kak

+62 896-4711-3402 Auhammad Alif Alfian

l Anda
—

Anda tidak dapat mengirim pesan ke grup ini karena Anda

bukan lagi peserta. Hurry up students, must be today questionnaires

send

25 Nowember 2021
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Assalamualaikum,

Tabe' Ibu, saya Nur Aisah mahasiswa IAIN
Parepare, ingin melakukan penelitian terkait
pembelajaran bahasa Inggris berbasis tugas
secara online.

Sebelumnya, saya sudah konfirmasi ke sekolah
tempat Ibu mengajar. Saya sangat berharap Ibu
dapat membantu proses penelitian saya |,
dengan cara mengisi angket terkait persepsi
guru terhadap pembelajaran bahasa Inggris
berbasis tugas secara online.

Terimakasih banyak atas kesediaan Ibu J,

PERSEPSI GURU 1
Berilah tanda cek (V) pada

skala yang paling cocok den...

docs.google.com
https:/forms.gle/NNx3S8TNe4sSpig39

Tabe' Ibu ini linknya untuk kita [,

. PERSEPSI SISWA 1
Berilah tanda cek (V) pada

skala yang paling cocok den...

docs.google.com

kita ajar J,
https:/forms.gle/q5ALyMaJfCMmsC5L8

23.38 W

&

+62 823-1169-3737
Waalaikumsalam Warahmatullahi
Wabarakatuh... Baik, kak |,

BAHASA INGGRIS X.IPA1 %
~ IBUSRISMAN 2 PARE, +62 812-4...

/4 &
Assalamualaikum, perkenalkan saya Nur Aisah
mahasiswa IAIN PAREPARE.

Tabe' dek, saya mau melakukan penelitian
mengenai persepsi/pendapat adik-adik
selama mengikuti pemblajaran secara online
khususnya mata pelajaran bahasa Inggris.

. PERSEPSI SISWA 1
Berilah tanda cek (V) pada
skala yang paling cocok den...
docs.google.com
https://forms.gle/q5ALyMaJfCMmsC5L8

Ini link angketnya, mohon untuk diisi J,

~Panji v

Waalaikumsalam warahmatullahi wabaratakatu
iye kakJ‘

10.2

~Zalfa Nafilah

. 9 E
# Diteruskan
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"l \N\N
& Pesan dan panggilan terenkripsi secara end-to-end. Tidak seorang Assalamuala|kum. ) .
pun di luar chat ini, termasuk WhatsApp, yang dapat membaca atau Tabe' Pak, saya Nur Aisah mahasiswa IAIN
mendengarkannya. Ketuk untuk info selengkapnya Parepare, ingin melakukan penelitian terkait

_— o m E pembelajaran bahasa Inggris berbasis tugas
Assalamualaikum, k secara online.

Tabe' Pak, saya Nur Aisah mahasiswa IAIN

Parepare, ingin melakukan penelitian terkait :
pembelajaran bahasa Inggris berbasis tugaS Sebelumnya, saya sudah konfirmasi ke sekolah

S tempat Bapak mengajar. Saya sangat'l?erharap
Bapak dapat membantu proses penelitian

Sebelumnya, ksaya Sudahgonﬁrmasi ki ss:mlah saya |, dengan cara mengisi angket terkait
tempat Bapak mengajar. Saya sangat berharap - .
Bapak dapat membantu proses penelitian persepsi guru terhadap pembelajaran bahasa

P v . Inggris berbasis tugas secara online.
saya ., dengan cara mengisi angket terkait 99 9

persepsi guru terhadap pembelajaran bahasa ? L i
Inggris berbasis tugas secara online. Terimakasih banyak atas kesediaan Bapak ),

Terimakasih banyak atas kesediaan Bapak ,{,

09.22 V/
|

ro— i ; - ; . PERSEPSI GURU 1
P kali bantu, krg tidak ad :
p:)r:?\!n T - Berilah tanda cek (V) pada

skala yang paling cocok den...

lye terimakasih Pak L,angketnya cuma o R docs.google.com

di isi secara online Pak, karena selama ini . |
pembelajaran juga berlangsung secara online. https://forms. gle/NNx3S8TNe4sSpig39

Tabe' Pak ini linknya Jf,

. PERSEPSI SISWA 1
Berilah tanda cek (V) pada

skala yang paling cocok den...
docs.google.com

Tabe' Pak, ada juga untuk 1 kelas siswa yg kita
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Assalamualaikum,

Tabe' Ibu, saya Nur Aisah mahasiswa IAIN
Parepare, ingin melakukan penelitian terkait
pembelajaran bahasa Inggris berbasis tugas
secara online.

Sebelumnya, saya sudah konfirmasi ke sekolah
tempat Ibu mengajar. Saya sangat berharap Ibu

dapat membantu proses penelitian saya _;‘

dengan cara mengisi angket terkait persepsi
guru terhadap pembelajaran bahasa Inggris
berbasis tugas secara online.

Terimakasih banyak atas kesediaan Ibu [,

- PERSEPSI GURU 1
Berilah tanda cek (V) pada
skala yang paling cocok den...
docs.google.com

https:/forms.gle/NNx3S8TNe4sSpig39

Tabe' Ibu ini linknya J,

.. PERSEPSI SISWA 1
Berilah tanda cek (V) pada
skala yang paling cocok den...
docs.google.com

Tabe' Ibu, ada juga untuk 1 kelas siswa yg kita
ajar |,
https:/forms.gle/q5ALyMaJfCMmsC5L8

10.47

Anda

Tabe' Ibu, ada juga untuk 1 kelas
siswa yg kita ajar
https:/forms.gle/q5ALyMaJfCMm...

Atau saya yg kirmkan Siswata Ibu ? 1048 ¥/

o,

&

L.M B.INGGRIS XII. IPA....
SISWA 03 SMAN 4 XIl MIPA 5, SIS...

Assalamualaikum, perkenalkan saya Nur Aisah
mahasiswa IAIN PAREPARE.

Tabe' dek, saya mau melakukan penelitian
mengenai persepsi/pendapat adik-adik

selama mengikuti pemblajaran secara online
khususnya mata pelajaran bahasa Inggris.

PERSEPSI SISWA 1

Berilah tanda cek (V) pada
skala yang paling cocok den..
docs.google.com

https:/forms.gle/q5ALyMaJfCMmsC5L8

Ini link angketnya, mohon untuk di isi

1421V

Anda
=« Video (2.48)

Tutorial pengisian angket

+62 81 9-3112
Owhh iyye kak

SMAN 4 F B SNA
assalamualaikum. silahkan dibuka diisi dan
kirim kembali ya nak ke nomor Nur Aisah-




Penelitian SMKN 1 XI...
+62 812-4533-7410, +62 813-42.

Assalamualaikum, tabe' dek mohon untuk
segera diisi angketnya ),

Jika ada masalah dlam proses pengisian
angket, silahkan ditanyakan
J

Anda telah mengubah subjek da ‘Penitaian XLAP3" menjadi
‘Penelition SMKN 1 XLAP3"

Tabe' dek, dari 25 siswa baru 8 yg sudah
mengisi angketnya, bagi yg belum mohon untuk

segera diisi angketnya T

+62 887-5776954 keluer

15 Januari 2022

y, .
PN 259515121564 ek

SMK 2 PAREPAR.. I

Assalamualaikum,
Tabe' Pak, saya Nur Aisah mahasiswa IAIN

Parepare, ingin melakukan penelitian terkait
pembelajaran bahasa Inggris berbasis tugas
secara online.

Sebelumnya, saya sudah konfirmasi ke sekolah
tempat Bapak mengajar. Saya sangat berharap
Bapak dapat membantu proses penelitian

saya , dengan cara mengisi angket terkait
persepsi guru terhadap pembelajaran bahasa
Inggris berbasis tugas secara online.

Terimakasih banyak atas kesediaan Bapak [,

Ketemu besok di sekolah ya jam 9
lye pak siap 7/

"

15 Desember 2021 g

Assalamualaikum..
Tabe' Pak, ada mka d sekolah

Brmau otw, tunggu sj di perpustakaanya ;4 15

o f

PERSEPSI GURU 1

Berilah tanda cek (V) pada
skala yang paling cocok den.
docs.google.com

hitps:/forms.gle/NNx3S8TNe4sSpig39

Untuk Guru

. PERSEPSI SISWA 1
Berilah tanda cek (V) pada
skala yang paling cocok den

Anne nnnnla anem

& Pesan dan panggilan terenkripsi secara end-to-end. Tidak seorang

pun di fuar chat ini, temasuk WhatsApp,

mendengarkannya. Ketuk untuk info selengkapnya.

, ¥ang dapat membaca atau

® Anda telah menghapus pesan ini

1248

https.//forms.gle/BDkmUdKuvMFPG65G7

1250 v/

Anda

https://forms.gle/BDkmUdKuvMFPG65G7

Tabe' pak ini untuk guru

* PERSEPSI SISWA 2

angket ini berisi pernyataan

docs.google.com

https://forms.gle/t2NAkvX670jBH!

- yang terkait dengan perseps...

Anda

https://forms.gle
/t2NAkvX670jBH6c98

Untuk siswa
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