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ABSTRACT 

ANUGRAH AWALTHA AS. Increasing Students‟ Vocabulary by Implementing Total 

Physical Response (TPR) Method at The First Grade MTs Pergis Ganra Soppeng. 

(Supervised by Abd. Haris Sunubi and Yessicka Noviasmy) 

This research aimed to investigates the increasing students‟ vocabulary by 

implementing Total Physical Response (TPR) method the first grade MTs Pergis 

Ganra Soppeng. This TPR method involves the physical movement and gesture in 

teaching learning process. 

This research used a quantitative approach with pre-experimental technique by 

using a one-group pre-test and post-test design. The population of this research was 

the first-grade students. This research applied cluster random sampling by taking one 

class as sample that was the class VII 1 at MTs Pergis Ganra Soppeng which consist 

of 32 students.  

The results of this research showed that the implementation of the TPR method 

can significantly increase the students‟ vocabulary at MTs Pergis Ganra Soppeng. 

This is evident from the t-test analysis result of 42.26, which is higher than the t-table 

value of 2.04. This indicates that the t-test value was higher than the t-table value, 

meaning that the Null Hypothesis (H0) was rejected while the Alternative Hypothesis 

(H1) was accepted. 

 

Keywords: TPR method, Vocabulary, Pre-experimental 
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TRANSLITERATION AND ABBREVIATIONS 

A. Transliteration 

1. Consonants 

Arabic consonant phonemes which in the Arabic writing system are 

symbolized by letters, in this transliteration some are symbolized by letters and some 

are symbolized by signs, and some are symbolized by letters and signs. 

List of Arabic letters and their transliteration into Latin letters: 

Letters Name Latin Letters Name 

 Alif Not Denoted Not Denoted ا

 Ba B Be ب

 Ta T Te ت

 Tsa Ts te dan sa ث

 Jim J Je ج

 Ha ḥ ha (with a dot below) ح

 Kha Kh ka and ha خ

 Dal D De د

 Dzal Dz de and zet ذ

 Ra R Er ر

 Zai Z Zet ز
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 Sin S Es ش

 Syin Sy es and ya ظ

 Shad ṣ es (with a dot below) ص

 Dhad ḍ de (with a dot below) ض

 Ta ṭ te (with a dot below) ط

 Za ẓ zet (with a dot below) ظ

 ain „ Inverted commas up„ ع

 Gain G Ge غ

 Fa F Ef ف

 Qaf Q Qi ق

 Kaf K Ka ك

 Lam L El ل

 Mim M Em و

ٌ Nun N En 

 Wau W We و

 Ha H Ha ىّ

 Hamzah   Apostrof ء
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ً Ya Y Ye 

Hamzah (ء) which begins a word follows its vowel without any sign. If it occurs in the 

middle or at the end, it is written with a sign (‟). 

2. Vocal 

a. Single vowels (monoftong) Arabic whose symbols are signs or 

harakat, transliterated as follows: 

Sign Name Latin Letters Name 

 Fathah A A ا َ

 Kasrah I I ا َ

 Dhomma U U ا َ

b. Arabic double vowels (diphthongs) whose symbols are a combination 

of harakat and letters, transliterated in the form of a combination of 

letters, namely: 

Sign Name Latin 

Letters 

Name 

ٌْْ  Fathah ىَ

and Ya 

Ai a 

and 

i 

 Fathah ىوَْْ 

and 

Wau 

Au a 

and 

u 

Example : 

َْفَْ  Kaifa:كَ

 Haula :حَوْلَْ
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3. Maddah 

Maddah or long vowels whose symbols are harkat and letters, transliterated in the 

form of letters and signs, namely: 

Hark

at 

and 

Lette

rs 

Nam

e 

Lette

rs 

and 

Mark

s 

Nam

e 

Fatha ىاَ /ىٌَْ

h and 

Alif 

or ya 

Ā a 

andli

ne 

abov

e 

ٌْْ Kasr ىِ

ah 

and 

Ya 

Ī i 

andli

ne 

abov

e 

ٌْْ  ىِ
Kasr

ah 

and 

Ya 

Ī i 

andli

ne 

abov

e 

 ىوُ
Kasr

ah 

and 

Wau 

Ū u and 

line 

abov

e 
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Example : 

 māta: يات

 ramā : ريي

 qīla : لَم

 yamūtu : ًٍوت

4. Ta Marbutah 

There are two transliterations for tamarbutah: 

a. Tamarbutah which is alive or received fathah, kasrah and dammah, is 

transliterated as [t]. 

b.Tamarbutah that dies or gets a sukun, the transliteration is [h]. 

If the last word with tamarbutah is followed by a word that uses 

thearticle al- and the reading of the two words is separated, then the 

tamarbutah is transliterated with ha (h). 

Example : 

 rauḍahal-jannahataurauḍatuljannah : رَوْضَةُْانجََُّةِْ

ٍُْةَُْانْفاَضِهةَِْ دِ ًَ  al-madīnahal-fāḍilahatau al-madīnatulfāḍilah : انَْ

ةُْ ًَ  al-hikmah :  انَْحِكْ

 

5. Syaddah(Tasydid) 

Syaddah or tasydid which in the Arabic writing system is symbolized by a tasydid 

sign (ّّْ ), in this transliteration is symbolized by a repetition of letters (double 

consonants) which is given a syaddah sign.  

Example : 

َا  Rabbanā: رَبَُّ
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ََُْا  Najjainā : َجََّ

 al-haqq : انَْحَكْ 

 al-hajj : انَْحَجْ 

 nuʻʻima : َعُْىَْ

 ʻaduwwun : عَدُوّْ

If the lettersْىbertasydid at the end of a word and preceded by the letter kasrah ٌّْ  ,ىِ

then it is transliterated as the letter maddah (i). 

Example : 

: ٌٌّ  ʻArabi (notʻArabiyyorʻAraby)عَرَبِ

ٌٌّْ  ʻAli (notʻAlyyorʻAly) :    عَهِ

6. Article 

The article in the Arabic writing system is symbolized by the lettersْ  alif lam)لا

ma‟arifah). In this transliteration guideline, the article of clothing is transliterated as 

usual, al-, both when it is followed by shamsiah letters and qamariah letters. The 

article does not follow the sound of the letter directly following it. The article is 

written separately from the word that follows it and is connected with a horizontal 

line. (-). Example : 

صُْ ًْ  al-syamsu (notasy- syamsu) : انَْشَ

نْسَنةَُْ  al-zalzalah (notaz-zalzalah) : انَسَّ

 al-falsafah : انفهَْطَفةَُْ

 al-bilādu : انَْبلََِدُْ

7. Hamzah 

Rules for transliterating hamzah letters into apostrophes („) only applies to hamzahs 

located in the middle and end of words. However, if the hamzah is located at the 
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beginning of the word, it is not symbolized, because in Arabic writing it is an alif. 

Example: 

ٌَْ  ta‟murūna : تأَيُْرُوْ

 ‟al-nau : انَُّوعُْ

ءْ  ٌْ  syai‟un : شَ

 Umirtu : أيُِرْتُْ

8. Arabic words commonly used in Indonesian 

Arabic words, terms or sentences that are transliterated are words, terms or sentences 

that have not been standardized in Indonesian. Words, terms or sentences that are 

already common and part of the Indonesian language treasury, or are often written in 

Indonesian writing, are no longer written according to the above transliteration 

method. For example, the word Al-Qur'an (dar Qur'an), Sunnah. However, if these 

words are part of a series of Arabic texts, then they must be transliterated as a whole. 

Example: 

Fīẓilālal-qur‟an 

Al-sunnahqablal-tadwin 

Al-ibāratbi „umum al-lafẓlābikhusus al-sabab 

9. Lafẓal-Jalalah (الله) 

The word "Allah" which is preceded by particles such as the letters jar and 

other letters or acts as a mudafilaih (nominal phrase), is transliterated without the 

letter hamzah. 

 

 Example: 

ْاللهِْ ٍُ ٍْ  Dīnullah  :                 دِ
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 billah :                    باْالله

As for the tamarbutah at the end of a word that is attributed to lafẓal-jalālah, it 

is transliterated with the letter [t]. Example: 

ةِْاللهِْ ًَ ْرَحْ ٌْ  Humfīrahmatillāh :       ْىُْْفِ

10. Capital Letters 

Although the Arabic writing system does not recognize capital letters, in this 

transliteration they are also used based on the prevailing Indonesian spelling 

guidelines (EYD). Capital letters, for example, are used to write the initial letter 

of proper names (person, place, month) and the first letter at the beginning of a 

sentence. If a proper name is preceded by the article (al-), then the initial letter of 

the proper name is written in capital letters, not the initial letter of the article. If it 

is at the beginning of a sentence, then the letter A of the article is capitalized (Al). 

Example: 

WamāMuhammadunillārasūl 

Inna awwalabaitinwudi„alinnāsilalladhībiBakkatamubārakan 

Syahru Ramadan al-ladhīunzilafihal-Qur‟an 

Nasir al-Din al-Tusī 

AbūNasral-Farabi 

If a person's legal name uses Ibn (son of) and Abū (father of) as the second 

last name, then both last names must be mentioned as the last name in the 

bibliography or reference list. Example: 

Abūal-Walid Muhammad ibnuRusyd, ditulismenjadi: IbnuRusyd, Abūal-

Walīd Muhammad (bukan: Rusyd, Abūal-Walid Muhammad Ibnu) 
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NaṣrḤamīdAbū Zaid, ditulismenjadi: Abū Zaid, NaṣrḤamīd (bukan:Zaid, 

NaṣrḤamīdAbū) 

11. Abbreviations 

Some of the standardized abbreviations are: 

swt.  =  subḥānahūwata„āla 

saw.  = ṣallallāhu „alaihiwasallam 

a.s. =  „alaihi al- sallām 

H =  Hijriah 

M  =  Masehi 

SM  =  SebelumMasehi 

l.  =  Lahir tahun 

w.  =  Wafattahun 

QS …/…: 4  =  QS al-Baqarah/2:187 atau QS Ibrahīm/ …, ayat 4 

HR  =  Hadis Riwayat 

Some abbreviations in Arabic: 

 صفحة = ص

 بدوٌ = دو

 صهيْاللهْعهَّْوضهى = صهعى

 طبعة = ط

 بدوٌَْاشر = ىٍ

إنيْآذرِإنيْآذرْاْ/ْ = اند  
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 جسء = ج

 

Some abbreviations used specifically in the reference text need to be 

explained, including the following: 

ed.  :  Editor (or, eds. [from the word editors] if more than one editor). Since in 

Indonesian the word "editor" applies to either one or more editors, it can 

remain abbreviated as ed. (without the s). 

et al. :  "And others" or "and friends" (abbreviation of etalia). Alternatively, the 

abbreviation et al. ("and friends") is used, written in regular/straight 

letters. 

Cet.  : Printings. Information on the frequency of printings of books or similar 

literature. 

Terj. : Translation (by). This abbreviation is also used for translated works that do 

not mention the name of the translator. 

Vol. : Volume. Used to indicate the number of volumes of a book or 

encyclopaedia in English. For Arabic books, the word juz is usually used. 

No. :  Number. Used to indicate the number of numbers of periodical scientific works 

such as journals, magazines, etc. 
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CHAPTER I 

INTRODUCTION 

A. Background 

Vocabulary is the central and most fundamental component of understanding 

the lesson material, especially when studying a foreign language. Having a limited 

vocabulary, someone‟s ability to speak, listen, read, and write is also limited.
1
  

Furthermore, by studying new vocabulary, students can understand the meaning of 

texts and sentences when reading, understand information without misunderstandings 

when listening, construct sentences when writing, and speak clearly and effectively.
2
 

Based on that, we conclude that by having sufficient vocabulary, students are 

expected to have a modal and be able to master those four aspects of English.  

Based on the Independent Curriculum, junior high school students are 

required to use simple English to interact in social and classroom situations.
3
 Students 

use simple vocabulary in English for daily activities in class and out of the class 

include expressing feelings, stating needs, asking for help, asking simple questions, 

asking for clarification, and asking for permission. To achieve these learning 

outcomes, students must have sufficient vocabulary.  

                                                           
1
 Abdul Haris Sunubi. Designing Instructional Vocabulary Material Based on Fishbone for 

University Students of English in Parepare. 2020. 
2
 Bimas Reskiawan, Netty Huzniati Andas, and Hajra Hajra. A Study on Students‟ Difficulties In 

Vocabulary Mastery at First Grade Students of SMPN 1 Baula. 2020 
3
 Kemendikbudristek BSKAP. Salinan Keputusan Kepala Badan Standar, Kurikulum, Dan 

Asesmen Pendidikan, Kementerian Pendidikan, Kebudayaan, Riset, Dan Teknologi. 2022. 
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Based on the first observations carried out by the researcher at MTs Pergis 

Ganra Soppeng during the Teaching Training Program (TTP), it was discovered that 

most students had a limited English vocabulary. It can be seen from their 

comprehension of the text. The students did not even know the instructions in the 

text. The students were unable to express feelings, express needs, request help, ask 

simple questions, and seek permission. While, based on the Independent Curriculum 

they are expected to be able to know those but in fact they do not. According to the 

Nation, the word level for junior high school is 1000 words.
4
 If the students know 

1000 words, they will be able to use simple English to talk in social and classroom 

situations. 

To increase students‟ vocabulary, it is necessary to apply effective method, 

one of which is using the Total Physical Response (TPR) method in learning and 

teaching process. TPR is a language teaching method created by Dr. James Asher, a 

psychology professor at San Jose State University in California. He says TPR 

combines action and speech, teaching language use physical movements. TPR 

attempts to introduce components in action. TPR method can help students develop 

their abilities and skills, allow them to feeling free to express themselves through 

body language, and create an enjoyable learning environment. Furthermore, by using 

the TPR method, students won't get bored during the learning process. Instead of just 

                                                           
4
 Nation, I. S. P Vocabulary Tests for Junior High School Students (Kanagawa University, 

2014). 
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sitting, reading, or listening to the teacher, they do physical activities. This makes 

learning English more interesting for them. 

Researcher propose to use the TPR method to help seventh-grade students at 

MTs Pergis Ganra increase their vocabulary. Students will more easily memorize 

vocabulary by implementing this method, and their motivation to acquire vocabulary 

will also increase. By implementing this method, students become more motivated to 

learn vocabulary. They will engage in "Learning by Doing" and practice vocabulary 

directly. A student will understand more quickly when he can physically participate 

and practice in the learning process. 

A learning environment that allows students to learn through direct 

experience will have better results because students will understand and master the 

lesson better.
5
 Students will feel that lessons are more meaningful because they are 

directly involved and physically feel the learning and teaching process in the class.  

B. Research Question 

The research question for this research can be formulated as follow Is the 

implementation of the Total Physical Response (TPR) method increase vocabulary in 

first-grade students at MTs Pergis Ganra? 

C. Objective of the Research 

The objective of this research is to elaborate on the implementation of the 

Total Physical Response (TPR) method in increasing students' vocabulary at The First 

Grade MTs Pergis Ganra. 

                                                           
5
 Hernawan Asep Herry. Hakikat Strategi Pembelajaran. 2018. 
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D. Significance of the Research 

According to the objective to be accomplished previous, it can be expected 

that this research will have both practical and theoretical uses in the education 

environment, such as the following: 

1. Theorical benefits 

 This research aims to determine the best way to teach vocabulary and to 

contribute significantly to the field of linguistics, especially in the area of vocabulary 

development. 

2. Practical benefits 

a. For English teachers, this research is expected to provide inspiration and 

examples of how to use the TPR method to help students increase their vocabulary. 

This method can serve as an alternative teaching approach. 

b. For students. Using this strategy will hopefully help them learn vocabulary 

more quickly and enjoyably, while also increasing their vocabulary. 

c. For the other researchers, this research is expected to be utilized as an 

additional reference. Especially those who research aimed at increasing students' 

vocabulary.  
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CHAPTER II  

REVIEW OF RELATED LITERATURE 

 In this section, the researcher will provide previous research that is related to 

this research and elaborate on the variables in this research, which are TPR method 

and vocabulary. 

A. Previous Related Research Findings 

 There are some previous researches that are related to the variables of this 

research as a follows; 

 The research related to the importance of introducing English to children at 

an early age through the TPR method was conducted by Nadiya and Ichsan in 2021.
6
 

The research utilized a quantitative approach with a pre-experimental method and 

employed a saturated sampling technique. Results indicated that TPR had a positive 

influence on the children's English vocabulary development and was effective in 

teaching English to children. 

The next research is about the applying of the TPR method to teaching 

English listening skills to autistic students. It was conducted by Diana et. al. in 2021.
7
 

This research is qualitative, and the sample for this research was four autistic students 

                                                           
6
 Nadiya Ulya and Ichsan. Pengaruh Metode Total Physical Response Pada Perkembangan 

Kosakata Bahasa Inggris Anak Usia Dini. ThufuLA: Jurnal Inovasi Pendidikan Guru Raudhatul 

Athfal. 2021. 
7
 Diana Fauzia Sari et, al. The Listening Skill of Autistic Students in Learning English through 

Total Physical Response. Studies in English Language and Education. 2021.  
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at the school under study. The result indicated that the TPR method is appropriate to 

teach autism students to learn new words. 

 Another research is about the Effective of TPR in Students' Vocabulary 

Masteri at students of SMAN 12 Sinjai conducted by Rahmatullah et. al. in 2023.
8
 

This research used a qualitative method. The results indicated that the implementation 

of the TPR method could help students increase their vocabulary. 

 Furthermore, the research aims to determine the use of the TPR method for 

teaching speaking and listening, conducted by Prananti et. al. in 2014.
9
 This research 

form of a case study, where the research subjects were an English teacher and 32 

students in class 5A. Based on teacher statements and test results, it was found that 

TPR was could in increasing students' speaking and listening abilities. 

 From the literature reviews previous, the difference between this research 

and previous researchers is this research focuses on the implementation of the TPR 

method to increase students' vocabulary at the first grade MTs Pergis Ganra using a 

game approach with flash cards as learning media. The use of game approaches with 

flash cards as learning media to implement the TPR method in teaching vocabulary 

has not received attention among researchers. All of those previous researchers that 

were provided did not use the game approach with flash cards as learning media.  

 

                                                           
8
 Rahmatullah, et, al. The Effective of Using Total Physical Response (TPR) In Students' 

Vocabulary Mastery At Students OF SMAN 12 Sinjai. Jurnal Karya Ilmiah Mahasiswa. 2023. 
9
 Prananti, et. al. The Study Of TPR Implementation In Teaching Listening and Speaking For 

Elementary School At SD Laboratorium UNDIKSHA Singaraja. Jurnal Pendidikan Bahasa Inggris 

Undiksha.  2019 
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B. Theory Overview 

 When doing research, a few theories are required to clarify the idea. 

Additionally, the researcher employs various terminology and issues in this study that 

require theoretical explanation. The following part below will provide an explanation 

of them. 

1. Vocabulary 

a. Concepts of Vocabulary 

 The most vital component of language is vocabulary. There are numerous 

ways to demonstrate the value of studying vocabulary.
10
 From the moment of our 

birth, we are able to differentiate words from those around us and eventually learn 

how to speak these words. When we read books as kids, the words are usually 

highlighted in their forms to help us learn how to spell them, and illustrations are 

included to help us understand the meaning of important vocabulary words.

 According to Webster's New World, vocabulary is: 1) a list of words, often 

with phrases, acronyms, and inflectional forms, usually in alphabetical order, with 

definitions or other identifiers, such as in a dictionary or glossary; 2) all the words in 

a language; 3) all the terms used by specific individuals in their social groups or 

professions (their entire active vocabulary); 4) all the terms acknowledged and 

comprehended by specific individuals, even if they do not use them; 5) a connected 

                                                           
10
 Stuart Webb and Paul Nation, How Vocabulary Is Learned. United Kingdom: Oxford 

University Press. 2017. 
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collection of non-verbal signs, gestures, and symbols used to communicate or express 

in a specific art form or skill, etc.  

 Vocabulary is very crucial to do in both written and oral communication.
11
 

Several studies have demonstrated that students who have a strong command of 

vocabulary perform better academically and have an easier time understanding the 

material as they study it. Furthermore, Vocabulary has a crucial role in developing the 

four language skills. The more vocabulary learners have, the easier it is for them to 

enhance their language abilities.
12
 In addition, the importance of vocabulary is 

evident daily, both inside and outside of school.
13

 

 According to explanation previous vocabulary refers to the most crucial 

aspect of language, as it influences all four language skills. A strong command of 

vocabulary leads to better academic performance and easier understanding of 

material. Learning vocabulary helps students increase their comprehension of 

English.  

 Vocabulary is the important and one of the main modals for learning 

language. Allah stated in surah Al-Baqarah verse 31, as follows:
14

 

 

                                                           
11
 Nurul Hasanah and Syahban Mada Ali. Personal Vocabulary Notes (PVN) Method Affects 

The Students‟ Vocabulary Mastery at IAIN Parepare. Jurnal Ilmiah Multidisiplin Amsir. 2022. 
12
 Nurul Hasanah and Syahban Mada Ali. Enhancing Students‟ Vocabulary Mastery by Using 

First Letter Card Media at the First Semester Students of Accounting at State Islamic Institute (IAIN) 

Parepare. Jurnal Edukasi Nonformal. 2021.  
13
 Abdul Haris Sunubi and Nurfitri. Increasing Vocabulary Mastery of The First Year Students 

of SMP Negeri 3 Pamboang Through Concept Mapping Strategy. Inspiring: English Education Journal. 

2018. 
14
 Q. S Al-Baqarah verse 31 
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 This surah indicates that Allah taught Adam AS the names of everything in 

this universe. Anything in this universe has a name, it is very important to learn 

vocabulary. If the students lack vocabulary, it will be tough for them to communicate 

their feelings, thoughts, and ideas to increase their four language skills. Therefore, 

learning vocabulary is very important in learning a language. 

b. Types of Vocabulary 

 According to experts, there are many kinds of vocabulary. Vocabulary 

divided into two categories which general and special vocabulary 1) A general 

vocabulary is a collection of words that are often used. 2) Specialized vocabulary 

consists of words used within specific fields, jobs, or professions, particularly in 

science and technology.
15

 

In addition, Jo Ann Aebersold and Marry Lee Field divided vocabulary into 

two types: active vocabulary and passive vocabulary.
16

 

Language acquisition and use are fundamental aspects of communication 

and learning. Vocabulary plays a crucial role in this process, and understanding the 

difference between active and passive vocabulary is essential for both educators and 

learners. This distinction highlights how we process, retain, and use words in 

different contexts. 

                                                           
15
 Panotonagoro, A. The Correlation Between Efl Learners ‟ Vocabulary Learning Strategies 

and Vocabulary Mastery. 2018. 
16
 Lbs, I.  Improving Students‟ Vocabulary Mastery Through Total Physical Response Method at 

Seventh Grade Students of Mts Hidayatussalam. 2020 
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1. Active Vocabulary 

Definition and Characteristics: 

Active vocabulary refers to the set of words that individuals actively use in 

speaking or writing. These words are not only understood but are also recalled and 

applied effortlessly in communication. Active vocabulary encompasses words that a 

person feels comfortable using and can produce without hesitation. 

Development and Usage: 

The development of active vocabulary occurs through repeated exposure and 

practice. When learners frequently encounter and use specific words in various 

contexts, these words become part of their active vocabulary. For instance, a student 

who regularly writes essays and participates in discussions about environmental 

science will likely develop an active vocabulary related to this field. 

In practical terms, active vocabulary is utilized in real-time communication. 

This includes: 

 Speaking: During conversations, presentations, or speeches, individuals draw 

from their active vocabulary to articulate thoughts and ideas. 

 Writing: When composing essays, reports, or creative works, the writer uses 

active vocabulary to convey meaning clearly and effectively. 

 



11 

 

 

 

Cognitive Processes: 

The cognitive processes involved in using active vocabulary include: 

 Recall: The ability to retrieve and use words from memory while 

communicating. 

 Application: The effective integration of words into speech or writing to 

express ideas or convey messages. 

Examples: 

Consider a person discussing a recent project in a meeting. They might use 

terms like “strategy,” “implementation,” and “outcome” as part of their active 

vocabulary. These words are familiar and readily accessible in their speech. 

2. Passive Vocabulary 

Definition and Characteristics: 

Passive vocabulary consists of words that individuals recognize and 

understand when they encounter them in reading or listening but do not actively use 

in their own communication. Passive vocabulary is often larger than active 

vocabulary because it includes words that are comprehended but not necessarily 

employed in everyday language. 
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Recognition and Comprehension: 

Passive vocabulary is associated with: 

 Recognition: The ability to identify and understand words when encountered in 

context. 

 Comprehension: The understanding of meaning and usage of these words in 

reading or listening contexts. 

Development and Transition: 

Words enter passive vocabulary through exposure to various forms of media, 

including books, lectures, and conversations. Over time, with increased exposure and 

contextual understanding, some passive vocabulary words may transition to active 

vocabulary. This transition typically requires: 

 Frequent Use: Regularly incorporating the words into one's own speech or 

writing. 

 Practice: Engaging in activities that reinforce the use of these words. 

Examples: 

Imagine someone reading a scholarly article about advanced scientific 

concepts. They may come across words like “entropic,” “quantum,” and 

“superposition.” While these words are understood in the context of the article, they 

might not be used actively in daily conversation or writing. 
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Interplay Between Active and Passive Vocabulary 

Growth and Enrichment: 

Active and passive vocabularies are interconnected. As individuals encounter new 

words, they initially enter their passive vocabulary. Through practice and application, 

these words may become part of the active vocabulary. Conversely, frequent use of 

active vocabulary words can enhance recognition and comprehension of these words, 

expanding both active and passive vocabularies. 

Educational Implications: 

For educators, understanding the distinction between active and passive vocabulary is 

crucial for designing effective teaching strategies. Strategies might include: 

 Contextual Learning: Encouraging students to encounter new vocabulary in 

varied contexts to facilitate comprehension and transition from passive to active 

use. 

 Practice and Application: Providing opportunities for students to use new words 

in speaking and writing exercises to reinforce their active vocabulary. 

Assessment and Evaluation: 

Assessing vocabulary knowledge involves evaluating both active and passive 

vocabulary. Tests and assessments can measure: 
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 Active Vocabulary: Through tasks that require students to use specific words in 

sentences or conversations. 

 Passive Vocabulary: Through reading comprehension exercises that assess 

understanding of vocabulary in context. 

In summary, active and passive vocabulary represent different aspects of 

language use and acquisition. Active vocabulary consists of words that individuals 

use confidently in communication, while passive vocabulary includes words that are 

recognized and understood but not frequently used. Understanding these concepts 

enhances language learning and teaching, allowing for more effective strategies to 

develop and utilize vocabulary skills. 

By recognizing the interplay between active and passive vocabulary, 

individuals can focus on expanding their language skills, improving communication 

abilities, and achieving greater fluency in both written and spoken forms. 

  Following the experts' categorization of the many kinds of vocabulary 

previous, the researcher used active vocabulary to be taught at MTs Pergis Ganra. So, 

this vocabulary will be usefull for the students for their daily activities. 

  



15 

 

 

 

c. Indicators Achievement of Vocabulary Mastery 

  Indicators achievement of vocabulary mastery skill included (1) 

pronunciation, (2) spelling, (3) grammar, (4) meaning.
17

 

1. Pronunciation  

Pronunciation significantly impacts vocabulary. It refers to how a person 

says a word in a language. It relates to how humans articulate and perceive sounds in 

spoken words.
18
 Effective communication flows smoothly when there is mutual 

understanding between the speaker and the listener. 

The pronunciation of words in Indonesia and English vocabularies differs. 

Students need to listen a vocabulary or words in foreign language so they could 

notice and distinguish the stress pattern, sound at the beginning and at the end of the 

word. 

Every language has unique phonemes. Indonesian sounds are different from 

English sounds. Therefore, many students face obstacles in pronunciation. The first 

reason is that some English sounds do not same in Indonesian. Secondly, they lack 

pronunciation knowledge because their English background is inadequate. Third, they 

rarely practice speaking, which leads to weaknesses in pronunciation. Next, the 

teaching and learning process in the classroom focuses more on writing. Lastly, there 

                                                           
17
 Elda Martha Suri. Improving Students ‟ Vocabulary Mastery by Using Songs at The Grade 

Sixth of State Elementary School. Jurnal Pendidikan. 2014. 
18
  Nurhamdah and Nurhayati. The Effectiveness of Teaching Pronunciation Through Jazz 

Chants Method. Inspiring: English Education Journal. 2019. 
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are too many activities in the materials, resulting in a lack of time for pronunciation 

practice.  

2. Spelling 

 Spelling is not just about how to spell words; it also improves reading and 

writing skills. Spelling involves forming words correctly from individual letters or the 

way a word is spelled. Given its importance in learning other skills, teachers need to 

provide good spelling instruction in the classroom. 

3. Grammar 

 Grammatical information is tied to words, and learning vocabulary can help 

students understand grammar. This shows that prioritizing vocabulary does not mean 

ignoring grammar. 

 The grammar of vocabulary necceseties to be taught if it is not clearly 

covered by grammatical rules. For example, whenintroducing a new verb, we might 

it‟s beneficial to also teach its past form. In cases of irregular verbs (e.g., read, read), 

it‟s important to specify whether they are transitive or intransitive. Likewise, when 

teaching a noun, the teacher might present its irregular plural form (e.g., teeth, tooth), 

or highlight that it has no plural form at all (e.g., advice, information). The teacher 

might also teach verbs such as "want" and "enjoy" along with the verb forms that 

follow them (e.g., want to, enjoying) or adjectives and verbs with their corresponding 

prepositions. 
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4. Meaning 

 To convey the meaning of vocabulary in the classroom, teachers can use 

objects, cut-out figures, gestures, actions, photographs, drawings or diagrams on the 

board, and pictures from storybooks. The amount of mental effort students put into 

learning a new word in a foreign language actually influences how well the word 

sticks in their memory. The more they think about the vocabulary and its meaning, 

they are more likely to remember it. 

 It can be concluded that when teaching vocabulary to students, it is 

important to consider the components of vocabulary mastery, which include spelling, 

pronunciation, grammar, and meaning. In this research, the researcher focused only 

on two indicators: spelling and meaning. 

d. Teaching Vocabulary 

 There are several stages in teaching vocabulary: presentation, practice, 

production, and review. 

1) Presentation 

 Presentation is one of the most crucial phases of vocabulary instruction. This 

involves introducing new words to students. When new words are presented in 

vocabulary items, students must learn their definition as well as their form: methods 

that combine words, images, and translation. 

2) Practice 

 Practice is an original investigation that is carried out with the goal of 

learning new things, sometimes with the help of practice and its outcomes. The 
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students might quickly forget the new vocabulary if the teacher just explains their 

definitions.  For the purpose of allowing the students to practice the new words, the 

teacher should assign vocabulary activities. 

3) Production 

 The students have to create something as their own work. This thing, they 

would turn words from receptive to productive and store them in long-term memory. 

4) Review 

 Review improves vocabulary instruction and studying outcomes. In this 

section, students get more chance to use the language and receive feedback. 

Communicative exercises are the most effective means of assisting students with 

vocabulary revision, according to methodologists. 

 Besides, visual aids can increase the effectiveness and interesting of 

vocabulary review. Both individuals and groups can work on revision. Vocabulary is 

essential in dealing communication both of spoken and written.
19
 Vocabulary is 

primarily reviewed during the warm-up step. In other words, teachers review 

vocabulary learned in a previous lesson. This helps refresh students' memories and 

prepares them for new material. 

 Based on these explanations, teaching vocabulary involves imparting 

knowledge and guiding students in acquiring words. The teacher‟s role is crucial in 
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 Pushpanathan Thiruvendagadam. A Review of Vocabulary Teaching Techniques for Young 

Learners. 2018. 
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English vocabulary instruction, as they tailor their teaching to understanding the 

students' goals, the teacher can teach vocabulary according to their needs. 

2. Total Physical Response (TPR) Method 

a. Definition of TPR Method 

 The Total Physical Response (TPR) is a language teaching method was 

created by James Asher, a psychology professor at the University of San Jose, 

California.
20
 This is a language teaching method that is widely used by foreign 

language teachers. 

 The basis of the TPR language method is the coordination of speech and 

movement.
21
 It involves using physical activity to teach language. By combining 

gesture and language, it makes language acquisition more natural and memorable. 

 TPR is an effective method for comprehension because teachers give 

students instructions or commands that aid in their understanding of the vocabulary 

being taught. Moreover, thi sresearch will use game in the learning process. Games 

provide two aspects of perceptions which are perceived ease of use and perceived 

enjoyment
22

 

 TPR method is an alternative way to teach students vocabulary. TPR 

emphasizes a stronger focus on body language and the direct practice of movement 

and physical activity. Students get greater memory stimulation, which will impact 

                                                           
20
 Aprilia Riyana Putri. Teaching English for Young Learners Using A Total Physical Response 

(TPR) Method. Jurnal Edulingua. 2016. 
21
 Savic Vera. Total Physical Response (TPR) Activities in Teaching English to Young Learners. 

Serbia: University of Kragujevac. 2016. 
22
 Yessicka Noviasmy, Ambo Dalle, and Nurul Hasanah. Applying Quizizz Application As an 

Assessment Tool. English Education Journal. 2023. 
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their memory and help them remember vocabulary. In other words, TPR is a language 

teaching method centered on the coordination of spoken and movement. It makes an 

attempt to teach language by physical movement. 

 Based on the explanation previous, it can be concluded that TPR using 

physical activity to teach language. So that, students will engage in "Learning by 

Doing" as a learning process. TPR enhances vocabulary acquisition by combining 

gesture and language, making it more natural and memorable, and it will push them 

to be more expressive and energetic with their body language. This method can make 

vocabulary study fun for the students. 

b. Principles of TPR Method 

 According to Larsen-Freeman, the principles of TPR are:
23

 

a) Performing actions in the target language can help convey its meaning, enhancing 

memory through student responses. 

b) Students should first develop an understanding of the target language before 

attempting to speak it. 

c) At the beginning, students can use physical movements to learn parts of the 

language. 

d) Using the imperative form is an effective method, as teachers can utilize student 

actions to teach grammar and translation. 

e) Students learn both by watching actions and performing them themselves. 
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f) It is important for students to experience success; fostering a sense of 

accomplishment and keeping anxiety low are key. 

g) Language learning is more effective when it is enjoyable. 

h) Spoken language should be prioritized over written language.  

 When using the TPR method to teach vocabulary, teachers issue instructions 

or commands, and students act out the vocabulary words as they hear them in the 

target language. Students' movements and brains connect simultaneously as a result 

of the stimuli they are presented with. Thus, students who use the TPR method to 

studying vocabulary will remember the lessons for a very long time. 

c. Procedures of TPR Method 

 As explained in detail previous, the coordination of action and speech is the 

foundation of the TPR method of teaching languages. The teacher gives orders to 

students in the form of speech and then responds with action. There are some 

examples of activities in class using the TPR method as follows:
24

 

1. Listening Practice 

 In this practice, students listen to the teacher's instructions and quickly 

confidently respond to them. After a request for students to form a half circle around 

the teacher.  The teacher encourages them to keep silent and pay close attention to 

any instructions or directions given in English. Next step, the teacher asks that 

students react the instructions by making physical movements. 

                                                           
24
 Maria Dewi Masitoh. Penggunaan Metode Tpr (Total Physical Response) Sebagai 
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2. Role Reversal 

 The second activity takes a different form than the previous one, which 

makes students the recipients of the teacher's instructions. In this role-reversal 

activity, students give instructions or commands to their teacher and classmates to 

carry out several action based on the statements they make. This activity can be 

designed in the form of an outdoor game by grouping students into several groups 

and asking groups to give orders to other groups and then respond with action. 

 

3. Sequence of Actions. 

In this part, the teacher gives three connected commands to students both in 

class (indoor) and outside class (outdoor) in accordance with the teacher and student 

activity design. With this activity, students learn to use English so that their mastery 

of the language can develop. This activity is called an action sequence, meaning that 

in this technique, teachers try to give orders to their students by using connected 

commands or sentence phrases. Like, raise your hand, touch your nose, and hold your 

friend's nose. 

 From the previous explanation, it can be concluded that the TPR method is a 

teaching approach that integrates verbal communication with physical movement. 

Teachers give orders to students, who then respond with physical movements. 

Examples of this method include listening practice, role reversal, and a sequence of 

actions. Listening practice involves students listening to instructions and responding 

confidently with action. Role reversal involves students giving orders to their teacher 
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and classmates, often in the form of outdoor games. The sequence of actions involves 

students giving three connected commands, such as walking to the door and touching 

the door, to develop their English language mastery. 

d. Advantages and Disadvantages of TPR Method 

 Ben Shearon outlines several advantages of the Total Physical Response 

method, including the following:
25

 

1) TPR ensures an enjoyable learning atmosphere by providing fair opportunities 

for all students, without regard for their background or academic ability. 

2) Total Physical Response (TPR) helps students become more confident by 

facilitating their understanding of the process without speaking, which reduces 

their stress levels and affective filter. 

3) With the effective implementation of Total Physical Response, it is possible to 

successfully repeat language targets while maintaining student attention. 

 There are several disadvantages to using the TPR method
26
 Some students 

may feel embarrassed when the teacher asks them to demonstrate an instruction and 

teachers using TPR may struggle with teaching abstract vocabulary or expressions. 
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C. Conceptual Framework 

This section describes the concept related to research and focuses on the 

"Total Physical Response" method to increase students' vocabulary at first grade MTs 

Pergis Ganra. Through diagrams, the conceptual framework of this research as 

follows: 

Diagram 1. Conceptual framework 

 

  

Based on the conceptual framework, there are three sections as follows: 

1) The first one is input. It refers to the vocabulary material that consist of verb. So, 

the vocabulary will be taught in MTs Pergis Ganra Soppeng is verb. This is 

because the verb words can be demostrated by body movements. 

2) The second is procces. Procces refers to the teaching vocabulary by implementing 

TPR method. In this section researcher using TPR method to determine the impact 

of the students‟ vocabulary at the first grade MTs Pergis Ganra Soppeng. 

3) The third is output. It refers to the students‟ vocabulary achievement after applying 

TPR method. In this section we can know is there is an increasement or not on the 

students‟ vocabulary of first-gradestudents at MTs Pergis Ganra Soppeng. 

  

Teaching Vocabulary by 

Implementing TPR 

Method 

Students Vocabulary 

Achievement Vocabulary Material 
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D. Hypothesis 

Based on the elaboration of the theory overview and conceptual framework 

previous, the hypothesis of this research is: 

H0: There is no a significant increase in the students‟ vocabulary by implementing the 

Total Physical Response (TPR) method at the first grade MTs Pergis Ganra. 

H1: There is a significant increase in the students‟ vocabulary by implementing the 

Total Physical Response (TPR) method at the first grade MTs Pergis Ganra. 
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CHAPTER III  

FINDINGS AND DISCUSSIONS 

A. Research Design 

 In this research, the researcher employed a pre-experimental design. This 

design involves only one group or class, which is subjected to both a pre-test and a 

post-test.
27
 The one-group pretest-posttest design was applied to a single group 

without any control or comparison group. The researcher used this pre-experimental 

design to compare students' vocabulary levels before and after applying the TPR 

method in the class. It can be shown as follows: 

 

 

Where:  E : Experimental group 

 Ο1 : Pre-Test 

 X : Treatment 

 Ο2 : Pos-Test 

B. Location and Time of the Research 

 This research was conducted at MTs Pergis Ganra in Soppeng Regency, 

South Sulawesi. The study spanned six sessions: one session for the pre-test, four 

sessions for the treatment, and the final session for the post-test.  

 

                                                           
27
 Nuryadi et al., Dasar-Dasar Statistik Penelitian (Yogyakarta: SIBUKU MEDIA, 2017). 
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C. Population and Sample 

1. Population 

  The population for this research comprised seventh-grade students at MTs 

Pergis Ganra Soppeng. There are three classes in this grade, with each class having 32 

students, bringing the total population to 96 students. 

Table 3.1 Populations of the research 

Class 

Sex 

Total 

Male Female 

VII 1  19 13 32 Students 

VII 2 20 12 32 Students 

VII 3 16 16 32 Students 

Total 96 Students 

2. Sample 

  The research used simple random sampling because it gives each population 

member the same opportunity to be selected as a sample for this research. This simple 

random sampling was used because the population of this research is relatively 

homogeneous, so the class selected as a sample can represent the population classes. 

As a result, the sample chosen for this research is VII1 class. The total students of this 

class are 32 Students, there are 19 female and 13 males. 
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D. Operational definition of variables 

a. Variables of the research 

 This research involves two variables. Quantitative research was utilized to 

analyze the relationship between these variables. The independent variable is "The 

Use of the TPR Method," while the dependent variable is "Students' Vocabulary." 

b. Operational Definitian 

 Vocabulary is defined as a collection of words, encompassing their 

meanings, pronunciations, and usage in communication, as well as the 

comprehension of these words when heard. 

 Total Physical Response (TPR) is a teaching method that incorporates 

physical activity to facilitate language learning. By combining speech with 

movement, it makes language acquisition more natural and memorable.  

E. Instrument of the research 

  The instrument for this research is a vocabulary test. The researcher 

administered two tests to collect data: a pre-test and a post-test. Each test consisted of 

29 vocabulary words. The students were required to answer questions based on the 

provided clues. 
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F. Procedure of Collecting Data  

 To gathered data, the researcher employed a vocabulary exam as a type of 

instrument test. Both the pre-test and the post-test. 

1. Pre-Test 

  The researchers administered a pre-test to assess the students' current level 

of vocabulary knowledge. This pre-test conducted in one meeting which consist of 29 

numbers by using crossword puzzle word vocabulary test.  

2. Treatment 

  After giving a pre-test, the researcher gived a treatment. In this treatment, the 

researcher taught one class. The treatment process conducted over four meetings. The 

researcher arranged some steps or procedures to implementing the TPR method to 

increase students‟ vocabulary as follows: 

 The First Meeting 

1) The researcher began the class by leading a prayer and taking attendance of the 

students. 

2) The students were shown the word flash cards by the researcher. The vocabulary 

that taught at this meeting were (Run, Wave, Walk, Jump, Dance, Swim, Climb, 

Crawl, Point, Clap, Hug, Kiss, High-five, Handshake, Talk) 

3) The researcher raised the flash card while pronounce and demonstrate it. 

4) The students also demonstrated what they look at on the flash card. This is done 

until the flash card runs out.  

5) Next, the researcher explained the use of those vocabulary in their daily activities. 
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6) Following that, the researcher divided the students into four groups to engage in a 

game in front of the class. 

7) The researcher gave an instruction about the game. After that, each group comes 

forward in turn to play the game.  

8) Person of each group demonstrated the vocabulary that he looks at the flash card 

above his members group. 

9) Each member of group guested the vocabulary that their friend group 

demonstrate. They have to pronounce the vocabulary and mention the meaning.  

10) The group that was fastest in guessing all the vocabulary on the flash cards was 

the winner. 

11) The researcher ends the class. 

The Second Meeting 

1) The researcher began the class by leading a prayer and taking attendance of the 

students. 

2) The students were shown the word flash cards by the researcher. The vocabulary 

that taught at this meeting are (Laugh, Cry, Kick, Catch, Throw, Push, Pull, Squat, 

Punch, Cook, Eat, Stir, Shake, Sleep, Cough) 

3) The researcher raised the flash card while pronounce and demonstrate it. 

4) The students also demonstrated what they look at on the flash card. This is done 

until the flash card runs out.  

5) Next, the researcher explained the use of those vocabulary in their daily activities. 
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6) Following that, the researcher divided the students into four groups to engage in a 

game in front of the class. 

7) The researcher gave an instruction about the game. After that, each group comes 

forward in turn to play the game.  

8) Person of each group demonstrated the vocabulary that he looks at the flash card 

above his members group. 

9) Each member of group guessted the vocabulary that their friend group 

demonstrate. They have to pronounce the vocabulary and mention the meaning.  

10) The group that was fastest in guessing all the vocabulary on the flash cards was 

the winner. 

11) The researcher ends the class. 

The Third Meeting 

1) Following that, the researcher divided the students into four groups to engage in a 

game in front of the class. 

2) The students were shown the word flash cards by the researcher. The vocabulary 

that taught at this meeting are (Comb, Peel, Step, Tidy, Whisper, Pump, Breathe, 

Knock, Touch, Blow, Bite, Drive, Hide, Hold, Shake) 

3) The researcher raised the flash card while pronounce and demonstrate it. 

4) The students also demonstrated what they look at on the flash card. This is done 

until the flash card runs out.  

5) Next, the researcher explained the use of those vocabulary in their daily activities. 
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6) After that, the researcher then divided them up into four groups so they could play 

a game in front of the class. 

7) The researcher gave an instruction about the game. After that, each group comes 

forward in turn to play the game.  

8) Person of each group demonstrated the vocabulary that he looks at the flash card 

above his members group. 

9) Each member of group guessted the vocabulary that their friend group 

demonstrate. They have to pronounce the vocabulary and mention the meaning.  

10) The group that was fastest in guessing all the vocabulary on the flash cards to be 

the winner. 

11) The researcher ends the class. 

The Fourth Meeting 

1) Following that, the researcher divided the students into four groups to engage in a 

game in front of the class. 

2) The researcher showed the flash cards vocabulary to the students. The vocabulary 

that taught at this meeting are (Smell, Stick, Sweep, Tear, Think, Write, Fall, 

Bind, Feed, Hear, Pay, Read, Write, Brush, Pour) 

3) The researcher raised the flash card while pronounce and demonstrate it. 

4) The students also demonstrated what they look at on the flash card. This is done 

until the flash card runs out.  

5) Next, the researcher explained the use of those vocabulary in their daily activities. 
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6) After that, the researcher then divided them up into four groups so they could play 

a game in front of the class. 

7) The researcher gave an instruction about the game. After that, each group comes 

forward in turn to play the game.  

8) Person of each group demonstrated the vocabulary that he looks at the flash card 

above his members group. 

9) Each member of group guessted the vocabulary that their friend group 

demonstrate. They have to pronounce the vocabulary and mention the meaning.  

10) The group that was fastest in guessing all the vocabulary on the flash cards was 

the winner. 

11) The researcher ends the class. 

3. Post-Test 

 The researchers gave the students a post-test to measure how much of the 

increasing students' vocabulary they had got. This post-test conducted in one meeting 

which consist of 29 numbers by using crossword puzzle word vocabulary test that the 

questions different with the pre-test. 

 

G. Technique of Data Analysis 

 The data collected from previous tests was analyzed using quantitative 

methods, employing statistical calculations based on both the pre-test and post-test 

data. The following are steps that are used in this research using quantitative data 

analysis: 
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1. Evaluating the students' scores using a specific formula 

 Score = 
Correct answer

total number of item
 × 100 

2. Classifying the Students‟ Score based on the following classification: 

 Table 3.2 The Classification Students‟ Score
28

 

No Classification Score 

1. 

2. 

3. 

4. 

5. 

Very Good 

Good 

Fair 

Poor 

Very Poor 

86-100 

71-85 

56-70 

41-55 

≤ 40 

 

3. Analysis Inferential 

 Inferential statistics can also be referred to as probability statistics because 

the outcomes of the data in the sample are based on chance. This implies that the 

conclusions drawn from these results presented in percentage form. Various forms of 

inferential statistical analysis include regression analysis, hypothesis testing, 

comparative analysis, and others. In data analysis techniques, researchers employ 

regression analysis to demonstrate the relationship between variable X and variable Y. 

  

                                                           
28
 Peraturan Directorat Jendral Pendidikan Dasar dan Menengah Tentang Dirjen Pendidikan 

Dasar dan Menengah, Penelitian Perkembangan Anak Didik (Jakarta: Depdiknas, 2015). 
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The following are the steps for regression analysis with a one-group pretest-posttest 

design: 

a) Open Microsoft Excel 

b) This design involves two measurements: pre-test and post-test. In this design, only 

one class or group is involved, meaning there is no control class. The following 

steps outline the t-test in Excel. 

c) Enter pre-test and post-test data in Excel. 

d) Click Analysis Data, then click T-Test Paired Two Samples for Means. This will 

display variables 1 and 2 on the screen. 

e) After that, enter the pre-test data in variable 1 by selecting the entire student 

scores. Then, input the post-test data in variable 2 by selecting the entire student 

scores. 

f) Click Labels and use the alpha testing criteria of 0.05, then click OK. 

g) After that, the total value appears (note that H0 is rejected if the resulting alpha 

value is equal to or smaller than 0.05, and H1 is accepted).  
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

A. Findings 

 The researcher studied the application of the TPR method to improve 

students' vocabulary at MTs Pergis Ganra Soppeng in the first grade. Through 

classroom research, the researcher assessed whether there was an increase in students' 

vocabulary using this method. Each student underwent both a pre-test and a post-test, 

with data analysis conducted using Microsoft Excel. 

1. Pre-Test 

In this pre-test section, the researcher conducted in one meeting which 

consist of 29 numbers. Students were given 29 questions containing clues whose 

answers were written in the crossword puzzle. After gived the student‟s pre-test, the 

researcher was able to measure the students' initial English vocabulary levels. The 

following is the classification of the students' pre-test scores, which serves as a 

benchmark for their vocabulary levels before the treatment. 
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Table 4.1 Students‟ Vocabulary Score and Classification in Pre-Test 

No 
Students 

Name 

Vocabulary Indicators 

Meaning & 

Spelling 

(Out of 100) 

Pronunciation 

(Out of 100) 
Grammar Score 

1 ANR 31 60 

 

45,5 

2 SN 31 60 45,5 

3 RF 34 60 47 

4 SNIF 17 40 28,5 

5 NHIS 20 40 30 

6 NI 31 40 35,5 

7 QFA 24 40 32 

8 AZE 24 40 32 

9 MAH 20 40 30 

10 IJA 27 40 33,5 

11 IS 20 40 30 

12 F 17 40 28,5 

13 AKT 17 40 28,5 

14 RA 13 40 26,5 

15 PA 27 60 33,5 

16 AN 31 60 45,5 

17 MKS 27 40 33,5 

18 MM 24 40 32 

19 MS 17 60 38,5 

20 SAF 24 40 32 

21 NARI 27 60 43,5 

22 QZ 31 40 35,5 

23 NR 37 60 48,5 

24 AAP 41 60 50,5 

25 RR 41 40 40,5 

26 NRI 37 60 48,5 

27 MW 31 40 35,5 

28 NF 34 60 47 

29 MV 34 40 37 

30 SN 34 60 47 

31 TA 27 60 43,5 

32 L 24 40 32 

Total 874 1540 1197 

Mean Score 37,41 

(Source: The Students‟ score in Pre-Test) 
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 Based on the previous table of student scores in the pre-test, none of the 

students reached the "very good" or "good" classifications. The total score for all 32 

students was 1197 points, with a mean score of 37.41. These results indicate that the 

students' vocabulary was predominantly categorized as "lack" or "very poor."  

 After computing the students' scores on the pre-test, these scores were 

converted into percentages. The frequency percentages from the pre-test are presented 

in the following table: 

Table 4.2 The Rate Percentage of the Frequency of the Pre-Test 

No. Classification Score 
Frequency of 

Pre-Test 

Percentage of 

Pre-Test 

1 Very Good 86 – 100 0 0% 

2 Good 71 – 85 0 0% 

3 Fair 56 – 70 0 0% 

4 Poor 41 – 55 12 37% 

5 Very Poor ≤ 40 20 63% 

Total 32 100% 

(Source: The rate percentage of the frequency of the pre-test) 

 According to the table, 12 students (37%) were classified as poor, while 20 

students (63%) were classified as very poor. These results indicate that the students' 

vocabulary level remains low. 

2. Post-Test 

 The researcher conducted a post-test after the implementation of TPR 

method on teaching vocabulary.  The students‟ score of the post-test would be showed 

on the table as follows: 
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Table 4.3 Students‟ Vocabulary Score and Classification in Post-Test 

No 
Students 

Name 

Vocabulary Indicators 

Meaning & 

Spelling 

(Out of 100) 

Pronunciation 

(Out of 100) 
Grammar Score 

1 ANR 96 80 

 

88 

2 SN 93 80 86,5 

3 RF 96 80 88 

4 SNIF 89 60 74,5 

5 NHIS 89 60 74,5 

6 NI 89 60 74,5 

7 QFA 79 80 79,5 

8 AZE 82 80 81 

9 MAH 82 60 71 

10 IJA 82 60 71 

11 IS 82 60 71 

12 F 82 80 81 

13 AKT 75 60 67,5 

14 RA 82 60 71 

15 PA 93 80 86,5 

16 AN 96 80 88 

17 MKS 82 60 71 

18 MM 89 60 74,5 

19 MS 93 80 86,5 

20 SAF 89 60 74,5 

21 NARI 96 80 88 

22 QZ 75 60 67,5 

23 NR 96 80 88 

24 AAP 93 80 86,5 

25 RR 82 60 71 

26 NRI 93 60 76,5 

27 MW 89 60 74,5 

28 NF 96 80 88 

29 MV 86 60 73 

30 SN 96 80 88 

31 TA 93 80 86,5 

32 L 89 60 74,5 

Total 2824 2220 2522 

Mean Score 78,81 

(Source: The Students‟ score in Post-Test)  
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 Based on the previous table, the total score for all 32 students was 2522 

points. No students scored in the poor or very poor levels in the post-test. These 

results indicate that students' vocabulary improved after the researcher applied the 

TPR method. The mean score of the students was 78.81, indicating a good 

classification overall. 

 After calculating the student's scores on the post-test, these scores were 

classified into percentages. The frequency percentages in the post-test are displayed 

in the following table. 

Table 4.4 The Rate Percentage of the Frequency of the Post-Test 

No. Classification Score 
Frequency of 

Pre-Test 

Percentage of 

Pre-Test 

1 Very Good 86 – 100 12 38% 

2 Good 71 – 85 18 56% 

3 Fair 56 – 70 2 6% 

4 Poor 41 – 55 0 0% 

5 Very Poor ≤ 40 0 0% 

Total 32 100% 

(Source: The rate percentage of the frequency of the post-test) 

 According tp the table, there were 2 students or (6%) fair classification, there 

were 18 students or (56%) good classification and there were 12 students or (38%) 

students who achieved a very good level showed increasing vocabulary, according to 

the data. 
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3. Calculating the Data of Pre-Test and Post-Test 

a. The result of the pre-test and post-test 

Table 4.5 The scores comparison between the pre and post-test 

No Students’s Name 
The Students’ Pronunciation Score 

Pre-Test Post-Test 

1 ANR 45,5 88 

2 SN 45,5 86,5 

3 RF 47 88 

4 SNIF 28,5 74,5 

5 NHIS 30 74,5 

6 NI 35,5 74,5 

7 QFA 32 79,5 

8 AZE 32 81 

9 MAH 30 71 

10 IJA 33,5 71 

11 IS 30 71 

12 F 28,5 81 

13 AKT 28,5 67,5 

14 RA 26,5 71 

15 PA 33,5 86,5 

16 AN 45,5 88 

17 MKS 33,5 71 

18 MM 32 74,5 

19 MS 38,5 86,5 

20 SAF 32 74,5 

21 NARI 43,5 88 

22 QZ 35,5 67,5 

23 NR 48,5 88 

24 AAP 50,5 86,5 

25 RR 40,5 71 

26 NRI 48,5 76,5 

27 MW 35,5 74,5 

28 NF 47 88 

29 MV 37 73 

30 SN 47 88 

31 TA 43,5 86,5 

32 L 32 74,5 

Total 1197 2522 

Mean Score 37,41 78,81 
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b. The rate percentage of the frequency of the pre-test and the post-test 

Table 4.6. The Rate Percentage of the Frequency of the Pre-Test and the Post-Test 

No Classification Score 

Frequency Percentage 

Pre-test 
Post-

test 
Pre-test Post-test 

1 Very good 86 – 100 0 12 0% 38% 

2 Good 71 – 85 0 18 0% 56% 

3 Fair 56 – 70 0 2 0% 6% 

4 Poor 41 – 55 12 0 38% 0% 

5 Very Poor ≤ 40 20 0 63% 0% 

Total 32 32 100% 100% 

      (Source: The rate percentage of the frequency of the pre-test and post-test) 

 

Based on the previous data, in the pre-test, 12 students scored "Poor" (38%) 

and 20 students scored "Very Poor" (63%). In contrast, in the post-test, 2 students 

achieved a "Fair" score (6%), 18 students achieved a "Good" score (56%) and 12 

students achieved a "Very Good" score (38%). This shows a significant increasement 

in students' vocabulary levels after implementing the TPR method. Based on the test 

comparison, students successfully reached the categories of "very good", "good" and 

“fair” in the post-test, categories that none of them achieved in the pre-test. 

Additionally, there was an increase in the number of students categorized as "very 

poor" and "poor" in the post-test. 
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c. T-test Result and Hypothesis Testing 

Table 4.7 T-Test Result Column 

t-Test: Paired Two Sample for Means 

  Pre-Test Post Test 

Mean 38,41 78,81 

Variance 54,83 54,45 

Observations 32 32 

Pearson Correlation 0,72 
 Hypothesized Mean Difference 0 
 df 31 
 t Stat 42,26 
 P(T<=t) one-tail 0,000 
 t Critical one-tail 1,70 
 P(T<=t) two-tail 0,000 
 t Critical two-tail 2,04 
 (Source: The calculation of pre-test and post-test by Excel) 

 Based on the table previous, the mean score of the pre-test was 38.41 while 

post-test was 78.81. The difference of the mean of that was 40.4 points. From this 

data, it is evident that there was a significant increase after the students received 

treatment through the implementation of the TPR method. 

Table 4.8 The Test of Significant 

Variable T-test T-table value 

Pre-Test – Post-Test 42.26 2.04 

(Data‟ source: the Test of Significance) 

 The t-test result was 46.50, which exceeded the critical t-table value of 1. 

2.04. With 31 degrees of freedom (df = 31) and a significance level (p) of 0.05, this 

data indicates a significant increase in vocabulary through the implementation of the 

TPR method. Therefore, the Null Hypothesis (H0) was rejected, and the Alternative 

Hypothesis (H1) was accepted. 
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B. Discussions 

The aim of this research was to determine whether implementing the Total 

Physical Response (TPR) method could increase students' vocabulary at the first 

grade of MTs Pergis Ganra Soppeng. To achieve this objective, the researcher used a 

vocabulary test as the research instrument, comprising a pre-test and a post-test. 

Between these tests, the researcher applied the TPR method during four classroom 

sessions, with one session each dedicated to the pre-test and post-test. Thus, the total 

number of sessions for this research was six. The population consisted of first-grade 

students at MTs Pergis Ganra, totaling 96 students across three classes. The sample 

selected for this research was from class VII 1, comprising 32 students. 

In the pre-test section, the researcher conducted in one meeting which 

consist of 29 numbers. Students were given 29 questions containing clues whose 

answers were written in the crossword puzzle. After gived the pre-test to the students, 

the researcher was giving a treatment to the students by implementing TPR method to 

increase students‟ vocabulary. The last section, the researcher conducted post-test 

which consist of 29 numbers. Students were given 29 questions containing clues 

whose answers were written in the crossword puzzle. The clues and ne answer of this 

post-test were different with the pre-test. 

Physical activity has been shown to reduce students' anxiety levels. 

Lowering anxiety, in turn, reduces the affective filter, which can facilitate language 
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learning.
29
 TPR is teaching method involve the physical activity, so that by 

implementing this method students‟ anxiety can be reduced. So that, they can receive 

the material very well.  

TPR was one of learning teaching method that can help students to increase 

their vocabulary. In this method, students directly practice vocabulary through 

"Learning by Doing."
30
 Learning by doing can made students easy to memorize the 

vocabulary and strenghten the students‟ memory because they can visualize the 

vocabulary in their heads.  

The use of TPR effectively increase students‟ vocabulary when integrated 

with meaningful classroom interaction. Implementing this strategy while focusing on 

classroom interaction is highly recommended for other language elements. Students 

show great enthusiasm during the learning process with TPR. They find it enjoyable 

and feel happy while using this method. This indicates that TPR effectively helps 

students master vocabulary.
31
 Based on the theories explained on the previous 

chapter, it showed that the using of TPR method can increase the students‟ 

vocabulary.  

Based on the previous study, it has been demonstrated that there was an 

increasement in students' vocabulary through the implementation of the TPR method 

                                                           
29

 Katharina Rustipa. The Implementation of Total Physical Response To Encourage Student At 

Margosari. 2024. 
30
 Lukmanul Khakim and Choiril Anwar. Improving Students‟ Vocabulary Mastery Through Total 

Physical Response Learning Method. 2020. 
31

 Zaky Widyatmoko et al. The Use of Total Physical Response ( Tpr ) in Teaching Vocabulary Mastery of 
the Fourth Grade Students of Sd Negeri 1 Ngabul Jepara in the Academic Year of 2021 / 2022. 2023. 
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at first grade MTs Pergis Ganra. Because, after calculating and analyzing the data, it 

can be observed from the results of students' scores in the pre-test and post-test.  

The results indicate that the mean score increased from the pre-test to the 

post-test. The pre-test had a mean score of 38.41, categorized as very poor, while the 

post-test had a mean score of 78.81, categorized as good. In the pre-test, 20 students 

(63%) scored very poor, and 12 students (38%) scored poor. In contrast, in the post-

test, 2 students (6%) scored fair, 18 students (56%) scored good and 12 students 

(38%) scored very good. This data clearly shows a significant improvement in student 

performance following the implementation of the TPR method as a treatment. 

The significance (2-tailed) is 0.000, which is less than 0.05. Since it is below 

the level of significance (0.05), the null hypothesis is rejected. This indicates that 

there is a significant difference between the pre-test and post-test means. Therefore, it 

can be concluded that students' vocabulary acquisition was significantly increased 

following the implementation of the TPR method. 

To determine the hypothesis testing outcome between the null hypothesis 

(H0) and the alternative hypothesis (Ha), the researcher compared the t-table value 

with the t-test value. If the t-test value exceeds the t-table value, the alternative 

hypothesis (Ha) is accepted, and consequently, the null hypothesis (H0) is rejected.  

In this research, the t-test value of 42.26 exceeded the t-table value of 2.04 

(42.26 > 2.04) with 31 degrees of freedom (df). This indicates that the alternative 
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hypothesis (Ha) is accepted, and consequently, the null hypothesis (Ho) is rejected. 

Based on this data analysis, the use of the TPR method successfully increased 

students' vocabulary at the first grade of MTs Pergis Ganra.   

The researcher did an analysis of the field notes, based on the students' 

participation in a class. Most of the students were interested in participating in the 

study using TPR. This is because by implementing TPR method they can look, listen, 

pronunce, and also demonstrate the vocabulary. Not only that, they should not only 

memorize the vocabulary but they also should perform them. All of the vocabulary 

taught followed by actions.  

The researcher also divided them into four groups to played games. So that, 

this made students enthusiastic and the winning group was awarded a gift. This 

perspective suggests that students were motivated to strive to win each game, 

indicating that using TPR can make learning vocabulary in English more engaging 

for students. They also enjoyed collaborating with their friends in group activities. In 

this case, they are motivated to actively participate. By implemented the games, the 

researcher hopes students will always remember the vocabulary had been taught and 

the lessons can be fun. 

There were several factors the researcher found from the field after 

implemented TPR method that made increasement to the students‟ vocabulary at the 

first grade MTs Pergis Ganra. 
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1) TPR involves multiple senses by integrating physical movement with language 

learning.
32
 This multi-modal approach enhances memory retention, thereby 

facilitating easier recall of vocabulary by students. In these multiple senses the 

students can listen the pronunciation of the vocabulary by researcher, students 

look the visual of the vocabulary that demonstrated by physical movement, 

students also pronunce the vocabulary when playing games, and the last but no 

least the students used their physical motor activity when they demonstrated the 

vocabulary. 

2) TPR establishes a relaxed environment where children can be more receptive and 

motivated to learn the target language.
33
 By actively participating in lessons 

through physical engagement, students remain engaged and motivated throughout 

the teaching and learning process. The students felt the stress-free environment 

because they learnt while playing. The class situation very fun so the did not feel 

stress in the class.  

3) Larsen & Freeman stated, TPR is a method that creates a comfortable atmosphere 

for students, enabling them to enjoy learning.
34
 The interactive nature of TPR 

maked language learning enjoyable. Students saw TPR activities as games. 

Therefore, the implementation of the TPR method can make students enjoy and 

                                                           
32
 Putri Amara Dzurotul Ilmi and Khoirul Anwar. Students‟ Perception of Total Physical 

Response Method in Teaching English Vocabulary At Ban Nonsawan School. Journal of Languages and 

Language Teaching. 2022. 
33
 Ice Sariyati. The Effectiveness of TPR (Total Physical Response) Method in English Vocabulary 

Mastery of Elementary School Children. PAROLE: Journal of Linguistics and Education 3. 2013. 
34
 Dzurotul Ilmi and Anwar. Students‟ Perception of Total Physical Response Method in Teaching 

English Vocabulary At Ban Nonsawan School, Thailand.  2014 
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feel enthusiastic about learning vocabulary, while also helping them memorize 

new vocabulary easily. 

The data indicated that students actively participated in class, showed 

interest and enthusiasm during movements, and focused attentively on the material. 

There were positive impacts felt after students conducted research using the 

Total Physical Response (TPR) Method to enhance students' vocabulary can be 

experienced by schools, teachers, and students: 

1) Schools gets extraordinary impacts because the results of research can later 

increase the performance of the teacher. Usually school with good teacher 

performance will be good schools too. 

2) The teachers can develop their potential and knowledge to increase the quiality of 

the implementation of TPR method in the class. 

3) The students increased interest in learning English due to enjoyable and 

interactive learning experiences, increased ability to remember and use new 

vocabulary effectively, and enhanced motivation and participation in learning. 

After the treatments were carried out, most students became more active in 

the teaching and learning process in class. The use of media which is flashcards and 

combining with a game was new to for them, as a result, they became interested in 

learning English vocabulary, which helped build their enthusiasm for acquiring new 

vocabulary. 
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As a result, they easily memorized the vocabulary used with the object flash 

card. This is evidenced by the students' vocabulary post-test results after the 

treatment. The test compares students' vocabulary skills before and after treatment. 

The average score from the last post-test, 78.81, was significantly higher than the 

average score from the pre-test, which was 38.41. This showed that TPR with can 

increases students' vocabulary.  

The significance (2-tailed) is 0.000, which is less than 0.05. As it falls below 

the level of significance (0.05), the null hypothesis is rejected. This indicates a 

significant difference between the mean scores of the pre-test and post-test. 

Therefore, it can be concluded that the students‟ vocabulary acquisition was 

significantly increased. 

Based on the t-test result, where the t-test value of 42.26 exceeded the 

critical t-table value of 2.04, with 31 degrees of freedom (df) and a significance level 

(p)=0.05, it is evident that the implementation of the TPR method significantly 

increased vocabulary acquisition. Therefore, the Null Hypothesis (H0) was rejected, 

and the Alternative Hypothesis (H1) was accepted. This indicates a clear statistical 

significance in the increasment of vocabulary skills due to the TPR method. 

Based on the data analysis, the researcher found that there was an 

increasement of students‟ vocabulary by the implementation of the TPR method at 

the first-grade students of MTs Pergis Ganra Soppeng.   
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CHAPTER V 

CONCLUSION & SUGGESTION 

A. Conclusion 

Based on the findings and discussion in the previous chapter, the researchers 

concluded that the implementation of the TPR method can significantly increase 

students' vocabulary at the first-grade MTs Pergis Ganra Soppeng. The test results 

administered to students after the treatment supported this conclusion, showing a 

significant increasment between the pre-test and post-test scores. The t-test analysis 

resulted in a value of 42.26, which exceeded the critical t-table value of 2.04. This 

difference indicates that the Null Hypothesis (H0) was rejected, and the Alternative 

Hypothesis (H1) was accepted, affirming that the TPR method effectively enhances 

vocabulary acquisition. 

B. Suggestion  

Based on the findings, the researcher suggested several strategies to increase 

students' mastery of vocabulary: 

1. For the English Teacher  

The researcher recommends that English teachers adopt creative approaches 

to teaching vocabulary. One effective method is implementing the TPR method, which 

engages students directly in the learning process through "Learning by Doing". This 

approach helps students enjoy lessons more and facilitates easier memorization of 

vocabulary. 
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2. For the Students 

Students should regularly practice their vocabulary in daily life to ensure they 

retain what they have learned. This practice is crucial for developing their speaking, 

listening, reading, and writing skills, as vocabulary forms a fundamental part of 

language proficiency. 

3. For the Other Researcher 

 This research offers valuable insights into implementing the TPR method to 

improve students' vocabulary. Other researchers can similarly apply the TPR method 

across various subjects to explore its effectiveness in different educational contexts.  
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Pronunciation Assessment Rubric  

Aspect Score Explanation 

Pronunciation 

5 
Mudah dipahami dan memiliki aksen penutur 

asli 

4 
Mudah dipahami meskipun dengan aksen 

tertentu 

3 

Ada masalah pengucapan yang membuat 

pendengar harus konsentrasi penuh dan 

kadang-kadang ada kesalapahaman 

2 
Sulit dipahami karena ada masalah 

pengucapan, sering diminta mengulang 

1 
Masalah pengucapan serius sehingga tidak bisa 

dipahami 

 

 

  



 

 

XV 

 

Pre-Test Pronunciation Result 

No Students’s Name 
The Students’ Pre-Test Pronunciation Result 

Score 

(1-5) 

Conversion Score 

(Out of 100) 

1 ANR 3 60 

2 SN 3 60 

3 RF 3 60 

4 SNIF 2 40 

5 NHIS 2 40 

6 NI 2 40 

7 QFA 2 40 

8 AZE 2 40 

9 MAH 2 40 

10 IJA 2 40 

11 IS 2 40 

12 F 2 40 

13 AKT 2 40 

14 RA 2 40 

15 PA 3 60 

16 AN 3 60 

17 MKS 2 40 

18 MM 2 40 

19 MS 3 60 

20 SAF 2 40 

21 NARI 3 60 

22 QZ 2 40 

23 NR 3 60 

24 AAP 3 60 

25 RR 2 40 

26 NRI 3 60 

27 MW 2 40 

28 NF 3 60 

29 MV 2 40 

30 SN 3 60 

31 TA 3 60 

32 L 2 40 
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Post-Test Pronunciation Result 

No Students’s Name 

The Students’ Post-Test Pronunciation 

Result 

Score 

(1-5) 

Conversion Score 

(Out of 100) 

1 ANR 4 80 

2 SN 4 80 

3 RF 4 80 

4 SNIF 3 60 

5 NHIS 3 60 

6 NI 3 60 

7 QFA 4 80 

8 AZE 4 80 

9 MAH 3 60 

10 IJA 3 60 

11 IS 3 60 

12 F 4 80 

13 AKT 3 60 

14 RA 3 60 

15 PA 4 80 

16 AN 4 80 

17 MKS 3 60 

18 MM 3 60 

19 MS 4 80 

20 SAF 3 60 

21 NARI 4 80 

22 QZ 3 60 

23 NR 4 80 

24 AAP 4 80 

25 RR 3 60 

26 NRI 3 60 

27 MW 3 60 

28 NF 4 80 

29 MV 3 60 

30 SN 4 80 

31 TA 4 80 

32 L 3 60 
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The Score Comparison Between Pre-test and Post test Pronunciation Result 

No Students’s Name 
The Students’ Pronunciation Score 

Pre-Test Post-Test 

1 ANR 45,5 88 

2 SN 45,5 86,5 

3 RF 47 88 

4 SNIF 28,5 74,5 

5 NHIS 30 74,5 

6 NI 35,5 74,5 

7 QFA 32 79,5 

8 AZE 32 81 

9 MAH 30 71 

10 IJA 33,5 71 

11 IS 30 71 

12 F 28,5 81 

13 AKT 28,5 67,5 

14 RA 26,5 71 

15 PA 33,5 86,5 

16 AN 45,5 88 

17 MKS 33,5 71 

18 MM 32 74,5 

19 MS 38,5 86,5 

20 SAF 32 74,5 

21 NARI 43,5 88 

22 QZ 35,5 67,5 

23 NR 48,5 88 

24 AAP 50,5 86,5 

25 RR 40,5 71 

26 NRI 48,5 76,5 

27 MW 35,5 74,5 

28 NF 47 88 

29 MV 37 73 

30 SN 47 88 

31 TA 43,5 86,5 

32 L 32 74,5 

Total 1197 2522 

Mean Score 37,41 78,81 
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