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ABSTRACT

Nurul Hikmah. The Analysis of Students’ Learning Styles in the Process of 
Learning English at SMP Negeri 3 Pinrang (Supervised by Hj. Nurhamdah and 
Muh.Yusuf).

Learning style is a learning model to help students develop learning 
processes to improve their strategies for understanding learning. This research is 
useful so that students can understand the learning material and so that students 
better know the learning style that suits each individual.

This study used a quantitative approach. The sample used in this study 
was class VIII. The data analysis technique used is the normality test, one sample 
test hypothesis test.

From the results of the research that has been carried out obtained: (1) the 
results of data analysis show that the learning style in the English learning process 
is in the very low category which is at the level of 0.03 or 3%.

Keywords : learning style, English learning
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CHAPTER I

 INTRODUCTION
A. Background

Learning styles are very important to be researched to know the quality of 

learning possessed by each student. This research will help students to find a 

learning style that they are good at so that when students learn according to their 

abilities, it will create a pleasant learning atmosphere. This research helps learners 

find a learning style that suits them. Learning styles are very important to be 

studied so that the learning process can run effectively and efficiently to improve 

the quality of good learning.

From hidayana's research, student learning outcomes are influenced by 

learning style variables consisting of visual, auditory, and kinesthetic learning 

styles. While others can be influenced by other factors that were not studied in the 

study. 

To know an effective learning style learners should know a learning style 

that matches their personality.  Learning styles are methods used by each 

individual to obtain and absorb learning materials easily. The preparation of this 

proposal explains the existence of student learning styles. learning difficulties are 

experienced by most students because they fail to understand their learning styles.1 

A learning style is a collection of personal characteristics that make learning 

effective for some people and ineffective for others. This means that the 

conclusion of this understanding can be concluded that learning style is the way 

students learn using the method they like. A teacher can apply the right learning 

1 Englishvit Team, Macam-Macam Gaya Belajar Bahasa Inggris (Yogyakarta: Englishvit, 
2021), https://englishvit.com/artikel/macam-macam-gaya-belajar-bahasa-inggris-4884(13 Agustus 
2022).
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strategies when the teacher can understand and know the learning style of each 

student. 2

Many learners have different learning abilities due to their different learning 

styles. As is known, not all learners have the same thing because each of them will 

learn based on what is desired. The most comfortable learning style for students 

will certainly use a comfortable learning style approach. To assist learners in 

realizing their learning style, they need to know what learning style is suitable and 

follow what they like.

English has become a language that has an important role in human life. 

Among them, many people make English in obtaining, learning, and using 

language as a means of communication. By using language, a person is biased to 

obtain information related to the facts in this era of globalization, as well as being 

able to express their ideas, feelings, and information through communication. By 

using language, a person is biased to obtain information related to the facts in this 

era of globalization, as well as being able to express their ideas, feelings, and 

information through communication. English has become a language that has an 

important role in human life. Among them, many people make English in 

obtaining, learning, and using language as a means of communication. 

Learning style is also a tendency of students to adopt certain strategies in 

their learning as a form of their responsibility to get a learning approach that is 

following the demands of learning in the classroom at school as well as the 

demands of the subject. According to Barbara Prasnig, the appropriate learning 

style when doing learning will have a positive impact. Barbara Prasnig also 

revealed that the role of the teacher in the student learning process is very 

important and greatly affects the success of a student in the learning process. 

Understanding the learning style must use strategies that are not monotonous, but 

rather there are variations and innovations of the teacher in the classroom learning 

2 Slameto, Belajar dan Faktor-faktor yang mempengaruhinya, (Jakarta:
Rineka Cipta , 2003).
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so that when teaching the teacher is more effective and students will become 

learners who can be confident and more satisfied with their learning progress.3

Ghufran stated that a learning style is an approach that explains how 

students learn or the way they go through to concentrate on the process and also 

master information through different perceptions. Students' learning styles are very 

influential to determine how individuals receive and absorb knowledge so that 

students can master a lesson they learn.

This study will discuss three learning styles, namely a visual learning style 

that focuses on visual acuity, an auditory learning style that focuses on hearing to 

understand and remember, and a kinesthetic learning style that requires learners to 

touch something to absorb information.4

B. Research Question

From the background description above, the problems of this research need 

to be raised in the form of questions to facilitate operations in the research. The 

research problem can be formulated as follows:

1. What is the student's learning style in the English learning process at SMP 

Negeri 3 Pinrang?

C. Research objectives

Based on the formulation of the problem above, the purpose of this study is as 

follows:

1.  To find out how the learning style of students at SMP Negeri 3 Pinrang.

D. Research Uses

This research can provide both theoretical and practical benefits.

3 Ali Murfi dan Noneng Siti Rosidah, ‘Analisis Gaya Belajar Siswa Berprestasi Studi
Komparasi Siswa Berprestasi SMAN 1 dengan MAN 1 Yogyakarta Kelas XI’, Jurnal Pendidikan
Madrasah, (2016).

4   A. Kurniawati, Fransiska, A.W. Sari I Jurnal Pendidikan Dasar Perkhasa 5 (2) April
2019, 87-90



II

1. Theoretical Benefits

a) For readers, providing information and adding insight into student learning 

styles and how they are applied at SMP Negeri 3 Pinrang.

b) For researchers, it is hoped that it can provide usefulness as a contribution of 

input and references, especially regarding the learning styles of students at 

SMP Negeri 3 Pinrang. For researchers, it is hoped that it can provide 

usefulness as a contribution of input and references, especially regarding the 

learning styles of students at SMP Negeri 3 Pinrang.

2. Practical benefits

a) For Students

increase knowledge and experience about the implementation of how to apply 

student learning styles

b) For lecturers

Can be input and guidelines so that in the future can know the learning style of 

students, especially at IAIN Parepare

c) For Researchers

Provide input to other researchers to deepen research studies on student 

learning styles at SMP Negeri 3 Pinrang.
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CHAPTER II

REVIEW OF RELATED LITERATURE

A. Previous Related Research Findings 

Based on the results of the review that the author conducted, several 

studies discuss learning styles related to the author's research.

The first research was the work of Letra Olpita Sari with the thesis title 

"Student Learning Styles in the Learning Process of Indonesian in Class V of SD 

Negeri 113 South Bengkulu". The thesis has a discussion point about the learning 

styles of students based on the modalities used by individuals in absorbing, 

organizing, and processing learning information. The research was motivated by 

students who were slow in the learning process such as students who could not 

remember and did not understand the material presented by the teacher. The 

results of the study analyzed interview data from students that in class V the most 

preferred learning style was the visual learning style. because students are happier 

when they see their teacher explaining in front of the learning moment.5

There are also differences in the location, object, and type of research 

from the previous researcher with the author, namely the research of Letri Olpita 

Sari conducted research in south Bengkulu while the author conducted research in 

Pinrang. The research object of the previous researcher was class V while the 

author's research object was grade 1 junior high school As the previous type of 

research owned by Letri Olpita Sari is the type of Field Research. Meanwhile, the 

author uses a type of case study research. There are also differences in the 

location, object, and type of research from the previous researcher with the 

author, namely the research of Letri Olpita Sari conducted research in south 

Bengkulu while the author conducted research in Pinrang. The research object of 

5 Retri Olpita Sari, “Gaya Belajar Siswa Dalam Proses Pembelajaran Bahasa Indonesia Pada 
Kelas V SD Negeri 113 Bengkulu Selatan” (Skripsi; Jurusan Pendidikan Guru Madrasah Ibtidaiyah, 
Fakultas Tarbiyah Dan Tadris, Institut Agama Islam Negeri Bengkulu, 2020)
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the previous researcher was class V while the author's research object was grade 1 

junior high school As the previous type of research owned by Letri Olpita Sari is 

the type of Field Research. Meanwhile, the author uses a type of case study 

research.

The second relevant research is a work from Nurul with the title of the 

thesis "Analysis of Learning Styles of Students in Thematic Learning in Class 2 C 

MI Development UIN Jakarta". The results of the research obtained showed that 

students of grade 2 C MI Pembangunan UIN Jakarta prefer visual and kinesthetic 

learning styles characterized by remembering what is seen compared to what is 

heard and always oriented towards the physical and a lot of movement.6 The 

previous equation of the researcher with the author is to use qualitative methods. 

The qualitative method is a strategy inquiry that focuses on finding meaning, 

concepts, characteristics, symptoms, symbols, and descriptions of a phenomenon, 

focus and multi-methods are natural and holistic, prioritize quality, are used in 

several ways, and are presented narratively.7  where the method is very effective 

for obtaining information about the values, opinions, behaviors, and social 

contexts of a population.

The third relevant research is the work of Sutriani Asma with the title of 

the Thesis "The Influence of Student Learning Styles on the Development of 

English in MIN Bontolangkasa, Minasa Te'ne District, Pangkep Regency". Based 

on the results of the study, there was no significant influence on English learning 

outcomes. One of the factors is the same learning method for all students even 

though everyone's learning style is different.8  There is also an equation, namely 

6 Nurul Fadhilah, “Analisis Gaya Belajar Siswa Peserta Didik Dalam  Pembelajaran Tematik 
di Kelas II C MI Pembangunan UIN  Jakarta” (Skripsi; Jurusan Pendidikan Guru Madrasah Ibtidaiyah, 
Fakultas Tarbiyah Dan Keguruan, Universitas  Islam Negeri Syarif Hidayatullah Jakarta, 2018)

7 A Muri Yusuf, Metode Penelitian Kuantitatif, Kualitatif, dan Gabungan, (Jakarta: Prenada 
Media Grub,2018)

8 Sutriani Asma, “Pengaruh Gaya Belajar Siswa Terhadap Perkembangan Bahasa Inggris di 
MIN Bontolangkasa Kecamatan Minasa Te’ne Kabupaten Pangkep” (Skripsi; Jurusan Pendidikan 



II

examining students' learning styles towards English language learning. As for the 

difference, that is. Researchers previously used a quantitative method in which the 

data was presented in data that could be calculated and paid attention to the 

collection and analysis of data in numerical form.9

The results of the research from Retri Olpita sari are related to the research 

that the researcher will conduct because it discusses the learning style of students 

in the learning process. From the results of his research, there are still students 

who do not understand a good learning style for themselves, so in the learning 

process, students are less able to remember and understand the material presented 

by the teacher. Therefore, researchers want to know and explore information 

about the learning style owned by each student, especially at SMP Negeri 3 

Pinrang.

E. Some Pertinent Ideas

1. Understanding Learning

Learning is a permanent real change in behavior as a result of 

experience and being able to carry it out on other knowledge and be able to 

communicate it to others. In another sense, learning is the process of an 

activity and not an outcome or goal. Learning is not about remembering but 

more broadly than that which is experience.10

Learning is an activity to master a piece of knowledge, ability, habits, 

skills, and attitudes through mutual relationships between the learning person 

and his environment.11  According to the psychological sense, learning is a 

process of change, namely changes in behavior as a result of interaction with 

his environment in meeting the needs of his life.12

Bahasa Inggris, Fakultas Tarbiyah Dan Keguruan, Universitas  Islam Negeri Alauddin Makasaar, 
2015)

9 Syafnidawaty, Penelitian Kuantitatif (Universitas Raharja,2020),
https://raharja.ac.id/2020/10/29/penelitian-kuantitatif/ (23 Agustus 2022)

10 Oemar Hamalik. kurikulum dan pembelajaran. (Jakarta:PT. bumi Aksara.2010).hlm. 36
11 E.P. Hutabarat.. cara belajar. (Jakarta: PT. Gunung Mulia.1995). hlm. 1
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The definition of learning can be concluded that learning is a process of 

change experienced by the individual both in terms of experience, knowledge, 

skills, and habits the individual to become a better person, which lasts 

throughout the age of the individual in his environment.

2. Definition Of Learning Style 

Learning style is a way for a person to feel easy, comfortable, and safe 

when learning, both in terms of time and in the senses. Learning style is the 

style that a person chooses to obtain information or knowledge in a learning 

process. A person, in general, will find it difficult to process information in a 

way that is inconvenient for them because everyone has their own learning 

needs. Therefore, everyone's learning needs are different, and the way they 

learn and process information is different.

According to the psychological sense, learning is a process of behavior 

change as a result of interaction with his environment to meet the needs of his 

life. The change is evident in all aspects of behavior. Learning is the process 

of a person acquiring a new overall change in behavior, as a result of his own 

experience and interaction with his environment.13

According to Dr. Rita and Dr. Kenneth Dunn, learning styles are the 

way humans begin to concentrate, absorb, process, and accommodate new and 

difficult information. Meanwhile, according to Sarasin in his book entitled 

Learning Style Perspective, impact in the Classroom, learning style is a 

specific pattern of behavior in receiving new information, developing new 

skills, and the process of storing new information and skills.14

12 Slameto.Belajar dan faktor-faktor yang mempengaruhi, (Jakarta:PT. Rineka
Cipta,2010). hlm.2

13 Slameto, Belajar dan faktor-faktor yang mempengaruhinya, Jakarta: Rineka cipta (2010)  
14 Nina Subini, Rahasia Gaya Belajar Orang Besar ,Jogjakarta: Javalitera (2011)
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According to Fleming and Mills, learning style is a student's strategy in 

learning as an effort to be responsible for obtaining a learning approach that is 

to the demands of learning in school.15

3. Various learning styles

According to Bobby DePotter, there are two things to note in the 

learning style. The first is the way a person absorbs information easily which 

is often referred to as a modality. Second is the way people process and 

organize information.16  In addition Mark Dunford state in his book that there 

are eleventh types of learning style.17

1. Visual Learning

Visual is a learning style in which all information is processed and 

obtained in the form of drawings and techniques. Students who have a visual 

type learning style have a high tendency when shown pictures, graphs, 

graphics, and other visual illustrations. There are several techniques used in 

this visual learning namely, improving the ability to think, and focusing the 

eyes as a vision so that they prefer to take notes to get more detailed 

information.18  In this case, visualization techniques can train the brain to be 

able to visualize things, starting from describing scenes, objects, and others so 

that they can get something they want.

The characteristics of visual learning are that they tend to pay attention 

to every movement of the teacher who is teaching, do not become a good 

listener when communicating, seem passive in discussions, are unable to 

15 Sulis Prianto. Pengaruh kemandirian dan gaya belajar siswa terhadap prestasi belajar
matematika,(Surakarta:Skripsi, 2013), hlm.3

16 Bobby Deporter, Membiasakan belajar Nyaman dan Menyenangkan, Makassar: Quantum 
Learning (kaifa, 2008)

17 Mark Dunford, The Toefl Book A Manual For The New TOEFL Teacher ( TEFL Scotland 
And TEFL England, 

18 Rusman, Belajar dan Pembelajaran Berorientasi Standar Proses Pendidikan, (Jakarta:
Kencana, 2017), hal 135
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remember and absorb the information given orally, prefer when practiced 

directly rather than explained orally.19

Some obstacles are usually faced by visual study groups, namely, not 

liking to talk in front of the group, do not like to hear other people speak, they 

know what to say but cannot express it in words, and usually do not remember 

the information provided, because it is too reactive, usually visual learners 

have obstacles to dialogue directly.

Visual learning styles include learning styles that greatly affect student 

learning achievement. The results showed that visual learning styles have a 

positive relationship with learning achievement. The visual learning 

coefficient is 0.127 which indicates that the higher the use of visual learning 

styles, the higher the student's learning achievement.20

Some examples of visual learning are learning through videos, reading 

books that have illustrations, and making notes to rewrite the material that has 

been delivered by the teacher.

2. Auditory Learning

The auditory learning style is a learning style that focuses more on 

hearing. Usually learning success tend to rely more on the sense of hearing to 

achieve learning success. For example, by listening to lectures, radio, 

dialogue, and discussion. Students with this learning style can digest 

information conveyed through verbal symbols or sounds.21

The characteristics of auditory learners are remembering the 

explanation of teachers with good abilities, mastering advertising materials or 

songs on television/radio, tending to talk a lot, not liking when told to read, 

19 Deni Febrini, Psikologi Pembelajaran, (Yogyakarta: Pustaka Belajar, 2017), hal 142

20 Arylien Ludjie Bire, ‘pengaruh gaya belajar visual, auditorial, dan kinestetik terhadap 
prestasi belajar siswa’, jurnal kependidikan, 44 (2014)

21 Rusman, Belajar dan Pembelajaran Berorientasi Standar Proses Pendidikan, (Jakarta:
Kencana, 2017), hal 135-136



II

and also not being included in the category of good readers, lacking mastery 

when given the task of composing / writing, happy to communicate with 

others, good at talking and telling stories, not being able to for a long time,  

likes to work on group tasks.22

As for the obstacles in learning auditory learning, namely, usually 

talk a lot, do not like the noisy or noisy learning atmosphere, are very lacking 

in remembering what they just read, and are not good readers. 

Il existe de nombreuses caractéristiques dans l’apprentissage en 

utilisant des types auditifs:

 Good memory for spoken information

 Good public speaking abilities

 Eloquent

 Strong listening skill

 Excel in oral presentations and exams

 Good at telling stories

 Good ability to read aloud and retain information

 Distracted by background noises

 Distracted by silence

 Enjoys conversations

 Unafraid to voice their thoughts

 Good member in study groups and collaboration projects

 Able to understand and process changes in tone

 Works through complex problems by talking out loud

 Able to explain ideas well

 Solid communication abilities

22 Deni Febrini, Psikologi Pembelajaran, (Yogyakarta: Pustaka Belajar, 2017), hal 143-
144.
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A strategy that can be used for auditory learners is to record the 

teacher's explanation of the material presented and then listen back to it when 

they are free or at home. The second strategy is to read the book aloud.23

In auditory learning, listening is a learning activity, because when 

information is conveyed, the ear must also listen. After all, when it is not 

functioning properly, the information will not be received properly.

A learner with auditory can focus on internal and external situations. 

An external auditory learner likes to talk to himself while in a state of 

learning. While the learner with the internal auditorial type will talk to himself 

in his day and head.24

3. Kinesthetic Learning

Kinesthetic learning is a learning style that focuses learners on 

obtaining information by conducting experiences. Kinesthetic learning styles 

rely on learning through movement, touching, and action. This kind of 

learning style is difficult to follow for hours because his desire to explore is 

very strong. In addition, kinesthetics relates to hands-on learning practices and 

experiences.25

Kinesthetics is intelligence related to ability in motion and motor. The 

kinesthetic type is the ability to use body language to express ideas and 

feelings. It is also common to use its hands to receive and provide information 

as a sign that the ability is capable of establishing a connection between the 

23 Deny Purbowaty, tipe auditory yang istimewa ( Jakarta barat: grand slipi tower, 2019) 
https://akupintar.id/info-pintar/-/blogs/tipe-auditory-yang-istimewa  (18 januari 2023)

24 Muchlisin Riadi, Model Pembelajaran AIR (Auditory, Intellectually, Repetition). ( kajian 
pustaka 2020) https://www.kajianpustaka.com/2020/10/model-pembelajaran-air.html (18 januari 2023)

25 Rusman, Belajar dan Pembelajaran Berorientasi Standar Proses Pendidikan, (Jakarta:
Kencana, 2017), hal 136.
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mind and the body, which allows the body to manipulate objects to create 

movement.

Kinesthetic intelligence usually has expertise in experimenters, 

sportsmen, dancers, acrobats, or even jugglers. The benefits of this 

intelligence are:

1) Improves psychomotor abilities

2) Social Skills and Sportsmanship 

3) Increase self-confidence and of course, can improve health

4. Syllabus Bound

Syllabus bound is usually very fond of language lessons to explore a 

lesson. 

5. Syllabus Free

Individuals who do not care about learning outcomes.

6. Field Dependent

Field dependents are learning styles that tend to accept a pattern as a 

whole, they are difficult to focus on an aspect of a situation or analyze 

patterns into different parts. An example of a field-dependent is if the 

individual does not feel disturbed when reading in a noisy or rowdy place, 

then the individual can be said to tend toward the Field Dependent cognitive 

style.

A student who has a field-dependent learning style will be able to do a 

good job if given instructions or guidance extra, the characteristics of field 

dependent tend to be easily influenced by the environment. Based on their 

learning style, students who use a learning style with a field dependent 

include the following:

 Designing what to do and how to do it
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 Global Acceptance

 Learning more social material 

 Good material is material related to his experience 

 Need outside help to achieve your goals 

 More about organizing 

A special feature of the dependent field is that cognitive styles are 

influenced by the environment, their extroverted nature, require outside 

motivation and are difficult to be influenced by outsiders.

7. Field Independent

Field independents are more accepting of the problem-solving theory 

parts of the overall pattern and can analyze patterns into their components. For 

example, when the individual gets on the bus and wants to read a book. If the 

individual is disturbed and lacks concentration with the noisy and rowdy 

atmosphere on the bus, the individual can be said to tend toward an 

independent cognitive style.

The characteristics of the dependent field are introverted, self-

motivation, ability to learn on their own, love to compete, and structured 

activity. The difference between the dependent field and the independent field 

can be seen in the table below;

Field dependent Field independent

Mastering social learning Need help to focus on social content 

material

Have a good memory of social 

information

It needs to be taught in using context 

to understand social information

Critical nature Undefined self-purpose

Difficult to understand structured 

material

Unaffected by criticism
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Accept a given organization but are 

unable to reorganize

Developing its structure

Need clearer instructions on how to 

solve the problem

Able to solve problems without 

implicit instruction and guidance

8. Introvert

Introverted types of learning styles, in general, are only self-learning 

and are also more aloof in learning such as doing writing and reading 

activities than interacting in groups. In learning, sometimes individuals go to 

the library or to the park to study. 

The extroverted learning style is the first element of the learning style 

dimension theory of Jungian personality, which shows how learners interact 

when in the outside world.

Students who have an extroverted learning style prefer to generate 

ideas together with others. Prefers socialization and works in groups. 

Someone who has an extroverted learning style enjoys teaching others, 

participating in groups, and learning from experience.

The characteristics of extroverted learning styles are as follows:

 Make experiences lessons

 Enthusiastic and always passionate about various things

 Interacting and socializing with others is fun.

 Easy to get along with even with new people

 usually speaks spontaneously

 Good at breaking the ice

 Happy when being the one being noticed or being the center of 

attention

  Being a speaker is what he loves more than being a listener
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  Have good self-confidence

 Swiftly and decisively

  Likes working in group form rather than alone

  Gather ideas from outside

  Ready to lead, participate, and provide opinion input.

Extroverts will usually show their friendly nature and always show a 

familiar attitude to people he has known. a person who has an extrovert style 

tends to make firm decisions and dare to put himself in a leadership position. 

excited when learning together is a character possessed by an extrovert. The 

extrovert type is also very enthusiastic about carrying out activities at one 

time even though it still does not disturb their minds so that it can be 

completed properly.

9. Extrovert

The learning type extroverted people in general has a high social 

personality and they like to discuss or like to ask questions and answers in 

learning. In addition, extroverted learning styles tend to be like kinesthetic 

learning styles, namely learning styles involving interactional movement 

styles. Such as group study, sports, etc. This learning style is effective for 

extroverted type learners who like motion and imaginary images based on 

motion.

Students with introverted personalities have a trait subjectively mental. 

Introverted learners prefer calmness, solitude, and reflection on what they do. 

Introverts tend to stay away from interacting with new things and like to do 

activities that are done alone without the help of others. The activities that 

introvert like are writing, reading, operating a computer, watching movies, 

and fishing.
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The personality traits of introverts are:

 Quiet and more often aloof

 Love uncomplicated discussions

 Dislikes crowds

 Usually long in replying to messages

 Less comfortable gathering with many people

 Observe the surroundings carefully

 Love to write

 Sometimes able to guess someone's state

 Think before you speak

  Dislike when being the center of attention

Hall and Lindhey (1998) add that introverted characteristics are shy, 

introspective, like books rather than people, aloof, and unfriendly except for 

friends they consider close friends. Plan things carefully before moving and 

do not easily believe in the heart, always hide their feelings, are rarely 

aggressive, and do not easily lose patience.

10. Holistic

The holistic style tends to use a global approach, examine the 

interrelationships of various topics from the beginning of the learning process, 

and concentrate on building a comprehensive picture of an issue at the 

beginning of the learning process.

Holistic is a type of learning style of people who struggle in the world 

of education. Holistic thinking means thinking thoroughly by considering all 

aspects.

11. Serialistic

Serialistic styles tend to use a local approach and concentrate on 

different topics separately first, before establishing linkages between topics. 

Serialistic learners usually seek to understand each aspect separately, before 
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looking for a link. On the contrary, holistic learners from the beginning have 

tried to go back and forth between theory and reality.

The obstacles in the kinesthetic learning style are, not liking to read 

and discuss topics in the classroom for a long time, difficulty staying silent, 

difficulty to learn abstract things such as mathematical symbols and maps, and 

the energy capacity is high enough that if it is not channeled, it will affect the 

concentration of learning.

4. Factors Affecting Learning Style

The factors that can affect students' learning styles are as follows:

a.  physique

The health condition of the senses of hearing and sight is certainly 

very influential for students to be able to absorb and receive information 

properly. To be able to learn well, students must have a healthy body.

b. emotional

Human emotions are divided into two parts, namely positive 

emotions, and negative emotions. Positive emotions can speed up a good 

learning process so that they can get good results as well. Meanwhile, 

negative emotions will make students slow in obtaining and receiving 

information to obtain poor learning outcomes.

c. Sociology

Sociological factors are defined as learning that can understand 

problems and techniques to solve those problems. Such as family 

problems, friendship problems, and other problems in the group.

d. Environment  

The environmental factors in question are the school building and 

its location, the house and its location, learning tools, and weather 

conditions. For example, most of the participants will feel comfortable 

when the atmosphere and place of study are neat and clean.26



II

A. Conceptual Review

The title of this thesis is "the analysis of Student's learning style in the 

Process of Learning English at SMP Negeri 3 Pinrang". The title contains 

points of discussion that need to be limited in terms of understanding so that 

the discussion in this study is more focused and specific. In addition, using a 

conceptual review, the researcher can show how to look at the phenomena 

observed in his research. Therefore, the researcher will elaborate on the 

discussion of the title including:

1. Learning style is the style that a person chooses to obtain information or 

knowledge in a learning process. A person, in general, will find it 

difficult to process information in a way that is inconvenient for them 

because everyone has their own learning needs.

2. The various learning styles of a person are visual learning, auditory 

learning, and kinesthetic learning.

B. Conceptual Framework

The framework of students' learning styles towards the English 

learning process is as follows:

26 Nyanyu Khodijah, Psikologi Pendidikan, (Jakarta: PT Raja Grafindo Persada, 2014),
hal 143
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Figure 2.1 conceptual framework
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CHAPTER III

RESEARCH METHOD

A. Type and Research Design

This study used quantitative type research.  Quantitative research is 

objective and quantitatively studied phenomena carried out using numbers, 

statistical processing, structure, and controlled experiments.  Thus the 

research will obtain objective, valid, and reliable data.

F. Location And Duration Of The Research

This research was conducted at UPT SMP NEGERI 3 PINRANG Jln. 

Poros Rappang Km. 7 Kampung Baru, Mattiro Deceng, Kec. Tiroang, Kab. 

Pinrang Prov. South Sulawesi. The data collection process will be carried out 

for 1 month.

G. Instrument Of The Research

Here is a research instrument in the form of a questionnaire, which can 

be used to find out the learning style of students.

H. Population and sample  

1. Population

A population is a collection of objects that have the same 

characteristics, from which conclusions will be drawn from the population.  

According to Arikunto, the population is the entire object of research where 

researchers research all elements in population research.  Thus the researcher 

concludes that the population is a collection of several objects to be studied.
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The population in the study was class VIII of SMP Negeri 3 Pinrang. 

as many as 15 people in class VIII.1 and 15 people in VIII.2. The details of 

the population can be seen in the table below:

Table 3.1 of Number of Students in Class VIII SMPN 3 Pinrang

N

o 

Class Students Number of 

StudentsMale Female

1 VIII.1 12 18 30

2 VIII.2 11 19 30

 

2. Sample

The sample is the part that gives a general picture of the population. 

The study sample has the same characteristics as the population 

characteristics, so the sample used can be representative of the observed 

population.  So the sample of the population taken must be truly 

representative. In this study, researchers have determined the sample, namely 

in the form of random sampling. Random sampling is a sampling that is 

carried out randomly regardless of the level that exists in the population.

I. Technique Of Collecting Data

The data collection technique is a step in formulating a study because 

the main objective of the study is to obtain data and produce data from the 

collection that has been carried out. There are several ways used to collect 

research data, including questionnaires, interview observations, tests, and 

document analysis.27
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Therefore, researchers will use several data collection methods that are 

used as guidelines for data collection, namely as follows:

1. Observation

Observation is observing an object to be studied both directly and 

indirectly to produce data collected in the research. Previously, researchers 

had made preliminary observations by observing the conditions of the 

research site to find out what problems were in place. 

However, researchers will make further observations as data checks to 

obtain valid data to support the research.

2. questionnaire

The questionnaire is a data collection technique by provides several 

written questions to respondents so that they can be answered without 

having to ask directly between the researcher and the respondent. 

Therefore, in the preparation of the questionnaire, it is necessary to pay 

attention to several things. First, before questions and statements should 

be an introduction or filling instructions. Secondly, use not very long 

sentences with popular words. Third, for each open and structured 

question or statement, the column is adjusted to write down the answers or 

responses of the respondents to taste.28

The questionnaire in this study used a Likert scale with 5 alternative 

answers:

27 Widoyoko dan Eko Putro, Teknik Penyusunan Instrumen Penelitian(Yogyakarta: Pustaka 
Pelajar, 2014)

28 Ahmad Kurnia, Teknik Penelitian Data Dalam Penelitian Kualitatif  (Bekasi: 2014), 
https://skripsimahasiswa.blogspot.com/2014/03/metode-dan-teknik-pengumpulan-data.html?=1 (26 
Agustus 2022)
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 Table 3.2 Likert Scale Rating 

alternative Weight 

Strongly agree 5

agree 4

disagree 3

Don’t agree 2

Strongly disagree 1

J. Operational Definition of variables

An operational definition is a definition that is observed and measured.  The 

existence of an operational definition of variables is intended to avoid the 

occurrence of misinterpretation of titles and to be observed and measured.29 

The existence of an operational definition of variables is intended to avoid 

misinterpretation of the title and to facilitate understanding of the meaning 

contained in this study. The operational definition of this research variable is:

1. The learning process is a process in which there are interactive 

activities between teachers and students so that communication takes place in 

the learning process in achieving learning goals.

2. Learning style is a way for students to obtain information in the 

learning process. The understanding of learning styles according to what is 

concluded by researchers is how to absorb or gain knowledge later in the 

process and regulated.

A. Instrument of the Research

An instrument is a measuring instrument used to determine a situation.

29 Sumadi Suryabata, Metodologi Penelitian ( Jakarta: PT Raja Grafindo Persada,2008).
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Table 3.3 Research Instrument

1. Research Instrument Grille

Research 

Variables 

Indicators Statement 

Item Number

Total

Learning Style

Visual 1,2,3,4 4

Auditory Learning 5,6,7,8 4

Kinesthetic Learning 9,10,11,12 4

Syllabus Bound 13,14,15,16 4

Syllabus free 17,18,19,20 4

Field Dependent 21,22,23,24 4

Field Independent 25,26,27,28 4

Introvert 29,30,31,32 4

Ekstrovert 33,34,35,36 4

Holistic 37,38,39,40 4

Serialistic 41,42,43,44 4

2. Test the Validity of the Instrument

The validity test serves to measure the validity or absence of an 

instrument to be used. The questionnaire used by the researcher was 

first tested on students in different schools. This is done by researchers 

to maintain the authenticity of questionnaires when given to students.

Table 3.4 Test Validity of Instrument



II

Items r Captions 

1 0,438 Valid

2 0,584 Valid

3 0, 553 Valid

4 0,492 Valid

5 0,207 Unvalid 

6 0,047 Unvalid 

7 0,185 Unvalid

8 0,142 Unvalid 

9 0,332 Unvalid

10 0,585 Valid 

11 0,263 Unvalid 

12 0,663 Valid 

13 0,226 Unvalid 

14 0,459 Valid 

15 0,394 Valid 

16 0,556 Valid 

17 0,502 Valid 

18 0,043 Unvalid 

19 0,302 Unvalid 

20 0,739 Valid 

21 0.201 Unvalid 

22 0,287 Unvalid 

23 0,363 Valid 

24 0,759 Valid 

25 0,056 Unvalid 

Continues…

Items r Captions 
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26 0,245 Unvalid 

27 0,408 Valid 

28 0,512 Valid 

29 0,540 Valid

30 0,460 Valid 

31 0,016 Unvalid 

32 0,752 Valid 

33 0,459 Valid 

34 0,413 Valid 

35 0,652 Valid 

36 0,005 Unvalid 

37 0,017 Unvalid 

38 0,355 Unvalid 

39 0,472 Valid 

40 0,108 Unvalid 

41 0,721 Valid 

42 0,757 Valid 

43 0,504 Valid 

44 0,522 Valid 

Based on 

the results of the 

questionnaire 

validity test, 44 

questions will be 

tested but 18 

questions are 

declared invalid, 

therefore, 

researchers 

discard invalid 

items and take 26 

valid statement 

items, which will 

be used in the 

research sample.

3. Reliability Test

After knowing the results of data validity, then it will be 

continued with data reliability tests, which are carried out with IBM 

SPSS statistical software version 2. In increasing the level of 

reliability of an instrument using the Alpa Cronbach formula, the 

criteria of the research instrument are said to be reliable if the 

reliability coefficient > 0.60.

Table 3.5 Reliability Test
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Reliability Statistics
Cronbach's 

Alpha N of Items
.849 44

K. Technique Of Data Analysis

Data analysis techniques are actions to manage data into information, 

which is presented in the form of numbers and narratives that are useful for 

answering problems and subproblems in a scientific study.

1. Normality Test

The normality test is used to determine whether the sample 

under study is normally distributed or not. If the test value is 

significant >0.05, it can be said that the data is normally distributed.

2. Test the Hypothesis

Test the hypothesis using IBM SPSS Statistics 26 software 

using a one-sample t-test used to see the learning style of students.

The basis for making a hypothetical decision is if  ≤  then  

accepted and  rejected, whereas if  ≥  then  rejected and  accepted. And 

the basis of decision-making uses a sig (2-tailed) 0.05. If the sig (2-

tailed) value < 0.05 then the  is rejected and  accepted, otherwise if the 

sig (2-tailed) value > 0.05 then the   accepted dan  rejected.
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CHAPTER IV

FINDINGS AND DISCUSSIONS
A. Description of Research Results

Description of the results of research that has been conducted at SMP 
Negeri 3 Pinrang related to student learning styles in the English learning process, 
where researchers will describe various findings obtained from the research location, 
and process data from questionnaire results that have been distributed to class VIII. 
The data was then processed and analyzed descriptively using IBM SPSS Statistic 26 
Software. 

   1. Student learning style in the English learning process of SMP Negeri 3 Pinrang

A summary of the results of descriptive statistics on student learning 

styles can be seen in the following table:

Results of descriptive analysis of the total score
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Table 4.1 Statistics Learning Style

Statistics
LEARNING STYLE

N Valid 30
Missing 0

Mean 95.27
Median 97.00
Mode 92a

Std. Deviation 10.442
Range 43
Minimum 72
Maximum 115
Sum 2858
a. Multiple modes exist. 
The smallest value is 
shown

Data Source: IBM SPSS Statistics Version 26

Based on a descriptive analysis of the learning styles of SMP Negeri 3 

Pinrang students totaling 30 samples, an average score of 95.27, a standard 

deviation of 10.442, a minimum total score of 72, and a maximum total score 

of 115 were obtained.

The table of the frequency distribution of English learning styles can 

be seen in the table below:

Table 4.2 Frequency Learning Style

Frequency learning style

Frequency Percent Valid Percent

Cumulative 

Percent

Valid 72 1 3.3 3.3 3.3

73 1 3.3 3.3 6.7

75 1 3.3 3.3 10.0

82 1 3.3 3.3 13.3
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86 1 3.3 3.3 16.7

87 1 3.3 3.3 20.0

92 3 10.0 10.0 30.0

93 1 3.3 3.3 33.3

95 3 10.0 10.0 43.3

96 1 3.3 3.3 46.7

97 3 10.0 10.0 56.7

98 2 6.7 6.7 63.3

99 3 10.0 10.0 73.3

100 3 10.0 10.0 83.3

103 2 6.7 6.7 90.0

113 1 3.3 3.3 93.3

115 2 6.7 6.7 100.0

Total 30 100.0 100.0
Data Source: IBM SPSS Statistics Version 26

Figure. 4.1 histogram 

1.  The relationship between learning styles and learning outcomes of SMP 

Negeri 3 Pinrang students
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A.  Testing Data Analysis Test Requirements

1. Test Data Normality

The data normality test serves to test the data that has been 

obtained from the research sample and needs to be tested for normality. 

The normality test in this research data using the IBM SPSS Statistics 

Version 26 program with the formula One Sample Kolomogrov-

Smirnov Test is as follows.

Table 4.3 One-Sample Kolmogorov-Smirnov Test

One-Sample Kolmogorov-Smirnov Test
LEARNING 

STYLE
N 30
Normal Parameters,b Mean 95.33

Std. 
Deviation

10.446

Most Extreme 
Differences

Absolute .175
Positive .161
Negative -.175

Test Statistic .175
Asymp. Sig. (2-tailed) .020c

a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.

Data source: IMB SPSS Statistics Versi 26
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Based on the results of the normality test above, which is based on a 

probability value (sig) of > 0.05, the data is normally distributed. Conversely, if the 

probability (sig) < 0.05, it is not normally distributed. Known probability value or 

Asymp. Sig. (2-Tailed) of 0.20 > 0.05, it can be interpreted that the data is normally 

distributed.

L. Hypothesis Testing

Descriptive hypotheses in the realm of learning styles in English language 

learning proposed in this study are:

H0 = µ ≤ 75%

H1 = µ ≥ 75%

The descriptive hypothesis was tested using a one-sample test using IBM 

SPSS Statistics Software. It can be seen in the table below.

Table 4.4 One-Sample Test

One-Sample Test
Test Value = 0

T df Sig. 
(2-

tailed)

Mean 
Difference

75% Confidence 
Interval of the 

Difference
Lower Upper

LEARNING 
STYLE

49.
98
5

2
9

.000 95.333 93.09 97.57

Data Source: Software IBM SPSS 26 Statistics

Sig value. (2-tailed) the table above is 0.000 which means smaller than 0.05 

so H0 is accepted and H1 is rejected. This means that the learning style of SMP 

Negeri 3 Pinrang students is lower than 75% of what was expected.

H0 = µ ≤ 75%
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H1 = µ ≥ 75%

Determine the value of μ0 or the hypothesized value with the following 

steps.

The score obtained through data collection: 2858

Variable ideal score

= high score per item x number of instrument x number of respondent

= 115 x 26 x 30

= 89700

The value of learning styles in English language learning

= variable total score: variable ideal score

= 2858: 89700

= 0.03 or 3% of desired

The variable ideal average value

= variable ideal score: number of respondents

= 89700: 30

= 2990

 = 0,03 x 2990 = 89,7

 =  

= 

= 

= 2,93

The total English learning style score is 2858. Meanwhile, his ideal 

score referred to as criterium is 89700. Thus, the English learning style of SMP 

Negeri 3 Pinrang is 2858: 89700 = 0.03 or 3% of the established criteria. This 3% 

percentage falls into the very low category. So the conclusion is that the learning 

style in English learning is in the very low category.

Percentage Criterion
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90% - 100% Sangat Tinggi

80% - 89% Tinggi 

70% - 79% Sedang 

60% - 69% Rendah 

0% - 59% Sangat Rendah

Sumber Data : Suharsimi Arikunto, Evaluasi Pembelajaran.

M. Discussion 

The learning styles that are widely applied by students of SMP Negeri 3 

Pinrang are visual and serialistic learning styles. Both learning styles have learning 

characteristics that are sometimes interrelated and sometimes contradictory. Among 

the contrasting examples are Visual types use learning style characteristics that tend 

to prefer reading when read aloud while serialistic types of learners prefer when read 

or told than when reading alone.

What the author means by interrelated is that visual and serialistic have 

characteristics where students are happier when using tools or media in learning so 

that it is easier to obtain the information conveyed. Another characteristic that has 

similarities between the two learning styles is that it is difficult to say or explain 

something so you will use your hand senses as an aid to explain.
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Based on the results of the study, it is known that the learning style in 

the process of learning English is very low. This is evidenced by the survey results 

from several indicators including:

The application of learning styles in English subjects is the first step to 

being able to learn well and correctly. At the initial meeting, researchers distributed 

questionnaires for participants to fill out.

Based on what happened at SMP Negeri 3 Pinrang, the learning styles of 

students are very varied. Some are more active, excited, and have curiosity and 

students seem more active in observing, analyzing, and being able to express ideas 

from the results of their thoughts, and dare to appear in front of the class.

Based on statistical scores students reached an average of 95.27, with a 

median of 97.00, a mode of 92, and a standard deviation of 10.442. While the lowest 

value is 72 and the highest value is 115. Thus, the data shows an increase in learning 

styles in the English learning process at SMP Negeri 3 Pinrang.Based on the results 

of data analysis in this study, the author concludes that the use of learning styles in 

the English learning process is very varied and able to improve the learning process

CHAPTER V

CLOSING
A. Conclusion

Based on the results of research that has been conducted, the analysis of 

learning styles in the English learning process at SMP Negeri 3 Pinrang can 

be concluded as follows:

The learning style in the English learning process is very low, by 

analyzing the test results distributed to 57 respondents. And the calculation 

result is obtained at 3%. It is proven that learning styles in the process of 

learning English need to be improved.

N. Suggestion 
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The results in results of this research study show that the learning style 

in the English learning process is very low. However, as a suggestion that the 

learning style in the English learning process is further improved so that 

students feel comfortable and easy to understand the material with their 

respective abilities so that the learning process can run optimally and 

effectively.
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II. Petunjuk Pengisian Angket
Sebelum mengisi angket silahkan Bapak/Ibu membaca petunjuk pengisian 
berikut:
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isilah lembar angket dengan memberi tanda (√) sesuai dengan penilaian 
Bapak/Ibu.
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2. Pedoman Penilaian
1. STS = sangat tidak sesuia
2. TS = Tidak sesuai
3. KS = kurang sesuai
4. S = Sesuai
5. SS = Sangat Sesuai

No Pernyataan
STS TS KS S SS

1 Apakah anda lebih mudah mengingat 
informasi  yang dilihat daripada yang 
didengar

2 Apakah kamu lebih suka membaca atau 
dibacakan

3 Apakah kamu termasuk orang yang sulit 
mengatakan tentang apa yang kamu 
pikirkan

4 Kamu bisa menghafak hanya dengan 
melihat saja

5 Kamu merasa bahwa menulis itu sulit 
tapi kamu pandai bercerita

6 Apakah kamu lebih suka musik daripada 
seni rupa 

7 Apakah kamu lebih senang belajar ketika 
mendengarkan daripada melihat

8 Apakah kamu berbicara menggunakan 
pola yang berirama

9 Apakah kamu tipe orang yang berbicara 
dengan lambat

10 Kamu termasuk orang yang banyak 
gerak ketika proses pembelajaram

11
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Kamu menggunakan jari untuk 
menunjuk saat membaca

12 Kamu tidak bisa duduk dengan tenang 
dalam waktu yang lama

13 Kamu mampu mengingat tentang materi 
kemarin

14 Kamu mampu menjawab pertanyaan 
yang diajukan oleh guru

15 Kamu meyukai inovasi dala proses 
pembelajaran

16 Kamu lebih suka ketika belajar di luar 
ruangan

17 Kamu sangat meyukai pelajaran bahasa

18 Apakah kamu mempunyai kemampuan 
dalam mengolah kata 

19 Apakah Kamu sangat suka menulis

20 Apakah kamu termasuk orang yang bisa 
mendadak dan cerewet

21 Apakah anda membaca soal secara 
berulang kali

22 Apakah kamu cenderung tidak 
menuliskan semua informasi 

23 Kamu Lebih suka belajar dalam 
kelompok

24 Kamu mampu menyampaikan kembali 
pelajaran dengan menggunakan bahasa 
sendiri

25 Apakah kamu mampu membaca soal 
dalam sekali
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26 Kamu lebih suka belajar secara individu 
atau menyendiri

27 Kamu cenderung mempunyai tugas yang 
dibuat sendiri

28 Saya mandiri ketika mengerjakan tugas 
yang diberikan.

29 Apakah kmau lebih senang dan lebih 
fokus ketika sendiri.

30 Kamu memproses informasi secara 
matang terlebih dahulu sebelum bertanya

31 Kamu  memilih diam dibandingkan 
bertanya ketika ada hal yang belum 
dipahami

32 Dalam situasi yang tenang kamu akan 
lebih fokus saat belajar

33 Kamu menyukai belajar secara 
berkelompok

34 Kamu senang mengerjakan tugas secara 
diskusi kelompok

35 Kamu senang bertanya dan 
meyampaikan pendapat ketika dalam 
proses diskusi

36 Kamu tidak memiliki jadwal belajar yang 
teratur 

37 Apakah kamu melakukan kegiatan 
belajar sambil melakukan kegiatan yang 
laim untuk mendapatkan informasi 
dengan baik

38 Apakah kamu senang belajar ketika 
sesuai dengan pelaju saran yang kamu 
sukai

39 Ketika bertanya kamu senang 
mengaitkan pertanyaanmu dengan 
pengalamanmu.
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40 Kamu lebih mudah memperoleh 
informasi ketika dalam bentuk gambar, 
diagram ataupun sketsa

41 Apakah kamu mengerakkan tanyan 
ketika bertanya dan menjelaskan

42 Apakah kamu senang belajar ketika guru 
bercerita

43 Apakah kamu menyukai pelajaran yang 
bersifat praktik secara langsung 

44 Apakah kamu senang menggunakan alat 
atau media dalam pembelajaran
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