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ABSTRACT

Nur Alamsyah. The Implementation of Problem Based Learning Toward
Enhance the Students’ Speaking Skill at the Second Grade of SMA Negeri 5 Sidrap.
(Supervised by Amzah and Abu Bakar Juddah)

In this research was conducted to find out the effect of implementing problem
based learning toward enhance the students’ speaking skill at the second grade of
SMA Negeri 5 Sidrap.

The researcher used a pre-ex
post-test design. There were tw

ental method, by one group pre-test and
were independent variable was
problem based learning and.c peaking skill. The population of
this research was the sece : drap in academic years 2017-
2018 which was consis 2search was X1 IPA 1 class.
i as taken twice those are
ing an expression to
ould express

.5 and score

Il enhanced.

es re of t-table

value that the alternative hyp epted, which
the t-te than t-table value, it ing problem
based le i and it could enhance t skill. Based
earcher concluded that plementing

ard enhance the stude the second

p.
ed Learning, Speaking Skill.
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CHAPTER |

INTRODUCTION

1.1  Background

It is known that, English is ternational language in the world and in

Indonesia; English is kno 0 that, most people are studying

hard in order to have ylish. Then, the qu ow to master in English?

it. These skills are also 0 be able to

n and written discourse book states

that as f ing skills is the mostly the other.’

ing in a particular language is not an ich can be
in one day p din maintain
that as eaking for a
variety instance, to
make s or to build
social ussion with

someone, on the other hand, to seek or to express opinions, to persuade someone
about something, or to clarify information. In some situations, some speak to give

instructions or to get things done. The others use speaking to describe things, to

!A. Kaharuddin Bahar, the Communicative Competence-Based (Yogyakarta: Trust Media,
2013), p. 13-14.
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complain about people’s behavior, to make polite request, or to entertain with jokes
and anecdotes.” Stephen Krashen in Kaharuddin states that a speaker of a certain
language can use the language for communicative purposes after going through either
process of acquiring the language or process of learning the language.® Furthermore,
in almost any setting, speaking is the most frequently used language skill. It cannot be
denied that most students prefer to learn speaking among the other skills. It is because
most students assume that when they have mastered in speaking it means they have
masteredrintEnglish-as wellain fact;, speakingrisvery seldomrapplied-at junior high
school even senior high school rather than reading and writing.

Enhancing speaking skills is“one of vital importance in English Foreign
Language programs. In applying speaking skills, it needs a good strategy in order to
reach a goal of speaking. There are many strategies which usually be used in
enhancing speaking competence. The applying of strategy in speaking should be

balanced with students’ need so that, students feel at ease in learning speaking.
Problem Based-Learning is one of strategies which can be used in teaching
speaking skKills. Problem based-learning is a kind of learning process that get students
into a problem in real world and also becomes one of innovative learning process that
make students more activelinithe'€lassrodm: Bilginy ét€l in Awal Restiono argue that
Problem based-=learning strategy can. help students in improving communication,
accepting information then using it, and make students become active in learning

process as well as increasing students’ eritical thinking.* In Problem based-learning,

’A. Kaharuddin Bahar, Transactional Speaking a Guide to Improve Transactional Exchage
Skills in English for Group Discussions(GD) and Interviews (Samata-Gowa : Gunadarma llmu, 2014),
p. 1-2.

$A.Kaharuddin Bahar, Interactional Speaking (Yogyakarta: Trust Media, 2014), p. ix.

*Awal Restiono, “Penerapan Model Problem Based-Learning untuk Mengembangkan
Aktivitas Berkarakter dan Meningkatkan Pemahaman Konsep Siswa Kelas XI” (Published Scripps;
Physics Department of Universitas Negeri Semarang: Semarang, 2013), p. 3.



learning process is changed from teacher-centered learning to students-centered
learning. This students-centered learning can involve the students more active in
learning process than teachers.”

Problem based-learning can apply by using many ways; one of the ways to

apply this strategy is through discussi a group. In a group of discussion, teacher

only give a topic about probl en, students give their opinion by

using their own percepti instead.
ans to research about a

r determines

aki

em based-lea

1.3.2 To find out the problem based-learning that is able to enhance the students’

speaking skills at second grade of SMA NEGERI 5 SIDRAP.

*Ridho Angga Mulya SY,Aryuliva Adnan and Havid Ardi, “The Effect of Problem Based-
Learning Strategy Toward Students’ Speaking Ability at the First Grade of SMAN 1 ENAM
LINGKUNG,” (Journal of English Language Teaching 2, no. 1, September 2013), p. 315.
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1.4 Significance of the Research

The researcher formulates some uses of this research. The uses of this

research are:

1.4.1 For the students, problem based:learning strategy will guide the students in

enhancing their speaking skills nts more active in learning process.

1.4.2 For the teacher, thi consider that what strategy

that that good for t s in improving thel skills and motivate the

teacher

145 opes can give more i : tributes the

13l
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CHAPTER II

REVIEW OF RELATED LITERARTURE

2.1 Some Pertinent Idea

In this part, there are s ideas that explain the concept of the

variable of the research.

2.1.1 Problem Base

use of = ude idisciplinary
learning roblems that
ng engages

em to learn

em based-lea as a strategy in le process that

takes t ents into a proble orld condition. T e numerous

interpreﬂ(ﬁaia AeREng. Marg ohman and

learning, they are:

2.1.1.1.1 Problem based learning is both a curriculum and a process. The curriculum
consists of carefully selected and designed problems that demand from the learner
acquisition of critical knowledge, problem solving proficiency, self-directed learning

strategies, and team participation skills. The process replicates the commonly used

OF STATE OF ISLAMIC INSTITUTE PAREPARE



systematic approach to resolving problems or meeting challenges that are
encountered in life and career.
2.1.1.1.2 Problem based learning is an approach to structure the curriculum which

involves confronting students with problems from practice which provides a stimulus

for learning.
2.1.1.1.3 Problem based le trategy that challenges students
to “learn to learn,” w: ek solutions to real world

e used to engage stude sity and initiate learning

the sub k critically,

analytic

2.1.1.1. arning is a developm proach built

around blem which is mess re; requires

g, and reflection; is ch ; and has no

em based le otes active

em based lea les, courses,

6
instruction
oblem. This
hey develop
their ideas and discover solutions all' while placed under simulated real world

conditions. It is a series of learning activities that are designed to allow for the

®Uzin Mufaidah, “Problem Based-Learning: Enhancing Students’ Speaking Skill on the
Second Students of SMPN 1 Atap bandungan in the Academic Year 2013/2014” (Published Thesis;
English Department of Educational Faculty State Institute for Islamic Studies (STAIN): Salatiga,
2014), p. 8-9.
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occurrence of the process of learning in students. Instruction is a set of events that
effect learners in such a way that learning is facilitated.
Another opinion from Hmelo-Silver & Barrows in Bradley Drewyor

assumes that problem based learning is a learning theory branching from the

constructivism school of thought. based learning, students are separated

into groups, presented wit , and given the opportunity to

explore, negotiate, a a solution for Students are required to

build knowledge gaps in current knowledge to successfully resolve the

schools of

inception in

problem based learnin e similarity.

They h s that problem based lea Il-structured
lem that be discussed by roup. But, it

guiding the
d reflecting
0 be applied

It has been elucidated in the previous chapter that in problem based learning

strategy; learning process is changed from teacher-centered learning to students-

"Bradley Drewyor, “Learning Theories Paper: Problem-Based Learning” (EDTECH 504), P.

8Enny Irawati, “Using Problem Based Learning Strategy To Enhance Speaking Skill Of The
Seventh Grade Students Of Smp Negeri 21 Malang” (State University of Malang: Malang, 2014), p. 2.
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centered learning, it means that students more active in learning process than
teachers. In common learning process, the students apply new knowledge covered
through instruction to solve a problem. But in problem based learning, students

directly use the problem to research and learn the new knowledge needed. As

clarified by McKeachie in Chad problem based learning has a unique

sequence so that it sets pr from other strategies and this

arning and a main source

make the

[I-structured

by teacher. Barrows, Yee Tiwari

argue t ectives are thought to b the problem

based | alid until today: (1) str je for use in
clinical , (2) opment of clinical reasonin

effectiv directed lear i eased motiv or learning.

proble learning has jprov ot only in enhanci lem-solving

f-directed le

interdiscpll EEPAIR'EK) listen.*

ability promoting ollaboration,

particip

blem based

learning Is to structure o pe interpreted

%Problem Based Learning,” Chad C. Schools (United States Military Academy, West Point,
NY, 2007), p. 1.

YAgnes Fung Yee Tiwari, “the Effect of Problem Based Learning on Students’ Critical
Thinking Dispositions and Approaches to Learning: a Study of the Student Nurse Educators in
Hongkong,” Nursing Department  of University  of  Wollongong: Hongkong.
http://ro.uow.edu.au/theses/1620 ( 1998) , p. 72.

OF STATE OF ISLAMIC INSTITUTE PAREPARE


http://ro.uow.edu.au/theses/1620

that problem based learning is able to put students’ knowledge in their mind to be
used in an urgent situation. The second objective of problem based learning is
developing of clinical reasoning process. It means that in applying problem based

learning, the students are exercised to think by critical way about the ill-structured

problem that has been given so dents get a progress in processing a

reasoning. The third obj ing can develop students’ self-
directed learning ski is generally described by
nts confront
s and get the
more active

dents can improve t arning skill

e of problem based lea otivation in

the assembling of prob : tudents can

the learning
process by giving an ill-structured problem or open-ended problem and also problem

based learning is able to be applied in a group or individually.

"Jeffrey R. Utecht, “Problem Based Learning in the Student Centered Classroom,” (March,
2003), p. 6.
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2.1.1.2 Brief History of Problem Based Learning

Historically, problem based learning is developed in two periods. Those
periods are problem based learning in medical education and problem based learning

outside the medical field (higher education).

2.1.1.2.1 Problem Based Learning.i

Problem based le d in medical education in the
1950s. The develop rally credited to the work
sy Around the
higan State
erlands, and
ustralia were also dewv

sed learning

arning was conceived response to

nical performance that 2mphasis on

nted biomedical knowledge in alth science

s emphasis to equip stu ith clinical
g and life-I he 1980s, t r spread of
learning in the was accelerated b PEP report

Panel OMR'E’RQ&)R IEJcation of ysician and

Medical Colleges. This report made, recommendations for changes in medical
education, such as promoting independent learning and problem solving, reducing
lecture hours, reducing scheduled time, and evaluating the ability to learn
independently. These recommendations strongly supported the implementation of

problem based learning in medical education. During this period of time, some

OF STATE OF ISLAMIC INSTITUTE PAREPARE
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medical schools also began to develop alternative, parallel problem based curricula
(e.g., the Primary Care Curriculum at the University of New Mexico, the New
Pathways Program in Medical School of Harvard University) for a subset of their

students. Later, a number of medical schools, such as the University of Hawaii,

Harvard University, and the Universi erbrook in Canada, assumed the more
arduous tasks of convertin problem based learning. In the

1990s, many more Illinois University, Rush,

go, problem

schools and

ms throughout the wor America, the
any, Australia, New Z

rning in Higher Educati

problem based learning in tside of the

the 1990s.
learning has onal schools,
such a ecture, busi engineering

and teacher

schools, dehn lrnle social

W [T rated into a
cs, geology,
psychology, science courses, physics, art history, educational psychology, leadership
education, criminal justice, nutrition and dietetics, and other domains of post-
secondary education.

In introducing problem based learning into K-12 education, Barrows and

Kelson systematically developed problem based learning curricula and teacher-

OF STATE OF ISLAMIC INSTITUTE PAREPARE



12

training programs for all high school core subjects. Since then, problem based
learning has been promoted by a number of scholars and practitioners for use in basic
education. Various results of implementations of problem based learning in K-12

settings have been widely reported. First, problem based learning has been shown to

be effective in conveying a varie ontent areas for example, mathematics,

science, literature, history, a ond, problem based learning has

been implemented e schools in urba an, and rural communities.
Third, problem based lee Ve a wide variety of student
ents, as well

g in higher

on as evidenced by the on of books

ng. As Internet servers bblem based

ers around the world a sed learning,

ected to grow. An increas mber bblem based

ure reviews ing conferen
oblem based
teristic of P

em basedFAlR E Pnln Ed curricu ner-centered

e, and apply

0 reflect the

that em
ritical to the
success of the approach is the selection of ill-structured problems (often
interdisciplinary) and a tutor who guides the learning process and conducts a

thorough debriefing at the conclusion of the learning experience. Several authors

2\Woei Hung, David H. Jonassen, and Rude Liu, “Problem Based Learning” (University of
Arizona South, Sierra Vista, Arizona), p. 486-488.
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have described the characteristics and features required for a successful problem
based learning approach to instruction. The reader is encouraged to read the source
documents, as brief quotes do not do justice to the level of detail provided by the

authors. Boud et el, in John R. Savery provided a list of the practices considered

characteristic of the philosophy, stra and tactics of problem-based learning and

also described the method learning and the specific skills

developed, including 0 think critica e and solve complex, real-
arning resources; to work

use content

solvers, seeking to i lem and the

od solution and in the self-directed

y to provide

oblem based
oblem with

on increases

learner
problem based learning is a public articulation by the learners of what they know and
about what they need to learn more. Individuals accept responsibility for seeking
relevant information and bringing that back to the group to help inform the

development of a viable solution.

OF STATE OF ISLAMIC INSTITUTE PAREPARE
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2.1.1.4.2 The problem simulations used in problem based learning must be ill-
structured and allow for free inquiry. Problems in the real world are ill-structured (or
they would not be problems). A critical skill developed through problem based

learning is the ability to identify the problem and set parameters on the development

of a solution. When a problem is red learners are less motivated and less
invested in the developmen
2grated from a'y

2.1.1.4.3 Learning sho 2 of disciplines or subjects.

Barrows notes that during self-directed learning, students should be able to access,

integrated from diverse
s encouraged a cross-fe
lines. Multiple perspe

and the development of a

boration is e r school mo:s ers will find

obs where th formation and wor ctively with

based lear t for the de ent of these

During f*rnaE PrARsE the tuto sk questions

2.1.1.4.5 What students learn during their self-directed learning must be applied back
to the problem with reanalysis and resolution. The point of self-directed research is
for individuals to collect information that will inform the group’s decision-making

process in relation to the problem. It is essential that each individual share coherently

OF STATE OF ISLAMIC INSTITUTE PAREPARE
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what he or she has learned and how that information might impact on developing a
solution to the problem.
2.1.1.4.6 A closing analysis of what has been learned from work with the problem

and a discussion of what concepts and principles have been learned are essential.

Given that problem based learning i ngaging, motivating and involving form

of experiential learning; le to the immediate details of the

problem and the pro : ost-experience debriefing

e learning and ensur e experience has been

ery curricular unit. The es related to
the pro process are closely r us essential
n knowledge gains. The activity is to

e nature of learning and sh et cognitive

ctivities carried o based learning mus se valued in

the real
2.1.14. nt examinati t resst rogress tc the goals of

i Pinﬁ RIE i knowledge-
ns at regular
intervals to ensure that they are benefiting as intended from the problem based
learning approach. Students are responsible for the content in the curriculum that they
have covered through engagement with problems. They need to be able to recognize

and articulate what they know and what they have learned.*?

BJohn R. Savery, “Overview of Problem-based Learning: Definitions and Distinctions,”
(Interdisciplinary Journal of Problem-Based Learning 1, no. 1, March 2006), p. 12-14.
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2.1.1.4 Principles of Problem Based Learning

Savery and Duffy in Bradley Drewyor argue that the major principles of
problem based learning focus on the development of a student-centered learning

environment with the teacher as a facilitator, built around the major tenets of

constructivism. Problem based lea 1ds upon the idea that instruction should

be built around a larger tas thentic setting where students

are given responsibili vnership of resolv . The problem should be

1lly resolved

pbe some key

learning

f their own learning

wer their own questions

ub-di re not studied sepa

dge, underst r t seen as di lements but

:jem isthgeﬁ R E PA R E

2.1.1.5.3 Cumulative learning
1. No topic or problem is studied to the depth of the final learning outcome in a

single block; rather topics are revisited in progressively greater depth

“Bradley Drewyor, “Learning Theories Paper: Problem-Based Learning” (EDTECH 504), p.
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2. The sophistication of the problem and the nature of the challenge become
progressively greater as students move through the curriculum
3. Topic become progressively more complex and problems more indeterminate

4. Consistency in learning

5. Students are treated as respo
6. Summative assessm

7. Assessment m e goals of problem based

| part of the learning pr

principles of problem ba e needs of
he three of

byblem based

d in teaching be practice oblem based

od  used P*ln Epmniwithout
11

e result of

15

YUzin Mufaidah, “Problem Based-Learning: Enhancing Students’ Speaking Skill on the
Second Students of SMPN 1 Atap bandungan in the Academic Year 2013/2014” (Published Thesis;
English Department of Educational Faculty State Institute for Islamic Studies (STAIN): Salatiga,
2014), p. 15-16.
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2.1.1.5 Implementing Problem Based Learning in the Classroom

In designing a problem based learning lesson, teachers should first identify
what standards or outcomes they want their students to know by the time they reach a

viable conclusion to the problem. By first knowing what outcomes teachers want

from their students, teachers c or develop a problem that allows

students to successfully r or outcomes. In implementing
problem based learni learning proces some components that
should be
2.1.1.6.
pased lear one of "all-
knowin r guide. The teacher m the students
and allg to ir own path to the answi acher laying
the pat the iving up of control is th sed learning
that teag suall ggle with the most. However, teacher who
has to c Students, to their teacher ide, not the
person the answers. and teacher
is forme 0 stated that
ing and is
professi 2achers have
found problem based learning rewarding: (1). Students are more motivated and
enthusiastic about learning (2). Teachers often experience revitalization about
teaching and a renewed interest in expanding their own knowledge through additional
studies, either on their own or by taking additional classes (3). Teachers acquire new

professional skills in technology (4). Teachers learn effective and rewarding teaching

OF STATE OF ISLAMIC INSTITUTE PAREPARE
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techniques (5). Teachers work collaboratively with other teachers to develop
interdisciplinary problems or projects, often distant collaborations (6). Teachers
employ a variety of assessment methods (7). Teachers learn to manage a class where

student teams are working independently and at a different pace.

Problem based learning i ay of teaching that might take some

teachers time to grow accus once teachers have successfully
implemented a student ased learning, they find it a

0 a traditional model.

arole in the

| the problem directly pWs them to

em. Looking at the fol see that the

le of advisor to NASA

2Nnts serve as
t much like Earth has e estruction of
the ele its biosphere

How ca d out? This a part of the
blem theirs.
of unknowns

e problem.

After reading and taking a role in the problem, students will presumably
have more questions than the problem seems to have at first glance. The students
need to become immersed in the problem, to look at what information is given and

what information is not given. Students should identify what is needed to solve the

OF STATE OF ISLAMIC INSTITUTE PAREPARE
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problem. Only after information is gathered does the problem seem to take on
meaning.
2.1.1.6.4 Students identify knowledge needed

Once students understand their role, the problem, and the limited

information, they can start to break em apart. Students will categorize what

information they know, w hat ideas they have that might

help them solve the p Only after student eas of what information is
needed ca 3 igation i ing the prob
2.1.1.6.

ering sta sed learning

lesson, an opportunity to share n with other

class ng gives further owner: , as well as

allows f ring of information. T ator helps to

keep the on the essential problem, tho ight change
over ti
2.1.1.6.

tions to the , they must
revisit t After every
student they start to
prepare top s ass. W versity in the

way in which students are allowed to present their solution is another way of giving
students ownership in the process. The students may choose to share their solution by
using concept maps, charts, graphs, proposals, position papers, memos, maps,
models, videos, or a web site. This allows the student to present their solution in a

way that makes sense to them.
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2.1.1.6.7 Assessing
When it comes to assessing problem based learning, traditional methods are
not always appropriate measures of the learning taking place. While traditional

assessments measure students' knowledge, it fails to make the connection to how

students might use this knowledge in world setting. Moreover, these traditional

assessments cannot measure in a team, performing research or
describing a problem e many different ways one
can assess a proble ssessment technique will
. The most
___________ , S rubric or a

are scoredon criteria S r before the

project focuses on the outcom acher wants

to asses and checklists are beco used, they

are not ight include

portfoli mmaries, or

notes, p sentations or
dents to be
able to ers to ‘old'
applying of
Overall, the
being the center
of the learning process, and the teacher is being the guide helping the student reach

their goal of solving the problem.*®

16Jeffrey R. Utecht, “Problem Based Learning in the Student Centered Classroom,” (March,
2003), p. 9-14.
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2.1.1.6 Advantages and Disadvantages of Problem Based Learning

2.1.1.7.1 Advantages
There are some advantages of problem based learning strategy in the

learning process. They are:

1. Problem based learning is ood strategy to understand the content

of learning proces

3.

4. Il-structured
5. ble in their
6.

7. with a new
8. oved by the
9, PR o a-the -k 2 in the real -

10. Enhance students’ interest continually in the learning process.
2.1.1.7.2 Disadvantages

Conversely, problem based learning also has some disadvantages in the

learning process. The following item are the disadvantages of problem based

learning:
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It needs a long time for the students to solve the problem
Problem based learning requires many materials and research

It is difficult to apply problem based learning strategy in all classroom

A w0 o doE

Get difficulty in assessing students in the learning process.*’

2.1.2 Speaking

Speaking see Kills of all the four skills

(listening, speaking, nd writing) because ho know a language are

usually all English
language teaching should k ility t effectively,
accurat many years
studying they lack
necessa
2121

ction where
people global era,
many p people who
come f munication.
As one esia both in
religiou ic boarding

YAwal Restiono, “Penerapan Model Problem Based-Learning untuk Mengembangkan
Aktivitas Berkarakter dan Meningkatkan Pemahaman Konsep Siswa Kelas XI” (Published Scripps;
Physics Department of Universitas Negeri Semarang: Semarang, 2013), p. 14-15.

®Nguyen Hoang Tuan and Tran Ngoc Mai, “Factors Affecting Students’ Speaking
Performance at Le Thanh Hien High School,” (University of Thu Dau Mot Vietnam 3, no. 2, 2015), p.
8
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school also has a program of learning English as the way of communication in daily
conversation.™
Teaching English in any level, always involves four basic skills. They are

listening, reading writing and speaking. However, in using English to communicate

one another, we often use it orall ing, than the other skills. Brown in Sri

Endang Kusmaryanti defin ive skill that can be directly and

empirically observed vations are i ored by the accuracy and
effectiveness of a i ily compromises the
s above, the
ple in which
listeners and the speak it they listen

and ma t high speed.

g ability, Tarigan and usmaryanti

also sta ity is a skill to commun lation or to
speak Or expressing i and . i at speaking
ability i ty tuation, in p ords, or the
ability t 2rse or to exp luently. It ca ncluded that

v is a skill, which is ¢

speaking is the production skill that consists of producing systematic verbal

utterances to convey meaning. Brown, Burns and Joyce in A. Kaharuddin Bahar are

YDedi Efrizal, “Improving Students’ Speaking through Communicative Language Teaching
Method at Mts Ja-alhaq, Sentot Ali Basa Islamic Boarding School of Bengkulu, Indonesia,”
(International Journal of Humanities and Social Science 2, no. 20, 2012), p. 127.

Sri Endang Kusmaryanti, “Improving English Speaking Abilty through Classroom
Discussion for Students of Ma Nu Banat Kudus in the Academic Year 2008/2009,” p. 4
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also of the opinion that speaking is an interactive process of constructing meaning
that involves producing, receiving and processing information. Its form and meaning
are dependent on the context in which it occurs, including the participants

themselves, their collective experiences, physical environment, and the purposes for

speaking. For the reason, in social peaking not only requires the speaker to

know how produce the spe e._as grammar, pronunciation, or
vocabulary (linguisti nderstand when, why, and
specifically

d expressed

und (pronunciation), v d sentences

ing (pragmatic and se , transacting

as well
2.1.2.2

chers can co

are some sp

ss in getting

in the class inhibition, lack of knowledge,

participation an use.

o PAREPAR

. When the
anguage In the classroom, they are often
inhibited. They are worried about making mistakes, fearful of criticism or losing face,

and shy of the attention that their speech attracts.

2IA. Kaharuddin Bahar, Interactional Speaking a Guide to Enhance Natural Communication
Skills in English (Yogyakarta: Trustmedia, 2014), p. 1-2.

OF STATE OF ISLAMIC INSTITUTE PAREPARE



26

2.1.2.2.2 Lack of Topical Knowledge
Secondly, the students often complain that they cannot think of anything to
say and they have no motivation to express themselves. It is believed that the students

have nothing to express maybe because the teacher has chosen a topic which is not

suitable for the students or the t as been chosen does not involve the

students so they are not int it is difficult for many students
to respond when th ing in a foreign language

ocabulary to use, or how

speaking class is that r uneven. In

a large lassroom, each student talking time

t can talk at a time so ear him/her.

There is e learners to dominate whi pe little or not
at all.
2.1.2.2. er-Tongue U:'
st problem i bout mother- When all or
studentsF*bRaE MRgE they tend it because it
] Tran Ngoc

Mai, some reasons why the students'use mother-tongue in the learning process.
Firstly, when the students are asked to have a discussion about a topic that they are
incapable of, if they want to say anything about the topic, they will use their own
language. Another reason is that the use of mother-tongue is a natural thing to do. In

addition, using the first language to explain something to another if there is no
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encouragement from the teachers. Finally, if teachers frequently use the students’
language, the students will feel comfortable to do it.??
2.1.2.3 The Purpose of Speaking

In today’s world, speaking is very important for people in wherever they are

and whatever they do. Speaking con interactions between two people or more

(e.g. conversation and dis d by people (e.g. speeches and

announcements), and ds of media tha e to transfer massage (e.g.
radio, televisi NSpap: il : i o, it can be
ansaction as
r real social

onal dialogues or con recognizing

interact i medium for maintaini , it is also
needed tional speaking as a ng massage
being s s transaction refers to situatio s is on what
is said er to public

ommonly deli
e other hand, a y, Kingen in

nterpersonal

*Nguyen Hoang Tuan and Tran Ngoc Mai, “Factors Affecting Students’ Speaking
Performance at Le Thanh Hien High School,” (University of Thu Dau Mot Vietnam 3, no. 2, 2015), p.
10.

4. Burhanuddin Arafah and A. Kaharuddin Bahar, The Art of Developing Speaking as a
Performance (Yogyakarta: Trustmedia, 2015), p. 3.

*A. Kaharuddin Bahar, Interactional Speaking a Guide to Enhance Natural Communication
Skills in English (Yogyakarta: Trustmedia, 2014), p. 2-9.
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. Personal, expressing personal feelings, opinions, beliefs and ideas.
. Descriptive, describing someone or something, real or imagined.

. Narrative, creating and telling stories or chronologically sequenced events.

A WD

. Instructive, giving instructions or providing directions designed to produce an

outcome.

ol

. Questioning, asking

(2]

. Comparative, le, ideas, or opinions to

ing meanings, creatin ctions, and
S.

10. of view, or

g others’ opinions, a
avior of others in some way.
atory, explain

ative, sharing
21.2.4

t things that
should ammar, and

pronunciation), fluency and accuracy. following explanation on it:

»Shiamaa Abd EL Fattah Torky, “The Effectiveness of a Task- Based Instruction program in
Developing the English Language Speaking Skills of Secondary Stage Students” (Published Thesis:
Ain Shams University: 2006), p. 38.

OF STATE OF ISLAMIC INSTITUTE PAREPARE



29

2.1.2.4.1 Vocabulary
If language structures make up the skeleton of language, then it is
vocabulary that provides the vital organs and the flesh.?® That sentence shows that

vocabulary is very important aspect in learning a language. VVocabulary is a list of

words and phrases usually alphab arranged and explained or designed.”’

Vocabulary is the most impc or to be mastered for people who

want to have skill in i A the weapon of speaking is

vocabula ithout vocabul : i able to say ing._In this case,

f student has compet eir ideas in

is they don’t know the English. In

in grammar, the student crease their

needed in

atically. Speaking gram [

) each other.
2.1.2.4. nciation
nciation is th cing somethi have a good

with ottF,Ale HIE(P lﬂRtEllstener Cé erstand what

pronunciation. In addition, pronuncia : petween intonation and
stress. Pronunciation, intonation, and stress are largely learnt successfully by

imitating and repetition.

%8Jeremy Harmer, The Practice of English Language Teaching (United States of America:
Longman Publishing, 1991), p. 153.
?"Webster’s Third New International Dictionary: 1982.p.572
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2.1.2.4.4 Fluency and Accuracy
It is now very clear that fluency and accuracy are both important goals to
pursue in speaking. While fluency may in many communicative language courses be

an initial goal in language teaching, accuracy is achieved to some extent by allowing

students to focus on the element: ology, grammar, and discourse in their
spoken output. The fluenc often boils down to the extent to

as some call it, teaching

peaking is a

irectly and empirically ervations are

invariah curacy and effectivene e stening skill,

which ises the reliability and v duction test.

ily c

ge of

ook, Brown says that there are

simply hile this is a

lexical, and

are interested only in what is traditionally labeled “pronunciation”; no inferences are
made about the test-takers ability to understand or convey meaning or to participate in

an interactive conversation. The only role of listening here is in the short-term storage

4. Douglas Brown, Teaching by Principles: An Interactive Approach to Language
Pedagogy (San Francisco: Addison Wesley Longman , 2001), p. 268-269.
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of a prompt, just long enough to allow the speaker to retain the short stretch of
language that must be imitated.
2.1.2.5.2 Intensive

A second type of speaking frequently employed in assessment contexts is

the production of short stretche language designed to demonstrate

competence in a narrow rase, lexical, or phonological
relationships. The spe rties in order to be able to

respond, but interac an interlocutor or test rator is minimal at best.
sks, reading
ding simple

sequenc to the simple sentence

ent tasks include intera ehension but
at the s i evel of very short conver eetings and
small te ple requests like. The sti is usually a
spoken in order to preserv:

2.1.25. ctive

ifference P\ﬁrnsEP ﬂjReEtive speak n the length

which has the purpose of exchanging specific information or interpersonal exchanges,
which have the purpose of maintaining social relationships. In interpersonal
exchanges, oral production can become pragmatically complex with the need to speak
in a casual register and use colloquial language, ellipsis, slang, humor, and other

sociolinguistic conversation.
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2.1.2.5.5 Extensive
Extensive oral production tasks include speeches, oral presentation, and
story-telling, during which the opportunity for oral interaction from listeners is either

highly limited or ruled out altogether. Language style is frequently more deliberative

(planning is involved) and formal ive tasks, but it cannot rules out certain

informal monologues such

in different
nd kinds of
y in Shiamaa
S:

ive listener

r biography,

, their jobs, ike E
age-in-action: I ‘ - e people are dc

oo PAREPARE

ngs such as

menting on

2.1.2.6.5 Debate and argument: Data, 'in which people take up positions, pursue

arguments and expound on their opinions.

*H. Douglas Brown, Language Assessment; Principles and Classroom Practices (United
States of America: Pearson Education, 2004), p. 141-142.
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2.1.2.6.6 Decision-making and negotiating outcomes: Data illustrating ways in which
people work towards decisions/consensus or negotiate their way through problems

towards solutions.*

13l

PAREPARE

*Shiamaa Abd EL Fattah Torky, “The Effectiveness of a Task- Based Instruction program in
Developing the English Language Speaking Skills of Secondary Stage Students” (Published Thesis:
Ain Shams University: 2006), p. 39.

OF STATE OF ISLAMIC INSTITUTE PAREPARE



34

2.2 Previous Research Finding

In contrasting this research proposal, the researcher considers some previous
finding to support the researcher’s proposal, especially in speaking. They are:

Ng Chin Leong and Patrick in their research “The Power of Problem Based

Learning in the English Foreign assroom” assume that problem based

learning is a strategy tha e of task-based problems to
engage students in a Through problem based
ppen-ended or

ing, real and

31

to learn
in his journal “Develop Using Three
(Discussion, Problem Playing)”
ose in advanced we

of de 11 students using three communica tivities, and

second, the students’ attit i ish s y skills using
the thre unicative ac students at a
seconda ifi i m, and low
accordi ir abilitie N Speak 3N esigns of the
researc he speaking
test and the students’ attitude towards teaching English speaking. The qualitative data

were drawn from a learning log and a semi-structured interview. A one group pretest-

post test design was also employed. The research instruments were 8 lesson plans, an

*INg Chin Leong and Patrick “The Power of Problem-based Learning in the English Foreign
Language classroom,” (Polyglossia 16, no.1, 2009), p. 41.
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English speaking ability test, and an attitude questionnaire. Percentage, mean,
standard deviation and t-test for dependent samples were employed to analyze data
quantitatively. The research findings were as follows: (1) the students’ English

speaking abilities after using the three communicative activities were significantly

higher than before their use. (Pr ; Posttest = 85.63). (2) The students’

attitude towards teachin ing the three communicative

s in English

in Eldoret

Kenya that

| leavers lack communi competence

and thu ersation in English lan ionally code
wahili. This study so e classroom

activitie mote learners’ caking skills
lessons e study was

he affective

es which pph&htlg Krﬁg'e target | e when they
i i in.th i opted mixed
and English

language teachers from National, Provincial and District schools. In certain cases,

purposive sampling technique was also used. Data on classroom activities used to

*Thanyalak Oradee, “Developing Speaking Skills Using Three Communicative Activities
(Discussion, Problem-Solving, and Role- Playing),” (International Journal of Social Science and
Humanity 2, no. 6, 2012), p. 533.
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teach speaking skills were collected using Questionnaires administered to teachers
and students,  direct observation during speaking skills lessons in Form three
classrooms. The data collected was analyzed using descriptive statistics. The study

found out that: there was variation in use of classroom activities for example

discussion was the most used cl ivity while oral drill was the least used,

during classroom discussi to Kiswahili or Sheng due to

low oral skills and Id not integrate ssroom activities in one
lesson t
recom g authentic
English ge i ; ‘ tivities in a

lesson t ers’ cultural

backgro hance their learning o is useful to
ers of English language
h finding above 2 done their

speaking s

learning in SSI ( earches with

are clas activiti ] : at is also a
ly focus on
implementing problem based learning in enhancing students’ speaking skills.

Nevertheless, these researches also has a similarity with this research is using a

classroom activities method in enhancing students’ speaking skills. That is all about

%Benter Oseno Gudu, “Teaching Speaking Skills in English Language using Classroom
Activities in Secondary School Level in Eldoret Municipality, Kenya,” (Journal of Education and
Practice 6, no. 35, 2015), p. 55.

OF STATE OF ISLAMIC INSTITUTE PAREPARE



37

how the problem based learning can enhance the students’ speaking skills. In this
research, the researcher will focus on students’ speaking skills by using problem
based learning. It aims to know how important problem based learning is in

enhancing students’ speaking skills.

13l

PAREPARE

OF STATE OF ISLAMIC INSTITUTE PAREPARE



38

2.3 Conceptual Framework

The following is the conceptual framework which is underlying this research:

Second Years of SMA NEGERI 5
SIDRAP

Input

Speaking Material

Implementation of
Problem Based Learning

The improvement of students’ speaking
skills

Y

OF STATE OF ISLAMIC INSTITUTE PAREPARE



39

2.4 Hypothesis

In this research, the researcher put forward the hypothesis as follow:
2.4.1 HO (Null Hypothesis): the problem based learning does not have an impact in

enhancing the students’ speaking skills.

2.4.2 H1 (Alternative Hypothesi em based learning has an impact in

enhancing the stu

2.5 Variable and O Definition

are independent varia sed learning

and the the students’ speaking
2520 of Variable

e teacher in
Ance.
2522 essfulness as

well as
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CHAPTER Il

RESEARCH METHOD

In this part, the researcher described about the description of the research

design, setting of the research, s he research, research variable and the

operational definitions, ins ocedure of collecting data, and

technique of data ana

............. /e C 2nce through
the img i i a research
ed ‘The One
Group amining the
effect ¢ bblem based
aking skills

re:

test design.

Where: O1: Pretest
X: Treatment

02: Post test

40
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In this pre-experimental design, the effect of selected teaching materials
implementation was found out by comparing the results of the students’ achievement
in the pre-test and post test. The differences noted between the first (pre-test) and the
last measurements (post-test) on the dependent variable were then attributed to the

influence of independent variable.*

3.2 Time and Place of R

The locati esearch took place EGERI 5 SIDRAP. The

and analyze

PS. The total students.
3.1: the total -year of SMA I 5 SIDRAP

XI'IPA1

2 X1 IPA 2 30

3 XI'IPA3 30

*Babbie E and Wagenaar T.C, The Practice of Social Research (Belmount, California:
Wadsworth Publishing CO, 1986), p. 182.
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4 X1 IPS 30

Students’ Accumulations 120

3.3.2 Sample

The sample was taken by cluster sampling. Cluster Sampling was

used for determining a sample.i arch that would be researched was
in the second year of SMAN
our classes of the second

consisted of

e of this test

ed in pretest

s before and
2 a speaking
test whi g er to be able
to know . problem based
learning as a treatment to find out an enhancement the students’ accuracy in speaking.

The procedures of collecting data were divided in three stages, namely:
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3.4.2.1 Pre-test
Before doing the treatment, the researcher administered the students by giving an
expression then the students would speak by it. After giving the pre-test, the

researcher observed the students’ speaking skills. After that, the researcher gave a

treatment by using problem based |

3.4.2.2 Post-test

After giving e students post-test to the
students’yui aking. i S neguresearcher used

brainsto ddress their

2 students in

n enhancing

sed learning is

blem based

as given the

same an ill-structured problem to be discussed.

4. The researcher explained the ill-structured problem to each group and each

group was given 30 minutes to discuss the ill-structured problem
5. After that, the researcher gave a chance to each student in proposing their

opinion.
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3.4.3.2 The Second Meeting
1. The researcher changed the group which be divided in the first meeting.
2. Then, the researcher shared an ill-structured problem that more difficult than

the first meeting.

3. . The researcher explained ctured problem to each group and each
group was given 30

tudent in proposing their

3.4.3.3
1.
2. shared an ill-structured Jifficult than
the second meeting.
3. 2 ained the ill-structured : up and each
minutes to discuss the ill-s
4. posing their

ed by using
quantitative

analyze.
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3.5.1 Scoring Classification

Table 3.2: the Criteria of Speaking Scores.®

45

Score | Accuracy

Fluency

Comprehensibility

6 Pronunciation Speaks without too | Easy for the listener to
very slightly influenced | great an effort with | understand the
by the mother-tongue. | fairly. wide range of | speaker’s intention
Two or three minor j-expression. Searches | and general meaning.
grammatical and lexical | for words occasionally | Very view
errors. but only one or two | interruptions or

unnatural pauses. clarifications required.

5 Pronunciation Is slightly | Has to make an effort | The speaker’s
influenced times to search for | intention and general

mother-tongue. A few
minor grammatical and
lexical errors but most
utterances are correct.

words. _Nevertheless,
smooth delivery on the
whole and only a few
unnatural pauses.

meaningare fairly
clear. A few
interruptions by the
listener for the sake of
clarification are
necessary.

4 Pronunciation

but no

moderately influenced
by the mother-tongue

phonological errors. A
few grammatical
lexical errors but only
one or two major errors
causing confusion.

Although he has to
make an effort and
search for words, there
are not too many
unnatural pauses.
Fairly smooth delivery
mostly. Occasionally
fragmentary but
succeeds In conveying
the 'general meaning.
Fair range of
expression.

Most of what the
speaker says easy to
follow. His intentions
always  clear  but
several Interruptions
are necessary help him
to convey the message
or to seek clarification.

3 I_Dronunciation
influenced

a few
phonological

mother-tongue 'but’ anly

Several grammatical and
Iex!cal errors, some of
which cause confusion.

Has to make an effort
for muchyof thegtime.
Often*has'to search for
the desired meaning.
Rather halting delivery

and fragmentary.
Range of expression
often limited.

The  listener  can
understand of what is
said, but he must
constantly seek
clarification. Cannot
understand| many of
speakers more
complex or longer
sentences.

2 Pronunciation seriously

influenced
mother-tongue

errors causing

Long pauses while he
searches  for  the
desired meaning.
Frequently

Only  small bits
(usually show
sentences and phrases)
can  understand-and

%].B. Heaton, Writing English Language Tests (New York, United States of America:

Longman inc, 2001), p. 100
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breakdown in
communication. Many
‘basic’ grammatical and
lexical errors.

fragmentary and
halting delivery.
Almost  gives up
making the effort at
times. Limited range
of expression.

then with considerable
effort by some who is
used to listening to the
speaker.

Serious  pronunciation
errors as well as many
‘basic’ grammatical and
lexical ~errors. No
evidence  of avi

mastered any
language skills
practiced in

Full of long unnatural
pauses. Very halting
anc fragmentary
times

Hardly anything of
what is side can be
understood even when
the listener makes
great effort  for
interrupts; the speaker
is unable to clarify
anything he seems to

have said.

on students’ score>°

got 80 — 100

scores, scores, they
would be in good position, the students'who got 56 — 65 scores, they would be in fair
position, while the students who got 40 — 55 scores, they would be in poor position

and the student would be in very poor position if they got < 39 scores.

%8Suharsimin Arikunto, Dasar-dasar Evaluasi Pendidikan (Jakarta: Bumi Aksara, 2009), p.
254,
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3.5.3 Scoring the Students’ Speaking of Pre-test and Post-test

Students’ correct

Score = The total item x 100

1. Finding out the formula:

students

> percentage of the stude

PAREPARE

F = frequency
N = total of number of sample.
3. Finding out the difference of the mean score between pre-test and post-test by

calculate the T-test value using the following formula:
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N(N

Where:

of the total score

PAREPARE

-X2)
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CHAPTER IV
FINDINGS AND DISCUSSIONS

This chapter consisted of two sections, the findings of the research and

discussion of the finding. The researcher.analyzed the data consisting of the result of

the pre-test and post-test in ex
4.1 Finding

earch dealt with the re-test, the result of post

this pre-test was for t he previous

chapter peaking components i. ' as well as

Score

72
2 55
3 2 3 7 38
4 MT 2 2 2 6 2 33
5 ANH 2 3 2 7 2.3 38
6 SH 1 2 1 4 1.3 22
7 YH 2 3 3 8 2.6 44

49
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X 196

ot very poor

4.1.2 The Result of Post-test
This post-test was administered after applying the problem based learning as
the treatment of this research. The data of this post test was for the second problem in

the previous chapter. It was done with the same students in the previous pre-test and
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also treatment. The procedures were the same in the pre-test. The analysis of the

students’ speaking skills was indicated in the following table:

Table 4.3 the Speaking Score of the Students’ Post-test

52

No | Students Speaking Components Point | Average | Score
accuracy prehensibility
1. SBM 5 15 5 83
2. 66
3. 55
4. 55
5. 61
6. 38
50
8. 38
9. 61
10. 50
11. 44
12. 44
13. 38
14. 44
15. 3 3 4 55
16. SF 4 4 3 11 3.6 61
17. UFF 3 4 3 10 3.3 55
18. | ASN 2 3 3 8 2.6 44
19. DA 3 3 3 9 3 50
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20. ES 10 3.3 55

21. HT 10 3.3 55

22. JR 3.6 61

23. | TAS

N (NN W W W
-
[N

33

W (DD W W W

44

50

61

50

50

44

1528

bove, it was s at there was

the post-test
was 9.2 which meant the students’ speaking skills after applying the problem based
learning was better than students’ speaking score in the pre-test. For more
clarification about the data of post-test, the researcher put the table of the percentage

of students’ post-test:
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Table 4.4 the percentage of students’ post-test

413 St

sheet of the Calculation

No Classification Score Frequency Percentage
1 Very Good 80-100 1 3.3%
2 Good 66-79 1 3.3%
3 Fair 5 16.7%
4 Poor 60%
5 Very P, 16.7%

X1.X1

8. MAR 5 25 7 49 4
9. EV 9 81 11 121 4
10. MD 7 49 9 81 4

54
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55

64
64

16
25
16

YT
IR
WEF

11
12.
13

242

81

2663

277

36

1404

196

MIS

30.

Total
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The table of calculation score of pre-test and post test above made the

researcher easier for counting standard deviation of pre-test and post test.

4.1.3.1 Standard Deviation of Pre-test

SD:\/lez—(Xl)Z/N =J
n—-1

It had seen that the standard deviation of pre-test was 2.06 and the standard
deviation of post test was 1.90. It meant that there was a good impact of distributing

data to the students.
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4.1.4 T-test

The result of computation of T-test and T-table value was tabulated as
follows:
t= D _ 27

sp2-C I\]I))z 2 42_(%)2
N(N-1) 30(30-1)

e result of ttmlﬂd out (df) der

PAREPARE

T-table (a) = 1.699 and t-test value = 16.7

sample:
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The data above meant that t-test higher than t-table (1.699<.16.7). It meant
that there was significance difference on students’ speaking skills between before and
after implementing problem based learning and there was a significant impact on

students’ speaking skill before and after implementing problem based learning. Based

on the result above, it had convince rough problem based learning able to
enhance the students’ speaki
4.2 Discussion

In this sectic e discussion dealt with the ques applied in teaching
Id enhance
giving some
lems to the students, t eir opinion
their experience an
repared in addressing th
r, there were two the state s. They are;
how wa > spea arning? And
was prc Both these
er. The first

-test and for

the secc NVE er got in the

It is shown in the pre-test that there was only a student who got 66-79
(good), 5 students who got score 40-55 (poor), 24 students who got < 39 (very poor),
and no one student who got 80-100 (very good) and also 56-65 (fair). However, the

average score was 6.5 from the overall students’ achieved of their speaking skills
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which meant the quality of the students speaking skills was still low because none of
student got highest score and most of them got very poor classification.
There were some problems that students faced when they tried to address

their ideas or opinion, for example inhibition, lack of vocabulary, lack of topical

knowledge, and mother-tongue use esearcher tried to solve these problems

by implementing proble three meetings. Each meeting

opic, most of students felt

e se d the third meeting o i blem based
den ood in learning English were rst meeting.

ng English a

their op bout the topi ere were some stud

nglish but most o eak English.

(very good), a student who got score 66-79 (good), 5 students who got score 56-65
(fair), 18 students who got 40-55 (poor), and 5 students who got < 39 (very poor).
Overall, the result of the average total score in the post-test was 9.2 which meant the
students’ speaking skills after applying the problem based learning was better than

students’ speaking score in the pre-test.
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Based on the finding above, the researcher drawn a conclusion that the
implementation of problem based learning could enhance the students’ speaking
skills and also overcame some problems in learning English especially for speaking

English as Marget C. Lohman and Michael Finkelstein stated in chapter two that this

problem based learning was an in strategy that promoted active learning;

Problem based learning ework for modules, courses,
programs, or curricul f students’ mean score. SO

that learning i existence as a response

PAREPARE
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CHAPTER V
CONCLUSION AND SUGGESTION
The chapter presented of two parts namely conclusion and suggestion. The

conclusion was based on the research findings and discussion in the previous chapter.

The suggestion was based on the conc

5.1 Conclusion

5.1.1 Before imple ts speaking skills at the
second gradese e data which
shown Ot very poor

classific

roblem based learning, skills at the

drap was better than th the pre-test.

hich shown the mean as 9.2. Even

but most of

some of the students in the very po

them the poor Si m that there significant
of the stude | implementi blem based
| but also a

teacher should have many methods in teaching because without having a method of
teaching it had a bored teaching. It was based on the result of the research by
implementing problem based learning for students’ speaking skills were enthusiastic,

intercessor fun, during teaching process of speaking object. The researcher would like

61
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to offer some suggestions to enhance the students speaking skills. The suggestions
were:
5.2.1 For the English teacher, to make the students fun in English learning, one of the

best ways was by implementing problem based learning in teaching speaking.

5.2.2 English as one precisely altern he methods in teaching English speaking

as one way to motivate and 1. learning English and made the

5.2.3 For the next re : IS I€S iterature to guide them
one because
interested in
the sa ted to do deep analy hancing the

plementing problem ba

13l

PAREPARE
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THE INSTRUMENT OF THE RESEARCH

A. Pre-test and Post-test
Give your specific reasons to support your answer!

1. “When people succeed, it is be of hard work. Luck has nothing to do

with success.” Do yo the quotation above?

(“Ketika oran erja keras. Keberuntungan

tidak ada k engan keberhasilan. anda setuju atau tidak
) people talk

learning by

dengan
n membicarakan sesuatu, belajar

u ula yan jar dengan mela sesuatu.
i?)

lajar yang mana an
B. Trea

were in P*LROE\R*IR)E do?

I am a student of senior high'sehool. | am sixteen years old. | want continue
my study. But, my father wants me get married. My father chooses a man for me
from a rich family. Actually, I do not like the man and I do not want to get married in
my young age. My parents do not agree if | continue my study. My mother says to

me: “if you do not obey your father, he will send you away from home and you are
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not our daughter anymore.” I am confused to face this problem because if | refuse my
parents’ wish, I am sinful. But, if I agree to get married with the man, I will suffer
because | do not like him.

(saya adalah seorang siswi SMA. Saya berusia 16 tahun. Saya ingin

melanjutkan sekolah saya. Tetapi aya menginginkan saya untuk menikah.

Ayah saya memilih seorang buah keluarga kaya. Sebenarnya,

saya tidak menyukai 2but dan saya tide nenikah di usia muda saya.

dari rumah

dan ka ' ’ masalah ini
karena einginan orang tua saya i, kalau saya
n lelaki tersebut, saya a saya tidak

1) I cho continue my study? Why?
saya harus
2) | obey my parents’

saya harus g tua saya?

A SeenaRionwo =

is more and less seventy years old. The ald man hobbles with his walking stick. He
crosses the street. About 20 meters in front of him, a truck run very fast. | rush to help
him. But, after I run a few steps, | suddenly hear a weeping baby. I look at the river in
the road side. Apparently, a baby floats on a raft. The water flow in the river is very

swift. I think the baby will sink to the bottom of the river.
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( Saya berjalan di sebuah jalan yang ramai. Hari itu sangat panas. Tiba-tiba
saya melihat seorang lelaki tua. Dia berusia kurang lebih 70 tahun. Lelaki tua tersebut
berjalan tertatih dengan tongkatnya. Dia menyeberang jalan. Sekitar 20 meter di

depan dia, sebuah truk berlari sangat kencang. Saya bergegas untuk menolongnya.

Tetapi setelah saya berlari beber. h, saya tiba-tiba mendengar tangisan

seorang bayi. Saya meli jalan. Ternyata, seorang bayi

terapung di atas seb ran air di su at deras. Saya fikir, bayi

tersebut akan tengg

menolong bayi tersebut?
SCENARIO THRE

parents

yield more money, I tell them I love doing it, | am good at it (I really hate math,
biology, physics and chemistry as medical department possesses. You know, it does

not interest me at all), and I will be a lot better at something I enjoy.
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(Saya berusia 18 tahun dan akan tamat dari SMA. Ini benar-benar gila.
Orang tua saya menekan saya agar menjadi seorang dokter. Ini tidak lucu sama sekali.
Saya mencoba memberi alasan pada mereka dan saya benar-benar tidak mengerti

mengapa mereka beranggapan dokter bagaikan orang-orang yang seperti dewa.

Maksud saya, saya benar-benar suka 3.inggris dan mengajar. Saya yakin bahwa

saya bisa bekerja dengan b enghasilkan uang untuk masa

depan saya. Jadi, U tertarik untu jar bahasa inggris. Saya
beritahukan kepada mereka semua fakta mengenai bagaimana kalau mengajar bahasa

inggris ] anyak uang.

gi fisika dan kimia seb 3 ang dimiliki
hu bidang itu sama sek
bih baik pada bidang y

se seems to be more com ot accepting

but just give
y my parents
ave my best
ust choose:
(Dan sekarang, hal ini nampaknya menjadi sangat rumit, mereka menolak
kenyataan tersebut dan mereka mengatakan kepada saya bahwa mereka tidak akan
pernah membayar biaya kuliah saya karena mereka tidak mendukung saya pada

jurusan itu. Saya sesungguhnya membutuhkan mereka untuk menyemangati saya
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melakukan apapun yang saya inginkan pada karir saya dan saya bisa membuat
mereka bangga dengan itu. Mereka tidak perlu menekan saya, tapi berikanlah saya
arahan pada karir yang saya pilih sendiri. Saya mengerti mengapa orang tua saya

barangkali mempunyai niat baik, meskipun itu tidak adil menurut saya. Keputusan

mereka sudah bulat bahwa saya harus
1) Tdo what I want abg n’t care about my life anymore.

ir saya, tetapi mereka tidak
azy because

g orang tua saya ingi dokter. Ini

a saya tidak mampu)

13l

PAREPARE

OF STATE OF ISLAMIC INSTITUTE PAREPARE



71

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)
Nama Mahasiswa : Nur Alamsyah
NIM : 13.1300.064
Sekolah I 5 SIDRAP

Mata pelajaran
Kelas

Alokasi waktu 1 2 X 40 menit

d Learning)

TENSI
an makna dalam teks p al dan

al resmi dan berlanjut (susta s kehidupan

TENSI DA{
Mengungkap akapan transa (to get this

t (sustained)
, lancar dan

batkan tutur

menasehati, memperingatkan, meluluskan  permintaan  serta
menyatakan perasaan relief, pain dan pleasure
INDIKATOR

¢ Peserta didik mampu berbahasa Inggris dengan cepat dan tepat

OF STATE OF ISLAMIC INSTITUTE PAREPARE



72

+ Membentuk pola fikir yang tanggap terhadap masalah-masalah dalam
konteks kehidupan sehari-hari
IV. TUJUAN PEMBELAJARAN

¢+ Menggunakan alasan yang spesifik dan jelas sebagai faktor pendukung

dari jawaban
% Melatih ke

kK dalam speaking

V.
If you were in thissituatiol

ant continue
my stuc ants me get married. man for me
from a I do not like the man a et married in
my you : ther says to
me and you are
not our I refuse my
parents rried with the I will suffer

because ot like hin‘PA R ESP R E |
\/

melanj

Saya ingin
k menikah.
Ayah saya memilih seorang lelaki untukisaya dari sebuah keluarga kaya. Sebenarnya,
saya tidak menyukai lelaki tersebut dan saya tidak ingin menikah di usia muda saya.
Orang tua saya tidak setuju kalau saya melanjutkan sekolah saya. Ibu saya berkata

kepada saya: “kalau kau tidak mematuhi ayahmu, dia akan mengusirmu dari rumah
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dan kau bukan anak perempuan kami lagi.” Saya bingung menghadapi masalah ini
karena kalau saya menolak keinginan orang tua saya, saya berdosa. Tetapi, kalau saya
setuju untuk menikah dengan lelaki tersebut, saya akan menderita karena saya tidak

menyukainya.)

3) Should I choose to continue m

(Apakah saya harus.n an sekolah saya? Mengapa?

VI.
amah
ode nakan untuk memulai jara ma di awal
atan saat penjelasan materi jaran
usi
ode nakan untuk memberi emps epeda siswa
gelu apa asi g diberikan
VII.
No Ura nKeﬂhatan Alokasi
PARE wala
1.
Pendahuluan
(Eksplorasi) 3. Mengecek kehadiran peserta didik
2. | Kegiatan inti 1. Pendidik Memberikan penjelasan 60
(elaborasi) mengenai Problem Based Learning menit
2. Pendidik memberitahukan beberapa
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contoh topik pembahasan yang berkaitan
dengan Problem Based Learning

3. Pendidik membagi siswa dalam beberapa

kelompok dan setiap kelompok di berikan

penampilan siswa.

3. Pendidik memberi ke 10
materi yang telah dipela
VIII.
1.
2 PAREPARE
IX.

1. Ketepatan dalam berbicara
2. Kecepatan dalam berbicara

3. Penggunaan bahasa (mudah atau sulit untuk di pahami)
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RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)
Nama Mahasiswa : Nur Alamsyah
NIM : 13.1300.064
Sekolah I 5 SIDRAP

Mata pelajaran
Kelas

Alokasi waktu 1 2 X 40 menit

d Learning)

TENSI
an makna dalam teks p al dan

al resmi dan berlanjut (susta s kehidupan

TENSI DA{
Mengungkap akapan transa (to get this

t (sustained)
, lancar dan

batkan tutur

menasehati, memperingatkan, meluluskan  permintaan  serta

menyatakan perasaan relief, pain dan pleasure
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Il INDIKATOR
¢ Peserta didik mampu berbahasa Inggris dengan cepat dan tepat
« Membentuk pola fikir yang tanggap terhadap masalah-masalah dalam

konteks kehidupan sehari-hari

IV.  TUJUAN PEMBELAJAR

jelas sebagai faktor pendukung

mpuan berfikir peserta

V.

situation, what would

eet. The day is very hot ly, 1 old man. He
is more rs old. The old man ho ith hi ng stick. He

Ccrosses et. About 20 front truck run ver rush to help
him. B I run a few st eping baby. t the river in
the roac Apparently, a e water flow river is very

swift. | e baby WF Ktﬁegw ﬂtﬁE

as. Tiba-tiba
saya me tua tersebut
berjalan tertatih dengan tongkatnya. Dila menyeberang jalan. Sekitar 20 meter di
depan dia, sebuah truk berlari sangat kencang. Saya bergegas untuk menolongnya.
Tetapi setelah saya berlari beberapa langkah, saya tiba-tiba mendengar tangisan

seorang bayi. Saya melihat ke sungai di pinggir jalan. Ternyata, seorang bayi
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terapung di atas sebuah rakit. Aliran air di sungai itu sangat deras. Saya fikir, bayi

tersebut akan tenggelam ke dasar sungai.)
1) Should I help the old man? Why?

(Apakah saya harus menolong lelaki tua itu? Mengapa?)

2) Should I help the baby? Wh

2peda siswa

g diberikan

( Apakah saya haru engapa?)
VI.
nakan untuk memberi
dapatnya masing-masi
VII. KAH PEMBELAJARA
No
1.

2. | Kegiatan inti

(elaborasi) berbeda dengan pertemuan pertama

2. Pendidik membagikan topik pembahasan
kepada setiap kelompok dan memberikan

waktu untuk berdiskusi bersama teman

Alokasi
Waktu

60

menit
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kelompoknya
3. Setelah berdiskusi dengan kelompoknya,

setiap siswa di berikan kesempatan untuk

mengemumukakan pendapatnya

Kegiatan

an dalam ber Z
an dalam berbicara

78
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RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)
Nama Mahasiswa : Nur Alamsyah
NIM : 13.1300.064
Sekolah I 5 SIDRAP

Mata pelajaran

Kelas

Alokasi waktu 1 2 X 40 menit

d Learning)

TENSI
an makna dalam teks p al dan

al resmi dan berlanjut (susta s kehidupan

TENSI DA{
Mengungkap akapan transa (to get this

t (sustained)
, lancar dan

batkan tutur

menasehati, memperingatkan, meluluskan  permintaan  serta

menyatakan perasaan relief, pain dan pleasure
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Il INDIKATOR
¢ Peserta didik mampu berbahasa Inggris dengan cepat dan tepat
« Membentuk pola fikir yang tanggap terhadap masalah-masalah dalam

konteks kehidupan sehari-hari

IV.  TUJUAN PEMBELAJAR

jelas sebagai faktor pendukung

mpuan berfikir peserta

V.
situation, what would
raduate from high scho My parents
are pres ctor. It is not even funny. them and |
really d derstand wh ink doc le. I mean, 1
really | glish and teaching. that to earn
money them all the
facts of i ish i i - ctures today
yield hate math,
now, it does

not interest me at all), and I will be a lot'better at something I enjoy.
(Saya berusia 18 tahun dan akan tamat dari SMA. Ini benar-benar gila.
Orang tua saya menekan saya agar menjadi seorang dokter. Ini tidak lucu sama sekali.

Saya mencoba memberi alasan pada mereka dan saya benar-benar tidak mengerti
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mengapa mereka beranggapan dokter bagaikan orang-orang yang seperti dewa.
Maksud saya, saya benar-benar suka bahasa inggris dan mengajar. Saya yakin bahwa
saya bisa bekerja dengan baik dengan itu sehingga menghasilkan uang untuk masa

depan saya. Jadi, saya begitu tertarik untuk mengajar bahasa inggris. Saya

beritahukan kepada mereka semua f ngenai bagaimana kalau mengajar bahasa

inggris adalah masa depa sen menghasilkan banyak uang.

Saya beritahukan mere suka mengajar, Sé i dibidang itu (saya sangat
membenci matematika,biologi fisika dan kimia sebagaimana pelajaran yang dimiliki

jurusan i saya). Dan

y my parents
ave my best
ust choose:
2ka menolak

a tidak akan

jurusan itu. Saya sesungguhnya membutuhkan mereka untuk menyemangati saya
melakukan apapun yang saya inginkan pada karir saya dan saya bisa membuat
mereka bangga dengan itu. Mereka tidak perlu menekan saya, tapi berikanlah saya

arahan pada karir yang saya pilih sendiri. Saya mengerti mengapa orang tua saya
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barangkali mempunyai niat baik, meskipun itu tidak adil menurut saya. Keputusan

mereka sudah bulat bahwa saya harus memilih:

VI.

1) 1do what I want about my career but they don’t care about my life anymore.

(saya lakukan yang ingin saya lakukan tentang karir saya, tetapi mereka tidak

peduli pada kehidupan saya lagi

nakan untuk memulai

saat penjelasan materi

or. This drives me crazy because

enjadi dokter. Ini

epeda siswa

g diberikan

VII.
No Alokasi
Waktu

1. | Kegiatan 1.
Pendahuluan 2. Berdoa sebelum belajar menit
(Eksplorasi) 3. Mengecek kehadiran peserta didik

2. | Kegiatan inti 1. Pendidik Membentuk kelompok yang 60
(elaborasi) berbeda dengan pertemuan kedua dan menit
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pertama
2. Pendidik membagikan topik pembahasan
kepada setiap kelompok dan memberikan

waktu untuk berdiskusi bersama teman

kelompoknya,

patan untuk

3. Pendidik memberi ke
materi yang telah dipela menit
Pendidik menutup pelaj
VIIL.
1.
2.
IX.
1. berbicara

2. Kecepatan dalam berbicara

3. Penggunaan bahasa (mudah atau sulit untuk di pahami)
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CURRICULUM VITAE

The writer Nur Alamsyah was born on
July 11" 1995 at Batu-Batu,

Soppeng. He is the first of three
- children from a nice couple of Rustan

and Nurbaya and he is the only son in

hi ami He_ started.his.education in

anio in 2000

then continued in tary School

SD Negeri 4 Wse 2002 that
finish in 2007. he went to
Junior High Schoc DDI Wanio
in 2008 ished in 2010. In 2013, he completed his Senior H ool at SMA
Negeri limpoe that is changed to.be SMA Negeri 5 Sidraf At the same
year, he ered in State Islamic College (STAIN) that is cha be Institute
Islamic e (IAIN) Parepre now and he finished his study in ith the title
of skrif e ImplempArn Ep&znisarning to nhance the
Student G . During his

study period in S1, he took an intens nglish course called ELP (English Life
Programs) for twice in Biringkanaya, Makassar. He had an English club called AMC
(American English Club) during as a student in Parepare and was a member of Boys

Dormitory (ASPURA) STAIN Parepare in 2013-2015.
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