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ABSTRACT

Imamatul Ummah. Students’ Initiative At The Second Grade Of Madrasah Aliyah
Rahmatul Asri To Be A Good Language Learners-(GLL). (Supervised by Abd. Rauf
Ibrahim and Hj. Nanning).

Language learning strategies are basically activities carried out with a
conscious mind and behavior used by students to facilitate language learning tasks
and to personalize the language learning process. The purpose of this research are to
know what strategy student use, the impact of that strategy application and the
language learning strategies that potential to be encouraged to approximate GLLs.
The result of this study is beneficial for lecturers and students because they will get
proper information about language learner strategy.

The samples of this study were 5 students at second grade of MA Rahmatul
Asri by purposive sampling technique. The researcher conducted the research by
using qualitative descriptive design. The instrument data collecting technique were
interview and observation.

The result of the analysis showed that generally students using the socio-
affective strategy in learning English process and the impact of the learner feel when
applying that learning strategy is they find it easier to understand the material and feel
comfortable. The language learning strategies that potential to be encouraged to
approximate GLLs, namely Strategies use for language learning skills and elements.

Keyword: Language learning strategy and GLL
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CHAPTER I
INTRODUCTION
A. Tittle
Students’ Initiative At The Second Grade Of MA Rahmatul Asri To Be A
Good Language Learners-(GLLS)
B. Background

Learning is one of the ways to know and understand the language.
Even though everyone was born in this world directly given competence in
using language, but it cannot be defined that everyone must learn the language
itself. A good way in learning something is by using strategy. Strategy can
arranged good way to understand something. In language learning, teacher
takes the important role. They should be a model of English and be able to
choose the material and models. They should be able to find some interesting
strategies to make students creative and active during teaching and learning
process so that students can apply these strategies in their learning activities or
can be called students' initiative/effort to get the right learning strategies for
themselves. According to the Drafting Team of the Ministry of National
Education (2008:1787) Initiative is an effort, reason or endeavor for achieving
a purpose, preventing problems, finding solutions and so on. It can be
concluded that initiatives are an initiative carried out with a specific intention
so that all problems existing ones can be resolved properly and can achieve
the stated goals expect.

All forms of language teaching could be greatly improved if we had a

better understanding of the language learner and of the language learning



process itself. What is happening to learners in language classes? Why is it
that some are successful and others fail?

Brown, H.Douglas (2000:7) state that Teaching process cannot be
defined apart from learning, teaching is guiding and facilitating learning,
enabling the learner to learn and setting the condition of learning.!

Why the researcher came up with this research? Because of based on
researcher experience the student does not lake of interested in English
learning but they do not know how they study suppose that they understand
what was the teacher explained. based on informal conversations with
students, they often say that they consider English subjects difficult to
understand, starting from writing, reading and listening to people who speak
English which in the end impact on the atmosphere and their mood while
studying. Although there are some such cases, there are also assumptions
which comes from students who say that English subjects are good subjects
also. This lesson itself very important for students because it is the foundation
for traveling the world, adding insight both formal and informal and much
more. And after that, how do we maintain their interested in language learning
when English is not seen as important for their immediate needs other than to
pass the examination.

Some years ago, Carroll, the American psychologist and
psycholinguist, suggested that biographies of individuals speaking more than

one language might contain clues to the conditions of successful language

! Brown H.D, ‘Principles of Language Learning And Teaching Person ESL’, Second Language
Learning and Language Teaching, P. 18 (1991).



acquisition (Carroll, 2003). From such suggestions the idea of good language
learners gradually developed among us in the early seventies.?

In the process learning, there is a way of each individual in acquiring
the learning. The way is more familiar with learning strategy. As foreign
language, students should have strategies to improve their language in
learning English. A good language learner is beloved to take conscious steps
or action to improve and regulate their language learning. It can do certain
things because they have the prerequisite abilities to do so. Suppose we can
show that good language learners do X, that X is strategic and that X
contribute to their language learning.®

According to Rubin and Thompson Version of a good learner also
mentions students who can find their own way (without always having to be
guided by the teacher through learning task), who are creative, who make
intelligence guesses who make their own opportunities for practice, who make
errors for them not against them, and who use contextual clues In this regard,
the use of Language learning strategies learners take full control of their

learning process.

2 Carrol Griffiths, “Language Learning Strategy Use And Proficiency : The Relationship
Between Patterns Of Reported Language Learning Strategy (LLS) Use By Speakers Of Other
Languages (SOL) And Proficiency With Implications For The Teaching/Learning Situation”on Thesis
For The Degree Doctor Of Philosophy, ed. Auckland Library, vol 12 (New Zealand: University Of,
2003).

% Silvi Rosdianti, “The Students’ Language Learning Strategy at Seven Grade Junior High
School Al Azhar Jambi City”, Thesis For S1, (Jambi: UIN Sulthan Thaha Saifuddin,2019).



According to Oxford learning strategy is specific actions taken by the
learner to make learning easier, faster, more enjoyable, more self-directed,
more effective, and more transferable to new situations.*

From the Oxford definition we know that how the role of language
learning strategy in the learning process is very important, especially to help
students to get good English achievement. Language learning strategies have
big influence to the educational area. As explained that language learning
strategy considered as key factor for learner success in L2 It is because how
the contributed of language learning strategy give so many advantages for the
learner, especially in learning English as second or foreign language.

Ellis (2003:7 stated that Learning strategies are the particular approach
or technique that learners employ to try to learn an L2. Learning strategies
also clearly involve internal mental action, but they may involve physical
action as well as the claims made in the literature involve potential
improvement in language learning related to the selection of information from
the input and the organization to note that the ways in which information is
selected from the input seems to be an important part of the concept.®

Moreover, language strategies take important position in acquiring
foreign language, it will influence students' language achievement not only
influence their ability in applying it but also help the students overcome the

difficulties and improve their language because they are tool for active, self-

4 Oxford.L.Rebecca. Strategies For Learning A Second Language. Oxford University Of
Maryland And Air University (USA,2008)
® Ellis,R, The Study Of Second Language Acquisition, (Oxford University,2008)



directed movement, which is essential for developing communicative
competence.

Chuin And Sarjit (2015), the English majors were reported to use
metacognitive strategies the most (highest mean score of 4.04) followed by
social and cognitive strategies. Metacognitive, social and cognitive strategies
were ranked as the top three strategies used among the English major. A part
from that the compensation and affective strategies were ranked as the fourth
and fifty less 3 used strategies by English major, with means score of 3.76 and
3.19 the less perfectively.®

On this research, the researcher conducted grand tour toward the
students learning strategies at MA Rahmatul Asri. According to the
information above, the researcher interested for knowing the type of learning
strategies used by the students in order to become a good language learner. In
addition, the researcher found that students at MA Rahmatul Asri skillful in
English competition. The students apply the English language in daily activity
two weeks in a month. Researcher concludes that language learning strategy
includes to one factor affecting learner success in learning English as second
language.

C. Research Questions
1. Why do the learners choose that learning strategy?
2. What learning strategies are potential to be encouraged to approximate
GLLs?

3. What impact do the learners feel when applying that learning strategy?

® Chuin And Sarjit, The Type Of Language Learning Strategies Used By The Tertary English
Major University Sains (Malaysia, 2015)



D. Objective of the Research
1. The reason of the learners choose that learning strategy.
2. The language learning strategies that potential to be encouraged to
approximate GLLs.
3. The impact that the learner feel when applying that learning strategy
E. The Significance of the Research
It is expected the finding of this research will be useful as a basis of
further investigation. Researcher also hopes this study will be useful not only
for researchers, but also for teachers and the decision makers in education.
Certain parts of this study are frankly technical and are intended for
readers interested in research on learning and, more specifically, in research
on second language learning. But the rest, we hope, will be accessible and
useful to teachers, student teachers, teacher trainers, and administrators

interested in the topic.



CHAPTER Il
REVIEW OF RELATED LITERATURE

A. Previous Related Studies
Sonya P Suganda, dkk (2019), in his research “Modifikasi penelitian

The Good Language Learner Di Lingkungan Program Studi Jerman, FIB UI”
reported that that German study program students use cognitive strategies
more dominantly than the other two strategies. This shows that German
courses are still considered the focus of learning in each semester. The
demand for passing this course is very high, so they seem to make more
efforts to make cognitive efforts than social and affective strategies.’

Said and Mashadi, (1999) conducted a research on “Strategi Belajar
Bahasa Inggris Pembelajar Bahasa Inggris yang Berhasil” (English Language
Learning Strategy of Good Language Learner) reported that successful
English language learners implement various and certainty learning strategy in
aware to develop their English language skill not only in classroom context
but also everywhere out of the class. This indicates the teacher has to
facilitate, accommodate and lead the students to use various learning
strategies, such as meta - cognitive, cognitive and social affective.®

Sykes (2015) “Characteristic of GLL” researcher took data from 1
polyglot who has successfully learned a second language. Participants were
men who at the time of the study were 41 years old, of Singaporean Malaysian

ethnicity, who were born and raised in Singapore. This study wanted to see

" Sonya P Suganda dkk “Modifikasi penelitian The Good Language Learner Di Lingkungan
Program Studi Jerman, FIB Ul (Jakarta: Ul, 2019), P.449

8 Said, Mashadi, “Strategy Belajar Bahasa Inggris. Pebelajar Bahasa Inggris” dalam Klokuium
Pembelajaran Bahasa Inggris, vol 13 (Makassar: UNM, 1999)
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whether the characters possessed by the participants were the same as the
hypothetical GLL characters. As a result, these participants did show the same
characteristics, namely having strong reasons to learn various second
languages (intrinsically motivated), being actively involved in language
learning (subscribing to cable tv, texting with friends using the target
language), developing an understanding of newly learned language as a
system (using English as the basis for understanding the structure of other
languages), developing an understanding that the essence of language is
communication (benefiting from living in multilingual Singapore, and
working as a flight attendant), and constantly correcting the use of both

languages ( not against the correction or criticism he gets from his opponent).®

B. Some Partinent Ideas
1. The learners

The students’ population is the other significant factor in the
classroom. In many new communicative programs, students are expected
to take an active part in the learning process. They are put into situations
in which they must share responsibilities, make decisions, evaluate their
own progress, develop individual preferences, and so on. These
requirements may be new and unfamiliar to the students themselves. In
order to help them become responsible learners, a period of learning how
to learn’ is vital, students may have to learn to do group work, to become

initiators of activities, etc. In the foreign language setting, apt to be of a

% Sonya P Suganda dkk “Modifikasi penelitian The Good Language Learner Di Lingkungan
Program Studi Jerman, FIB Ul (Jakarta: Ul, 2019), P.449



homogeneous socio-economic background and so the process of
sensitizing them to new ways of learning is easier to accomplish. But in
the natural language setting, it is more usual for students to come from
diverse cultural backgrounds. Thus, they join the language learning
classroom with a variety of different assumptions about learning and
teaching, a factor which can seriously affect the success of a new
program.*®
2. Learning strategies

A learning strategy here refers to a choice that the learner makes while
learning or using the second language that affects learning, as distinct
therefore from discourse moves or communication strategies, both of
which aim at language use.

People who are good at languages might tackle L2 learning in
different ways from those who are less good or they might behave in the
same way but more efficiently. One interesting theme is the Good
Language Learner’s strategies. Naiman, Frochlich, Stern and Todesco
(1978) tried to see what people who were known to be good at learning
languages had in common.

They found six broad strategies shared by GLLs:

a. GLLs strategy 1: Find a learning style that suits you. GLLs become
aware of the type of L2 learning that suits them best. While they
conform to the teaching situation to start with, they soon find ways of

adapting or modifying it to suit themselves. Thus, some GLLs

10 Muhammad Imran, “The Teaching of English as a Local Content at Elementry Schools in
Kabupaten Wajo” (Thesis; Pendidikan Guru SD, 2002)
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supplement audio lingual or communicative language teaching by
reading grammar books at home, if that is the bent. Others seek out
communicative encounters to help them compensate for a classroom an
academic emphasis.

b. GLLs strategy 2: Involve yourself in the language learning process.
GLLs do not passively accept what is presented to them but go out to
meet it. They participate more in the classroom, whether visibly or not.
They take the initiative and devise situations and language learning
techniques for themselves. Some listen to the news in the L2 on the
radio; others go to see films in the L2.

c. GLLs strategy 3: Develop an awareness of language both as system
and a communication. GLLs are conscious not only that language is a
complex system of rules but also that it is used for a purpose; they
combine grammatical pragmatic competence. In other words GLLs do
not treat language solely as communication or as academic knowledge
but as both. While many learn lists of vocabulary consciously, many
also seek out opportunities to take part in conversations in the L2, one
even driving a truck for the L2 opportunities it yielded.

d. GLLs strategy 4: Pay constant attention to expanding your language
knowledge. GLLs are not content with their knowledge of a second
language but are always trying to improve it. They make guesses about
things they do not know, they check whether they are right or wrong by

comparing their speech with the new language they hear; and they ask
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native speakers to context them. Some are continually on the lookout for
clues the L2.

e. GLLs strategy 5: Develop the L2 as a separate system. GLLS try to
develop their knowledge of the L2 in its own right and eventually to
think in it. They do not relate everything to their first language but make
the L2 a separate system. One common strategy is to engage in silent
monologues to practice the L2.

f. GLLs Strategy 6: Take into account the demands that L2 learning
imposes. GLLs realise that L2 learning can be very demanding. It seems
as if you are taking on a new personality in the L2, and one which you
do not particularly care for. It is painful to expose yourself in the L2
classroom by making foolish mistakes. The GLLs perseveres in spite of
these emotional handicaps. “you’ve got to be able to laugh at your
mistakes”, said one.!!

3. Types of learning strategies
There are various classification of language learning strategies that are
used by the individual in learning language. These classification are
devided into some big categories. All of these strategies are used
differently on different occasion by the learners.
O'Malley et al. (1985:582-584) divide language learning strategies into
three main subcategories, metacognitive strategies, cognitive strategies

and socialafektif startegies.

11 Naiman, N, et al., “The Good Language Learner,”.Philadelphia: Multilingual Matters, p.
95-99 (2005)
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a. Metacognitive strategies.

Strategies involve planning and thinking about learning, such as :

1)

2)

3)

4)

5)

6)

7)

Advance organization : Previewing the main ideas and concepts
of the material to be learned, often by skimming the text for the
organizing principle.

Advanced preparation : Rehearsing the language needed for an
oral or written task.

Organizational planning : Planning the parts, sequence, and main
ideas to be expressed oral or in writing.

Selective attention : Attending to or scanning key words, phrases,
linguistic markers, sentences, or types of information.
Self-monitoring : Checking one’s comprehension during listening
or reading, or checking one’s oral or written production while it is
taking place.

Self-evaluation : Judging how well one has accomplished a
learning task.

Self-management : Seeking or arranging the condition that help
one learn, such as finding opportunities for additional language or

content input and practice.?

b. Cognitive strategies.

Strategies involve conscious ways of tackling learning, such as :

1)

Resourcing : Using reference materials such as dictionaries,

encyclopedias, or textbooks.

12 O’Malley, et al., “Learning Strategies in Second Language Acquisition,” (New York:
Cambridge University Press, 1990).



2)

3)

4)

5)

6)

7)

8)

9)

10)

13

Grouping : Classifying words, terminology, numbers, or concepts
according to their attributes.

Note-taking : Writing down key words and concepts in
abbreviated verbal, graphic, or numerical form.

Summarizing : Making a mental or written summary of
information gained through listening or reading.

Deduction : Applying rules to understand or produce language or
solve problems.

Imagery : Using visual images (either mental or actual) to
understand and remember new information or to make a mental
representation of a problem.

Auditory representation : Playing in back of one’s mind the sound
of a word, phrase, or fact in order to assist comprehension and
recall.

Elaboration : Relating new information to prior knowledge,
relating different parts of new information to each other, or
making meaningful personal associations with the new
information.

Transfer : Using what is already known about language to assist
comprehension or production.

Inferencing : Using information in the text to guess meaning of

new items, predict outcomes, or complete missing parts.

Social and affective strategies.

Strategies mean learning by interacting with others, such as :
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1) Questioning for clarification : Eliciting from a teacher or peer
additional explanation, rephrasing, examples, or verification.

2) Cooperation : Working together with peers to solve a problem, pool
information, check a learning task, or get feedback on oral or
written performance.

3) Self-talk : Reducing anxiety by using mental techniques that make
one feel competent to do the learning task.*®

4. The Importance of Learning Strategies

Knowing the important of language learning strategies is a significant
thing for the learners. Many people are not are that learning strategies are
important aspect in learning foreign language. Those learners just follow
the teacher interaction. Only few a few learners are aware importance of
language learning strategies that can make an effective way in learning the
language. Using language learning strategies appropriately can make
improvement in learners® language skill.

Hismanaglu state that language learning strategies help language
teacher about how their students assess their situation in learning process,
plan, select skills so as to understand, learn or remember information in
the language class room. It can be viewed that language learning strategies
Is important aspect in learning foreign language because it is basic aspect
in learning language which can make leaners improve the knowledge of

the language.

13 O’Malley, et al., “Learning Strategies in Second Language Acquisition,” (New York:
Cambridge University Press, 1990).
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C. Conceptual Framework

In order to have clear view the research tries to put in the chart below.

Language Learning

\ 4

Student’s Learning Strategies

A 4

Good Language Learners

Researcher began this investigation by focusing, first of all, on
student’s who study language learning. It means that the researcher intended
to know language learning strategies that students applied to facilitate
themselves to be good language learners. Although there is obviously more to
language learning than learners consciously recognized, their insights were

considered a useful starting point for identifying the conscious strategies.



CHAPTER Il
METHOD OF RESEARCH

A. Research Design

This research is qualitative — descriptive. Qualitative method is a
research procedure to obtain description data including utterances, and
behaviours that can be observed by people or subject themselves.
Additionally, the researcher involved himself as participatory-observer
where researcher acted as the teacher that implemented some teaching
strategies to stimulate the students in order to know what kind of
research is involved, why it is conducted, how it is done, what aspect of
teaching is of interest and so on. The purpose of this is to familiarize the
observer with the data and moving deeper into understanding the data

naturally.**

The Population at the second grade of MA Rahmatul Asri are 28

students but the research only took 5 students.

No. Class Male Female

Total

1. XILIPA'1 2 3 5

The technique used is purposive sampling as one of the sampling

methods in a qualitative case study. Purposive sampling is the selection of

samples based on a certain characteristic in a population that has a dominant

relationship so that it can be used to achieve research objectives. (Merriam in

Salasiah, 1988), and also

14 Hatch, et.al., Research Design and Statistic for Applied Linguistics, New York: Newbury

House (The University of Chicago Press, 1982).

16




17

(Maykut and Morehouse in Salasiah 1994) believed that a purposive sampling
“increase the likelihood that variability common in any social phenomenon
will be represented in the data”.
. Location and Duration of the Research
The location of the research will be conducted at MA Rahmatul Asri
in academic year 2021 and focus at students at the second grade. The duration
of this research needed around one week in doing research.
. Research Focus
There are some necessary terms to be clarified in order to prevent from
misunderstanding of the concept or ideas in this research. They are as follows:
1. Students’
The students’ population is the other huge variable in the study hall. In
numerous new informative projects, understudies are relied upon to take a
functioning part in the learning system. They are placed into
circumstances in which they should share liabilities, decide, assess their
own advancement, foster individual inclinations, etc. These prerequisites
might be new and new to the actual understudies. To assist them with
becoming capable students, a time of 'figuring out how to learn' is crucial,
students may have to learn to do group work, to become initiators of
activities, etc. In the foreign language setting, apt to be of a homogeneous
socio-economic background and so the process of sensitizing them to
new ways of learning is easier to accomplish. But in the natural language
setting, it is more usual for students to come from diverse cultural

backgrounds. Thus, they join the language learning classroom with a
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variety of different assumptions about learning and teaching, a factor

which can seriously affect the success of a new program.

Good Language learners (GLLs)

Learner who has positive behavior and attitude at language learning
and has successful result. People who were known to be good at learning
languages had in common. They observed six wide systems shared by GLLSs:
a. GLLs strategy 1: Observe a learning style that suits you. GLLs become

mindful of the kind of L2 discovering that suits them best. While they

adjust to the training circumstance to begin with, they soon find ways
of adjusting or altering it to suit themselves. Consequently, some

GLLs supplement sound lingual or informative language educating by

perusing sentence structure books at home, assuming that is the

bowed. Others search out informative experiences to assist them with
making up for a homeroom a scholastic accentuation.

b. GLLs strategy 2: Involve yourself in the language learning process.
GLLs don't passively accept what is introduced to them yet go out to
meet it. They take part more in the study hall, whether or not
apparently. They step up to the plate and devise circumstances and
language learning procedures for themselves. Some pay attention to
the news in the L2 on the radio; others go to see films in the L2.

c. GLLs strategy 3: Develop an awareness of language both as system and
a communication. GLLs are cognizant not just that language is an
intricate arrangement of decides yet additionally that it is utilized for a

reason; they consolidate linguistic sober minded skill. In other word
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GLLs don't treat language exclusively as correspondence or as
scholarly information yet as both. While many learn arrangements of
jargon intentionally, many additionally search out freedoms to
participate in discussions in the L2, one in any event, driving a truck
for the L2 openings it yielded.

d. GLLs strategy 4: Give consistent consideration to growing your
language information. GLLs are not happy with their insight into a
subsequent language yet are continually attempting to further develop
it. They cause surmises about things they to don't have a clue, they
check whether they are correct or wrong by contrasting their discourse
and the new dialect they hear; and they ask local speakers to setting
them. Some are ceaselessly keeping watch for hints the L2.

e. GLLs strategy 5: Develop the L2 as a separate system. GLLs attempt to
foster their insight into the L2 by its own doing and in the long run to
think in it. They don't relate everything to their first language however
make the L2 a different framework. One normal procedure is to
participate in quiet speeches to rehearse the L2.

f. GLLs Strategy 6: Consider the requests that L2 learning forces. GLLs
understand that L2 learning can be extremely exhausting. Maybe you
are taking on another character in the L2, and one which you could do
without. It is agonizing to uncover yourself in the L2 homeroom by

committing stupid errors. The GLLs endures regardless of these
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passionate debilitations. “you’ve got to be able to laugh at your
mistakes”, said one.1®

This research wants to know the student’s behaviours to facilitate
themselves to be Good Language Learner (GLL). It means that the researcher
intended to know language learning strategies in order to be Good Language
Learners.

D. Procedure of Collecting Data

The researcher uses two data collection instruments in gathering
information on strategies used by lecturers and students. Such as: Interview,
which consist of student’s interview and Observation which consist of
findings related to students learning.

The first is a student’s guided interview, where students are asked to
describe the “special things they do” or the “tricks they use” in following the
English class interaction process and their opinion about their teacher’s way
of teaching. The next approach is classroom observation. The observation
form is designed to detect learning strategy use in classroom settings.

E. Technique of Data Analysis

The recorded data were collected, coded, classified, reduced, and
inferenced. Data classification was done by eliciting parts of the data that is
unrelated with the research focus. Reduction was done in order that to get
simplified data. After that the data was analyzed, and connected with previous
data on purpose that to get more focus inference. The analyzed and inferenced

data were described in qualitative narration. All the process were constant

15 Naiman, N, et al., “The Good Language Learner,”.Philadelphia: Multilingual Matters, p.
95-99 (2005)
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deductively and comparatively from earlier collecting data up to inference.
There are several approaches to gathering data which are common to research
framed within a qualitative paradigm:

1. Participation in the setting

2. Direct observation

3. In-depth interviewing

4. Document review

In this research, participation in the setting, direct observation and the
use of reflective journal, reflective books or thesis are used as methods for
data collection.

. Data Validity

Checking the validity of the data is basically, in addition to being used
to refute the allegations against qualitative research that say it is not scientific,
is also an element that is not inseparable from the body of knowledge of
qualitative research (Moleong, 2007:320).

The validity of the data was carried out to prove whether the research
carried out is really a scientific research as well as to test the data obtained.
Test the validity of the data in qualitative research include test, credibility,
transferability, dependability, and confirmability (Sugiyono,2007:270).

So that the data in qualitative research can be accounted for as a
scientific research, it is necessary to test the validity of the data. As for the test

validity of the data that can be implemented.
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1. Credibility
Test credibility (credibility) or test the confidence of the data
results research presented by the researcher so that the results of the
research carried out no doubt as a scientific work is done.

a. Extended Observations Extended observations can increase the
credibility/trustworthiness of the data. With the extension of the
observation, it means that the researcher returns to the field, makes
observations, interviews again with the data sources found and newer
data sources. Extension of observation means that the relationship
between the researcher and the source will be more intertwined, more
intimate, more open, mutual trust arises, so that the information
obtained is more and more complete. The extension of observations to
test the credibility of research data is focused on testing the data that
has been obtained. The data obtained after being checked back in the
field is correct or not, there is a change or it is still the same. After
checking back into the field, the data that has been obtained can be
accounted for/true means credible, then the extension of the
observation needs to be terminated.

b. Increasing accuracy in research. Increasing accuracy or persistence on
an ongoing basis so that the certainty of data and the chronological
sequence of events can be recorded or recorded properly,
systematically. Increasing accuracy is one way to control/check work
whether the data that has been collected, created, and presented is

correct or not. 72 To increase the persistence of researchers, it can be
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done by reading various references, books, previous research results,
and related documents by comparing the research results that have
been obtained. In this way, researchers will be more careful in making
reports which in the end the reports made will be of higher quality.

Triangulation William Wiersma (1986) said that triangulation in
credibility testing is defined as checking data from various sources at
various times. Thus, there are triangulation of sources, triangulation of

data collection techniques, and time (Sugiyono, 2007:273).
1) Triangulation of Sources To test the credibility of the data, it is

done by checking the data that has been obtained through several
sources. The data obtained were analyzed by researchers so as to
produce a conclusion, then an agreement was asked (member check)

with three data sources (Sugiyono, 2007: 274).

2) Triangulation Techniques To test the credibility of the data is done
by checking the data to the same source with different techniques. For
example, to check the data can be through interviews, observation,
documentation. If the data credibility testing technique produces
different data, the researcher will conduct further discussions with the
relevant data sources to ensure which data are considered correct
(Sugiyono, 2007:274).

3) Time Triangulation Data collected by interview technique in the
morning when the informants are still fresh, will provide more valid
data so that it is more credible. Furthermore, it can be done by
checking with interviews, observations or other techniques in different

times or situations. If the test results produce different data, then it is
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done repeatedly so that the certainty of the data is found (Sugiyono,
2007:27).

d. Negative Case Analysis Conducting a negative case analysis means
that the researcher looks for data that is different or even contradicts
the data that has been found. If there are no more data that are different
or conflicting with the findings, meaning that they still get data that
contradicts the data found, the researcher might change his findings
(Sugiyono, 2007: 275).

e. Using Reference Materials References are supporters to prove the data
that has been found by the researcher. In a research report, it is
advisable that the data presented need to be accompanied by authentic
photographs or documents, so that they become more reliable
(Sugiyono, 2007:275).

f. Conducting Membercheck The purpose of membercheck is to find out
how far the data obtained is in accordance with what is provided by
the data provider. So the purpose of membercheck is that the
information obtained and will be used in writing the report is in
accordance with what is meant by the data source or informant
(Sugiyono, 2007:276).

2. Transferability Transferability is an external validity in qualitative
research. External validity indicates the degree of accuracy or applicability
of the research results to the population where the sample was taken
(Sugiyono, 2007:276).

Questions related to transfer value to date can still be applied/used in
other situations. For researchers, the transfer value is very dependent on
the user, so when the research can be used in different contexts in different
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social situations, the validity of the transfer value can still be accounted
for.

Dependability Reliability or research that can be trusted, in other words,
several experiments carried out always get the same results. Dependability
or reliability research is research if 75 studies conducted by other people
with the same research process will obtain the same results. Dependability
testing is done by conducting an audit of the entire research process. By
means of an independent auditor or an independent supervisor auditing all
activities carried out by researchers in conducting research. For example,
it can be started when the researcher begins to determine the problem, go
into the field, choose data sources, carry out data analysis, test the validity

of the data, to make reports on observations.

Confirmability The objectivity of qualitative testing is also known as the
confirmability test of research. Research can be said to be objective if the
results of the research have been agreed upon by more people. Qualitative
research confirmability test means testing the results of research
associated with the process that has been carried out. If the research results
are a function of the research process carried out, then the research has
met the confirmability standard. Data validity or validity is data that does
not differ between data obtained by researchers and data that actually
occurs on the object of research so that the validity of the data that has
been presented can be accounted for.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

As mentioned in the previous chapter, qualitative descriptive method is used
to analyze the data. The technique to collect the data is by using interview and
observation. The interview was conducted from Mei 19 2021 face-to-face interaction.

This chapter aims to present the result of qualitative analysis in attempting to
answer the following research questions:

1. Why do the learners choose that learning strategy?

2. What learning strategies are potential to be encouraged to approximate GLLS?
3. What impact do the learner feel when applying that learning strategy?

A. Findings

The researcher provides thirteen statements which are consist of
metacognitive, cognitive and socio-affective. The result of the interview will be
described below:

Here are some questions from metacognitive side. Here are things that
expressed by the participants to answer the questions ‘What do you think about
learning English that makes easy for you or what kind of learning English do you
want?’

R1: | want to learn English if the material provided can be applied directly in daily
life and the teacher conveys it in easy way to understand.

R2, R3, R4: What | want when learning English is learning while practicing and
being given a spectacle from native speakers so that we can learn to listen and

pronounce vocabulary correctly.
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R5: I would like if the material given is more about grammar so that | can make or
say sentences with the right English pattern.

The result of the interview for the first question showed that the student stated
that the material provided is applied able, students stated that the teacher should be
more creative in material development and the student prefer more structural material
so that the student be able to make sentence in the right pattern
The second question is ‘As a student who study English, of course you have
experience problem in learning process. So, have you ever discussed with your
teacher how to learn better?’

R, R2, R3, R4: Yes, i did
R5: No, I did not

The result of the interview for the second question in metacognitive aspect
showed 4 students have already discussed with their teacher when they were had
problem in learning English and 1 student stated no because she was shy.

The third question is * In learning foreign language, certainly its not enough to rely on
what is taught by the teacher, to get more information what do you do?’

R1: Studying together with my friend who master in English learning well

R2, R3, R4, R5: looking for the internet (youtube)

The result of the interview for the third question in metacognitive aspect
showed 1 student prefer study in group and the rest of the student looking for other
material they want to know in internet.

Below are questions related to cognitive side. The first question is ‘If you

don’t know the point of grammar, what do you do?’
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R1, R2, R3, R4: | ask the teacher to repeat the explanation, ask my friends to explain
the material or looking for the explanation in the internet.
R5: looking for the explanation in the internet or in the book

The result of the interview for the fourth question in cognitive aspect showed
that 4 students stated that they will ask their friend and their teacher if the students
don’t understand the point of the grammar/material. In the other hand, 1 student
prefer looking for the explanation in the internet or in the book.
The second question is ‘If your teacher introducing new vocabulary, what do you
do?’
R1 and R2: | will write it in my notebook, memorize it and apply it in my daily
conversation
R3, R4, R5: | will write it in my notebook and memorize it

The result of the interview for the fifth question in cognitive aspect show that
2 students stated that they will write it in their notebook, memorize it and apply it in
their daily conversation if they find new vocabularies and 3 students stated that they
will write it in their notebook and memorize it if they find new vocabularies.
The third question is ‘What do you do in the class as long as your teacher provides
knowledge of English?’
R1, R2, and R3: | listening, paying attention to the teacher when explaining the

material, taking note and asking if I do not understand enough

R4, R5: Paying attention to the teacher when explaining the material, taking note but

sometimes do another thing
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The result of the interview for the sixth question in cognitive aspect show that
3 students stated that they listen, pay attention to the teacher when explaining the
material, take notes and ask if they do not understand enough. 2 students stated that
they pay attention to the teacher when explaining the material and take notes but
sometimes not focus because of triggered by other students.

Move to the next strategy which is socio-affective strategy. The first question is ‘Do
you think English is important? Why?’

R1, R2, R3, R4: Yes. It is important because of English Language is international
language in this era

R5: Yes. English Language is important because of English Language is international
language which is used in many things especially in job side.

The result of the interview for the seventh question in socio-affective aspect
showed that 4 students stated that English Language important because of English
Language is international language in this era. 1 student said English Language is
important, because of English Language is international language which is used in
many things especially in job side that’s why English Language become one of the
requirements to compete in this globalization era.

The second question is ‘In your opinion, what kind of good learning in the classroom
is like?’

R1 and R2: learning while playing

R3: teachers who don't get tired of giving advice and students who want to study hard
R4: learning, practicing, repeating then interspersed with entertainments such as
playing games, singing etc.

R5: active learning process between teacher and students such as question and answer
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The result of the interview for the eight question in socio-affective aspect
show that 2 students gave opinion that good learning is learning while playing, 1
student said that teachers who don't get tired of giving advice and students who want
to study hard, 1 student stated learning, practicing, repeating then interspersed with
entertainments such as playing games, singing etc... In the other hand 1 student
stated good learning is active learning process between teacher and students. Not only
take notes but also question and answer to strengthen the bond both teacher and
student.
The third question is ‘What do you do when you do not understand what the teacher
was saying or the assignment the teacher gave?’
R1, R2, R3, R4, R5: I will ask my teacher and my classmate

The result of the interview for the ninth question in socio-affective aspect
show that 5 students stated if they do not understand what the teacher was saying or
the assignment the teacher gave they will ask my teacher and my classmate and no
one decides not to do the task.
The forth question is ‘What do you do when you want to know the task you are doing
true or false?’
R1: I looking for the answer in the internet
R2: I will check it twice before I collect it
R3, R4, R5: I will ask my teacher and my classmate

The result of the interview for the ninth question in socio-affective aspect
show that 1 students stated if he directly looking for the answer in the internet, 1
student do double check with her assignment and 3 students ask to make sure whether

the answer is correct or incorrect and if it is incorrect will be clarified again.
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The fifth question is ‘Which learning strategies suit you?’
R1 R2: Cognitive
R3, R4, R5: Socio-affective

The result of the interview for the eleventh question is 2 students feel suit with
type of cognitive learning strategy and 3 students feel suit with type of socio-affective
learning strategy.

The sixth question is ‘Why did you choose that learning strategies?’

R1 R2, R3, R4, R5: because of it feels | can be better students if | apply that learning
strategy

The seventh question is ‘What impact did you feel when applying that learning
strategy?’

R1 R2: By using that learning strategies | find it easier to understand the material

R3, R4, R5: By using that learning strategies | find it easier to understand learning
and feel comfortable when studying with questions and answers or discussing with
other classmates.

To make sure that data from interview corresponds with data on the field,
therefore the researcher did observation as long as three meetings in learning process
of writing course. Based on the result observation, the researcher put four items from
the indicators to observe students’ activities in the class.

Attention
Readiness
Intelligence

Peer
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After conducting observation in the class for three times, the situational
condition and learning process was described in the following field note observation
below:

The observations were conducted in Mei 20 2021

The lecturer entered into the class then greeted the students. Then, she
checked the attendance list that day. After that, she started the lesson by introducing a
material by distributed paper. Learning situation of the class was so relax and so
enjoy for students because the lecturer was humorist and the condition made the
students learned not under pressure. Some minutes later, the situation of the class was
noisy even though there were some students stayed focus to read the text and others
had their own business. The lecturer tried to obtain students’ attention again and
continued her explanation. The researcher also looked that some students enjoy
cooperate and communicate one another to learn. They also listen to the lecturer’s
explanation, some students raised their hand to ask they do not understand related to
the material and took a note from the material have explained.

The second observation conducted at Mei 21 2021

The lecturer started the lesson by introducing a topic lesson and she dealt out
some paper for students. Each paper was read by three up to four students, therefore
they have to make a small group. In this section, students must read the paper,
analyze, and make an argument. Some students felt comfortable with their friends.
The lecturer often gave new information that corresponds to the topic, while students
listened to it. The researcher found one or two students fell asleep in the class. Beside

that, as long as the learning process two or three students made conversation to their
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peer. Even though the lecturer tried to gain their attention, there were some of them
still had their own business.
The third observation conducted at Mei 22 2021
On that meeting, the teacher gave the newest topic about a news as
introduction to obtain students’ attention. After that, the teacher explained about the
material and gave the assignment. The learning situation was not conducive because
many students speak each other to complete the assignment. On doing their
assignments, some students searched references in the library because they were
allowed to go to the library until break time. The teacher ordered the class leader to
collect his friend's assignments in the teacher's office and after that, the teacher said
salam and closed the learning process for the day.
B. Discussion
1. Students’ learning strategies
As describe in chapter 1l that learning strategies is step or action taken
by learners to improve the development of their language skill (oxford &
Cohen, 1992.P.1). Learning strategies can be divided in several point such
metacognitive strategies, cognitive strategies and socio-affective strategies.
Metacognitive strategy is a terms used in information processing theory to
indicate an “executive” function strategies that involve planning or learning,
thinking about the learning process as it is taking place, monitoring of one
production or comprehension and evaluating learning after an activity is
completed. Cognitive strategy is more limited to specific learning tasks and
they involve more direct manipulation of the learning material itself.

Repeating, resourcing, translating, grouping, note taking, deduction,
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recombination, imagery, auditory representation, key word, contextualization,
elaboration, transfer, inferencing are among the most important cognitive
strategies and socio-affective strategy can be stated that they are related with
social-mediating activity and transacting with others.

In this study, to know the students learning strategies applied
while learning, the researcher interview and observation for the
students. The analysis from both of the instruments will explain bellow:

. The analysis of interview and observation

Metacognitive strategies is a terms used in information processing
theory to indicate an “executive” function strategies that involve planning or
learning, thinking about the learning process as it is taking place, monitoring
of one production or comprehension and evaluating learning after an activity
is completed.

Further, metacognitive strategy is investigated through interview. The
research findings showed that the students have strong strategy in interview
with the result in metacognitive aspect. Based on the result in the first
interview stated the learning English will be easy if the teacher develop the
material by using spectacle or listening from the native speaker so the student
know how to practicing the word correctly and the material should applied-
able for daily conversation. For the second interview 4 students ever discussed
with their teacher how to learn better and 1 student did not. Then, for the third
interview showed 1 student prefer study in group and the rest of the student

looking for other material.
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Cognitive strategy often used by the students in learning English. This
strategy get many vocabulary. Cognitive strategies are more limited to
specific learning tasks and they involve more direct manipulation of the
learning material itself. Repetition, resourcing, translation, grouping, note
taking, deduction, recombination, imagery, auditory representation, key word,
contextualization, elaboration, transfer, inferencing are among the most
important cognitive strategies.

Further the result of interview from cognitive aspect showed that 4
students stated they will ask the teacher to repeat the explanation, ask their
friends and the last way is look for the material in the internet. For the second
interview 3 to 5 students take notes and memorize the vocabulary if the
teacher introduces new vocabulary. For the third interview 3 students
listening, paying attention to the teacher, taking notes and asking if they do
not understand enough.

As to the socio-affective strategies, it can be stated that they are related
with social-mediating activity and transacting with others. Cooperation and
question for clarification are the main socio-affective strategies (Brown
1987:93-94).1°

Further the result of interview from socio-affective aspect show that
the students have strong strategies in learning English. For the first interview
question most of the students stated English language is important because of
English Language is international language in this era. The second question

interview students gave opinion that good learning in the classroom is active

16 Brown H.D, “Principles of Language Learning And Teaching Person ESL”, p. .230 (2006)
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learning process not only focus on providing the material but also intermezzo
such as question and answer, practice English, sing a song, play game and
etc... And the third question interview 5 students stated that they will ask the
teacher and the classmate if they don’t understand what the teacher was
saying and the assignment the teacher gave. And the last question interview
showed that students must be double check and ask the teacher and classmate
for knowing the true answer. According to oxford (1990:141) there are 3
benefit used this strategies such us can decrease the nervous, motivation itself,
give the reward itself.’

From the result of the analysis, research found that 3 to 2 students
mostly apply strategy socio-affective in learning English process and the
reason the students choose that learning strategy, because of the feeling by
using that learning strategies they find it easier to understand the material and
feel comfortable when studying with questions and answers or discussing with
other classmates. Which is the students are related with social-mediating
activity and transacting with others.

The earliest published research relating to the strategy use by language
learner was in the form of an extended research article published by Caton
(1966) Entitled The Method of Interference in Language Study. In this study,
attention was drawn to the variation that existed among language learners in
terms of their inclination to make interference.

Carton also noted that the ability to make valid, rational, and

reasonable interference varied greatly between learners. He posited that the

17 Oxford.L.Rebecca, Strategies For Learning A Second Language (USA: Oxford University
Of Maryland And Air University, 1999).
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tolerance of risk would vary with the ability to make sound interferences.
3. Learning strategies are potential to be encouraged to approximate GLLS
Learning aims of this research is how students to be Good language
Learner and make them closely with native-like proficiency can be defined in
terms of four characteristics:
a. The intuitive mastery of the forms of a language
b. The intuitive mastery of the linguistic, cognitive, affective and
sociocultural meanings expressed by the language forms.
c. The capacity to use the language with maximum attention to meaning and
minimum attention to form.
d. Creativity of language use.®
The analysis qualitative results that researcher had observed showed
English learning strategy that used by the good language learners are varied.
The strategies, namely :
a. Strategy use for language learning skills
Strategies use for reading
1. Reads aloud to hear sounds
2. Reading English text book regularly
3. Reading English conversations book
4. Looks for ways to improve so as not to repeat mistakes

b. Strategy use for listening comprehension

18 Naiman, N, et al., “The Good Language Learner,” Philadelphia: Multilingual Matters, p.
95-99 (2005)
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1) Listening English songs for listening comprehension

2) Listens carefully and tries to imitate

3) Listens to tapes

Strategies use for speaking

1) Talking with own self

2) Take a part in English meeting

3) Having conversation with people who understand and able to produce
English

4) Creates situation with native speakers

5) Communicates whenever possible

6) Establishes close personal contact with L2 native speakers

Strategies use for writing

1) Diary writing in English

2) Write to pen pals

Strategies use for language learning elements

Strategies use for vocabulary

1) Make vocabularies chart

2) Arrange vocabularies and applied in sentences

3) Writes down words to memorize

Strategies use for structure or grammar

1) Translate ideas from Indonesian to English

Strategies use for spelling

1) Repeat constantly the new vocabulary

2) Looks at speaker’s mouth and repeats
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d. Strategies use for pronunciation
1) Pronunciation practice through English dictionaries
2) Imitate teacher’s pronunciation or native English speaker from cassette
3) Experiments with new sounds
4) Repeats sentences until pronounced easily

Eight years later Stem (1975) and Rubin (1975) explored the notion that
successful language learner were effective because of the particular learning
behavior they employed. This view ran counter to the main thread of linguistic
thought at the time that effective language learner simply had an inherent ability for
language learning, were more motivated or had had extensive exposure to natural
language learning situations, most preferably in a county where the language was
spoken.

By means of questionnaire and interview Rubin (1975) identified seven broad
strategies used by successful language learner. The example of these are that the
good language learner is a willing and accurate guesser, has a strong drive to
communicate, practices and attends to meaning. Rubin also suggested that learner
strategies vary with task, learning stage (beginning, intermediate, and advance), age,
context (classroom versus natural environment, individual style, and cultural
differences.

The influence of a number of these factors on strategy choose framed the
direction of much future research into language learning strategies. Stren’s
speculation inspired a group of researchers to undertake a large scale study the

characteristics of good language learner. The successful language learner who was
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the subject for the study had been identified through colleagues from the university

environment and mostly high educated people.



CHAPTER YV
CONCLUSIONS AND SUGGESTIONS

This chapter consist of two sections. The first section deals with the
conclusion of the findings, and the other deals with suggestions. The suggestions
consist of recommendations concerning the classroom implications of the findings
and for further related research.

A. Conclusions
Based on data analysis and discussion in the previous chapter, the
researcher would like to put forward the following points as the conclusions
of the research findings.

1. Based on the analysis of the interview and observation instrument shows
that generally students using the socio-affective strategy in learning
English process which that they are related with social-mediating activity
and transacting with others.

2. The impact of the learner feeling when applying that learning strategy is
they find it easier to understand the material and feel comfortable when
studying with questions and answers or discussing with other classmates.

3. The language learning strategies that potential to be encouraged to
approximate GLLs, namely:

a. Strategies use for language learning skills
Strategies use for reading
1) Reads aloud to hear sounds
2) Reading English text book regularly

3) Reading English conversations book

41
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4) Looks for ways to improve so as not to repeat mistakes

b. Strategy use for listening comprehension
1) Listening English songs for listening comprehension
2) Listens carefully and tries to imitate

3) Listens to tapes

c. Strategies use for speaking
1) Talking with own self
2) Take a part in English meeting
3) Having conversation with people who understand and able to
produce English
4) Creates situation with native speakers
5) Communicates whenever possible

6) Establishes close personal contact with L2 native speakers

d. Strategies use for writing
1) Diary writing in English

2) Write to pen pals

Strategies use for language learning elements
a. Strategies use for vocabulary
1) Make vocabularies chart

2) Arrange vocabularies and applied in sentences
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3) Writes down words to memorize

b. Strategies use for structure or grammar

1) Translate ideas from Indonesian to English

c. Strategies use for spelling
1) Repeat constantly the new vocabulary

2) Looks at speaker’s mouth and repeats

d. Strategies use for pronunciation
1) Pronunciation practice through English dictionaries
2) Imitate teacher’s pronunciation or native English speaker from
cassette
3) Experiments with new sounds

4) Repeats sentences until pronounced easily

B. Suggestion
Based on the research that has been done, the suggestions that can be given as
follows;
1. For the teacher, English language learning conducted in the classroom is
expected to be more innovative media learning media. Then, the teachers
should take on new roles as facilitators, be mentors, and direct students to

become learning participants themselves
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2. For the students, this study can make the students more creative to find out
which one is appropriate strategy in other to achieve their learning
understanding and learn deeply about strategies use for language learning
skills and elements.

3. For the reader, this study may help the readers to improve their knowledge
about English learning strategy.

4. Other researcher, this study may do other researcher reviewing further,
sharp, critical, and comprehensive which is closest related to this research

in other to reveal many aspect in enhancing teaching and learning quality.
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Appendix 1: Interview

Interview form

Research general interview

1.
2.

i A R

What do you like best from your teachers when they deliver the materials?

Do you agree if your teacher always telling you something new but still close
relate with instructional?

What do you want your teachers do while teaching?

What do you think the time allotted for your class?

Which learning Strategies suit you?

Why do you choose that learning Strategies?

What impact did you feel when applying this learning strategy?

Focus interview about learning strategies

1.

What do you think about learning English that makes easy for you or what kind

of learning English do you want?

As a student who studying English, of course you have experience problem in

learning process. So, have you ever discussed with your teacher how to learn

better?

When you don’t know the point of grammar, what do you do?

In learning foreign language, certainly it is not enough to rely on what is taught

by the teacher, to get more information what do you do?

If your teacher introducing new vocabulary, what do you do?

What do you do in the class as long as your teacher provides knowledge of

English?

Do you think English is important? Why?



8. Inyour opinion, what kind of good learning in the classroom is like?
9. What do you do when you do not understand what the teacher was explaining

or the assignment the teacher gave?

10. What do you do when you want to know the task you are doing true or false?



A. Appendix 2: Documentation







Appendix 3: Interview process







Observation situation







Appemdix 4: Adminstration
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