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ABSTRACT

Fitriani. Teachers’ Perception of Using English as a Foreign Language (EFL)
Textbooks to Achieve the English Learning Objective of Vocational School, English
Program of Tarbiyah Faculty, State Islamic Institute (IAIN) Parepare (Supervised by
H. Saepudin and Hj. Nanning).

This study explored how _t
classroom and the teachers’ prob

achers’ perception, the roles in actual
L textbooks. The result of this study
teachers and stakeholder or the

textbooks. For teacher. : e constrain in their daily
teaching, and for sta to revise the curriculum
fitness in textbooks &

pant of this
3 Parepare,
ata included

ntary teaching materials 2ds. Besides,
ith using EFL textbook affect their
actice.

eption, and EFL Textbooks.

13l

PAREPARE

OF STATE OF ISLAMIC INSTITUTE PAREPARE



TABLE OF CONTENTS
COVER .. I
COVER OF TITTLE ...t I
SUBMISSION PAGE ... ii

NER COMMISSIONS ..o Vi

2.2 Some Pertinent 1deas. ..........ccoeveiieniineneeceese e 7
2.2.1 The English Learning ObjectiVes .........cccccoverenenenenineenene 7
2.2.2 Teachers’ Perceptions...........cccocveiiiiiiiniiniiieeniec e 9
2.2.2.1 Definition of Perception ............ccccovveniininincisneees 9

Xi

OF STATE OF ISLAMIC INSTITUTE PAREPARE



2.2.2.2 Definition of Teachers’ Perception ...........cccvvvviiiiniinnnne 9
2.2.3 EFL TeXthOOKS ...t 10

nd Duration of the Rese 24
and Sample 24
ent of the Research 25

AL FINGINGS oot 29
4.1.1 Teachers’ Perception ..........ccccvrveerieiiinienieiisie e 29
4.1.2 The Teachers Use EFL Textbooks in Actual Classroom ....... 31
4.1.3 Problems of Using EFL Textbooks ..........ccccevviiveiviieiinnnns 33

xii

OF STATE OF ISLAMIC INSTITUTE PAREPARE



4.2 Discussion of the Research Findings...........cccccocevevnne.

CHAPTER V CONCLUSION AND SUGGESTION

5.1 CONCIUSIONS. oot

5.2 SUQQESLIONS. ...eviiiiiieieieie e

BIBLIOGRAPHY . ..ot st i
APPENDICES. ..o it e
CURRICULUM VITAE ... it s

13l

PAREPARE

Xiii

39

OF STATE OF ISLAMIC INSTITUTE PAREPARE



LIST OF TABLES

Number of Tables Tittle of Tables Pages
2.1 The criteria of good textbooks 20
4.1 The findings estionnaires data 35

13l

PAREPARE

Xiv

OF STATE OF ISLAMIC INSTITUTE PAREPARE



LIST OF APPENDICES

Number of

Appendices Tittle of Appendices Pages
1 Questionnaires 52
2 Classroom Observati 67
3 73
4 79

PAREPARE

XV

OF STATE OF ISLAMIC INSTITUTE PAREPARE



CHAPTERII
INTRODUCTION

1.1 Background

Teaching English for specific ose in Vocational high school becomes a

crucial issue at the present e expected to master the English

subject in order to su using English, it can help
students to underst words, it makes them
is designed
high school

s focus on

|la term that
anguage for

for specific

studies and

o reach the
objectives of English learning, the teacher use textbook. Textbook is one of the main
materials in teaching that can help the teacher to deliver the materials. It can give

significant impacts toward reaching of teaching and learning objectives. Even though,

'Brian Tomlinson, Developing Material for Language Teaching (New York: Cromwell Press,
2003), p. 306.
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the use of textbook can be influenced by teachers’ perception. Because teachers’
perception in using textbook that has been used aims to be able to know the extent of
the teachers and students needs toward textbook itself, so that it can be an effective

source of learning in acquiring knowledge.

Based on Shaleh and Wa eption is a process that combines and

organizes our sensory data 1 a way that we can realize around

us, including our self SS. : ception can be said as a

response to a belief thatis captured through a vision'c ing issues related to the

ch will then

0 textbook which spe o fulfill the
needs ¢ ed in vocational hig : ing English
learning ional school is combin some main
progra i at the teachers have to hav he materials

that are to their skill

e the important of k in teaching and le process, the

terested to ¢ t achers’ perce

hieve EnMnEPiAOR\EI 3 Pareps

f using EFL

research formulate as the following:

?Abdul Rahman Shaleh and Wahab, Psikologi Suatu Pengantar (Dalam Perspektif Islam)
(Jakarta: Kencana Prenada Media Group, 2004), p. 88.
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1.2.1 What are the teachers’ perceptions of using EFL textbook to achieve the
English learning objectives of SMKN 3 Parepare?
1.2.2 How do teachers use EFL textbooks in actual classrooms to achieve the

English learning objectives of SMKN 3 Parepare?

1.2.3 What problems do teachers e er while using EFL textbooks to achieve
the English learning.c
1.3 Objective of the F

statement of the researc e objectives of the research

are:

131 achieve the
ctives of SMKN 3 Pare

1.3.2 f using textbooks in achieve the
ctives of SMKN 3 Pare

133 achers’ problems in using achieve the

learning obj are.
14 Th icance of th

nificance of

al parties in

ing suchP A@ EpﬁrkEanguage

a of English

er, and the

ent.

141
The research result is expected ‘to help English teachers as the user of the

textbook to know what the constrained in their daily teaching.
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1.4.2 English Language Researcher
This research is also expected to become a reference for the upcoming
researcher in the area of textbook. In the hope that the future researcher would be

more creative and innovative in doing research, not only stick in the previous ways,

but it is hoped that the researcher nduct the researcher in other different
perspective.

1.4.3 Stakeholder or ent via Mini
eholder, the

> curriculum

13l
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CHAPTER I
LITERATURE REVIEW

2.1 Previous Related Research Findings

There have been some studie ut textbook evaluation, either focusing on

the textbook content or the t llowing explanations are some of

them which have be irement of thesis and as
international journal

extbook for

ludes as a
wo English
is research
extbook by
of 83% for
y, 71% for
******** : 100% for
d 60% for
presentation over coverage.®

Similarly, Puji Sumarsono, Masyhud, Agista Wardhani, dan Rafika Rabba
Farah, analyzed an English textbook entitle “The Development of Authentic English

3Masyudi Latief, “An Evaluation of English Textbook for the Eight Grade of Junior High
School” (Undergraduated Thesis; Faculty of Language and Art: Jogjakarta, 2015), p.164.
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Language Teaching (ELT) Textbook of Vocational School ”, found that the suitable
materials of topics for the authentic English textbook for the department of at
automation and management office are press release, advertisement or announcement,

business letter, personal letter, job vacancy, proposal, report, employment agreement,

company profile, and MoU. Those n were presented as reading materials in

the authentic material bog sanded to writing and speaking

materials, the research oped writing ne tisement, a business letter,

personal letter, report, a lette ent, co profile and MoU.
g product,
delivering a
report,

ony. Each material pr nd speaking

ries.*

of the reading materials

njurul Islam, in his rese ation of the

eachers’ Perspective” e e textbook
ive method

ant in the its

learning. But, this researcher is differentfrom the aforementioned research findings in

*Puji Sumarsono, Masyhud, Agista Wardhani and Rafika Rabba Farah, “The Development of
Authentic English Language Teaching (ELT) Textbook of Vocational School” (International Journal
of English Research: November, 2017), p. 30.

*M. Mounjurul Islam, “An Evaluation of English Textbook from Teachers’ Perspective ”
(International Journal of English Language education: September, 24™ 2017).
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terms of substance and methodology. In terms of substance, this research contains the
roles of using textbooks accordance with curriculum in teachers’ perception of
teaching and learning. And in terms of methodology, this research using the mixed

method design to know the potentials and limitations of the using textbooks in

teachers’ perception of teaching an rocess. Because of that, this research

is hope may help to fulfill ok and the content have to help
the learners to unders

2.2 Some Pertinent

Objective
ish Learning Objectives
lementation of the 2013 ented since
the aca( 15. In Permendikbud RI Tah

the 2006 cur 2013 curricu is stated that

ding out who
actually they are. They will search from'many sides and point of view. They will also

want to show to others that they have ability, responsibility, and adult-like. These can

*Peraturan Menteri Pendidikan dan Kebudayaan RI No. 160 Tahun 2014 “Tentang
Pemberlakuan Kurikulum Tahun 2006 dan Kurikulum 2013 (Jakarta: Permendikbud, 2014).
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be seen from their attitude ad aptitude. They are critical and creative. They do not like
to be treated as children, that everything is constructed and fully protected.
In vocational high school, the subjects are more specific and practical. They

are related with the future job. The portion of the lesson is much more on the practice

than on the theory. Students are p 0 have skills in work, not continue to

higher level. Students are ical lessons both in class and in
industry.
subject as one of important components in the spectrum of
the 201 ¢ municate in
that lan i ication at i speak, read
and wri f curriculum, English s high school
is an ad subj is aim to prepare stud owledge and
upport skills competenc > program of

study, a astery of English skills in o i munication

it has been

nceptions of

According to Walgito, perception is a process that is preceded by a sensing

process, which is the process of receiving a stimulus by an individual through a

*Peraturan Menteri Pendidikan dan Kebudayaan RI No. 64, 2013 “Tentang Standar Isi
Pendidikan Dasar dan Menengah”.
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sensory device or also called a sensory process. ® Because of that, the perception
process cannot be separated from the sensing process and the sensing process is a
precursor process of the perception process.

Desmita, perception is a process of using knowledge possessed to obtain and
interpret stimuli received by the human sensory system. ° Based on Shaleh and
Wahab, perception is a process that combines and organizes our sensory data to be
developed in such a way that we can realize around us, including our self-
awareness. ™

In view of the existing literature, the researcher defines perceptions as the
combinations of beliefs, feelings about persons, attitudes and opinions, which, in
terms of the study, reflect how teacher see, feel about or understand the use of
English textbooks.
2.2.2.2 Teachers’ Perception

In the field of ELT professionals, the significant role of teachers’ perception
has been identified in many ways. According to Yu, teachers’ perceptions influence
what teachers do both inside and outside the classroom.™ Teachers therefore need to
be cautious about their beliefs about teaching and learning. Barcelos, agrees that

language teachers’ perceptions influence what they do in classrooms.™ It relates to

SWalgito, Pengantar Psikologi Umum (Yogyakarta: Andi Press, 2005), p. 99.

"Desmita, Psikologi Perkembangan Peserta Didik (Bandung: PT. Remaja Rosadakarya,
2014), p. 118.

Abdul Rahman Shaleh and Wahab, Psikologi Suatu Pengantar (Dalam Perspektif Islam)
(Jakarta: Kencana Prenada Media Group, 2004), p. 88.

yu, “Perception, Practice, and Progress-Significance Scaffolding and Zone of Proximal
Development for Second or Foreign Language Teachers” (Asian EFL Journal, 2004).

%Barcelos, “Understanding Teachers’ and Students’ Language Learning Beliefs in
Experience” (Unpublished Doctoral Dissertation; University of Alabama, 2000).



10

how teachers deal with shortcomings in their teaching situations. Moreover, Pedersen
and Liu, assert that decisions teacher make and actions teachers take in the
classrooms depend entirely on their beliefs or perceptions.® This means that
perceptions are generally a basis for teachers to form judgements or to make
decisions. According to Kurniawati, teacher’s beliefs are tools for understanding
more about their practice and values in teaching."* When uncovering teachers’ belief
or exploring teachers’ mental experiences, factors underlying teachers’ actions can be
covered thus illuminating an understanding of language teaching from the perspective
of teachers.

In brief, teachers’ perceptions play a crucial role in teaching and learning
processed due to the fact that they not only influence teachers’ actions and teachers’

decision making but also provide significant insight into many aspects of education.

world of ( tbooks and

interchange : ‘ erts define

in specific
onal context
ing English

as a subject matter in a specific educational context, coursebooks are specifically

Bpederson and Liu, “Teachers’ Beliefs about Issues in the Implementation of a Student-
Centered Learning Environment” (Educational Technology Research and Development, 2003).

2Kurniawati, “Teachers’ Use of Textbooks in Teaching and Learning Processes”
(Unpublished Master’s Thesis; Universitas Pendidikan Indonesia, 2006).
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developed for generalized target groups utilized in both English as well as non-
English speaking countries.
Textbook is defined as a manual of instruction in any branch of study which is

produced according to demands of educational Institution.® For some situation, the

textbook is served as the basis for language input learners receive and the

language practice occurs i are some issues talking about
textbook and course differentiation. ed that textbook refers to
the material used i g English as the subje in specific educational
et groups in
fessor Jack
differentiate those ter ourse book)

hangeably.

the core materials for ) provide as

ne book and is designe e as the only

ers necessarily use durin pook usually

r grammar, vocabulary, pronunci and the skill

ng, writing, li

of learning textbook is onsidered as

ter to either n though, te>

oks so C(PeAR EeP-kR)E, but still able to give

s position in

15 “Textbooks™ (Wikipedia the Free Encyclopedia: www.wikipedia.com: February 28" 2017).

“Brian Tomlison, Materials Development in Language Teaching (United Kingdom:
Cambridge University Press, 1998), p. 9.

Brian Tomlinson, Materials Development in Language Teaching, p. 9.
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Textbook, however, should be appropriate to the teaching environment
(English and non-speaking English environment). Because choosing a text that is not
appropriate to the teaching environment is a recipe for failure for both teacher and

students. It is also should fit the learners’ necessity in order to lead their curiosity in

learning English and being auton r. Then given fact says that textbook

often claim too much for_i rporting to be suitable for all

students at all levels esult, it has p in which the textbook

become something red rather than enjoye
ives learners
enough . [ positive : and learners.
ble that the lacks or ot be also

the un ableness of the e individual

teresting, easy for teac boredom on

, textbooks ecifically de for specific

ting in order hout the country. Dks are seen

aching and | ral reasons. F

map to PnonjEpllnuEecond, t€

y framework

and output of language for

the students which will facilitate language acquisition process.

'8 eslie E.Sheldon, ELT Textbook and Materials (Oxford: The Eastern Press Ltd, 1987), p.
10.

M. Monjurul Islam, “An Evaluating of English Textbook from Teachers’ Perspective”
(International Journal of English Language Education, September 24" 2017).
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2.2.3.2 The Characteristic of EFL Textbooks
Many scholars indicate that textbooks seem to be the main teaching resources
in EFL classrooms. Patricia Byrd, claims most teachers depend on textbooks often as

a required tool, because they provide content and activities that shape what happens

in the classroom.?
Gonzales, says that rnative for three main reasons:

ey. They include pictures

they co ‘ classroom.?
EFL te j the bulk of
pproach based on th roposed by
stance, task-based appr s in problem

solving ed approach also off deal with

interest i ject matter, rather than ar-oriented

lessons. ver, collabor s students to n groups, as

exchange in aningfully.
ng to Richar h a way that

forms and
oroaches and

. However,

¥p  Byrd in M. Celce Murcia, “Teaching English as a Second Foreign Language”
(International Journal of English Language Education, 2001), p. 415.

2!Gonzales, “On Materials Use Training in EFL Teacher Education” (International Journal,
2006), p. 104.

22]. C. Richards and T. Rodgers, Approaches and Methods in Language Teaching (Cambridge
University Press, 2006), p. 14.
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despite considerable effort on the part of text designers, editors, and publishing
houses, a range of grammar-oriented activities and mechanical practice continues to
prevail. As a first step, it is crucial to differentiate the three main types of language

practice found in most English instructional materials, according to Richards:

2.2.3.2.1 Mechanical practice refers olled activities that involve repetition and

substitution drills. They are e use of particular grammatical

items. In many textbg practice demand e completion (usually with

grammar activities inisolation), but lacks authentic lanc
2.2.3.2.

and stuc

ctice embodies those ac

2.2.3.2. uage is not

totally able. ge production at this aneous and

authent use negotiation takes plac municative

context | inf n is exchanged.”®

three types ssentially de e kinds of

activitie featured in tbooks. All three pected to be

methodologi

ly becatp NEEFNHEgh a pro

ous units tha tute English

213, C. Richards, Communicative Language Teaching Today, p. 15.
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2.2.3.3 Textbooks Curriculum in Language Learning
Curriculum always play an important role in our educational system. It is a set
of some procedures that are carried out for achieving some goals. The procedures

involve the learning material which is prepared for the learner in systematic

construction and is implemented o to get some desired goals or outcomes

for them.?*
It is not enou i ts of knowledge; we must
also be awar nsmitted, intentionally or

gh education teachi

ials. We have to ask
exthog i

ious of what

of evaluating curriculu dered as an
veloping countries. On i for this way
uating textbook. Textb urriculum is
e co cholastic accomplishment b if off rentices, can

functions lik ways in wh hing can be

eir contents.?

le of Textboo

k’s role F)knaEF*IREOt been q
ith

e situation,

2Syed Kasim Shah, Shahista Hassan, and Wajiha Iqbal, “Evaluating of Textbook as
Curriculum”,; English for 6 and 7 Grades in Pakistan (International Journal of English Language
Education: September, 5" 2015).

BUNESCO, “Guidelines for Curriculum and Textbook Development in International
Education” in the preface of Kaisa Savolainen (August, 29 2017).

#Syed Kasim Shah, Shahista Hassan, and Wajiha Igbal, “Evaluating the Textbook as
curriculum”.
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textbook may serve primarily to supplement the teacher’s instruction. For learner, it
may provide the major source of contact they have with language apart from input
provided by teacher.

Hutchinson and Torres argue that textbook serves as an agent of change

because it may allow negotiation b related parties who create a framework

for manage the lesson, offe hich informed choices that can

be made by teacher : i dya have also listed two

function of textboo lassroom, textbook is means of compensating

s has been

me of the principle adva nd li of textbook

propose . First, providing struct

syl r a program,

means | core of program and rner Ot receive a

syllabus ystematically planned an lopec nd, help to

standare ruction, mea ure that the s 5 in different

classes similar content. T, lity, for a we op textbook

used b ts is expose been tried a d, based on

principleFAiEuE PnrRIEourth, it s as variety
g

textbook can save the teacher’s time, enable teacher to devote time for teaching rather

than material’s production. Sixth, it can provide effective language models and input,

"Tom Hutchinson and Eunice Torres, “The Textbook as Agent of Change” (English Learning
and Teaching Journal: Oxford University Press, October 1994), p. 327.

%8Jack C. Richards and Willy Renandya, Methodology in Language Teaching, p. 80.
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means that textbook can provide support for teacher whose first language is not
English and who may not be able to generate accurate language input on their own.
Seventh, it can train teacher visually, means teachers have limited experience, a

textbook together with the teacher’s manual can serve as a medium of initial teacher

training. And the last advantage .i ly appealing, means that commercial

textbooks usually have hig 1. and production and hence is

appealing to learners a

es mentioned in Dragane most frequently stated
rse because
the aut 3 i arned and in

y for students because oad map of

the cou : t to expect and they i ed to them,

tivities, readings, etc., her time in

h materials, provides teac th a or assessing

evaluation ay include
nd provides
ed the same

consistency

e, it also has
some potential negative effects. First, it may contain inauthentic language, textbook

sometimes present inauthentic language since texts, dialogs and other aspects of

#Jack C.Richard, Curriculum Development in Language Teaching, p. 254-255.
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content tend to be specially written to incorporate teaching points and is often not
representative of real language use. Second, it may distort content where textbook
often present an idealized view of the world or fail to represent real issues. Third, it

may not reflect students’ need. Since textbook is often written for global markets,

they often do not reflect the intere e needs of the students and hence may
require adaptation.*
2.2.3.5 The Criteria o
ed, the evaluator should

xtbook. This

out the good or ideal . Ri oposes five

criteria rst, textbook should be ed teachers.

Second opriate to the students’ bk should be

visuall | laid-out. Fourth, they sh t provoking

issue tc enge the stu d balanced
languag s, skill work,
Celce Mur at textbook
should fit between
pect, the fit
aspect of the

curriculum in the broader and smaller education context. The fit between teachers and

®Dragana M. Gak, “Textbook: An Important Element in The Teaching Process”
(International Journal, February, 20" 2017).

*IRiddell, “Teaching English as a Foreign Language” (International Journal: New York,
2003).
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texts means that textbooks should contain four aspects, meaningful content, usable
examples, double and varied tasks and presentation of textbook. The last aspect, the
fit between students and texts is related to four aspects namely interesting contents,

appropriate examples, varied tasks and presentation.*

In other book, explained t chers should try to follow these 4 stage

procedures: The first, an through the various books on

offer, analyzing eac to the questi xt page. It helps to have a

chart to write dow ers for this so that the tion is clearly displayed.

ork i ’t.1f

than one group at the sa , the ant to teach

pare them. The third, choosing a

nd find out if any of t ges ed the book

before W Wi got on with it. Through on, t get an idea

or not the b or them. Anc st, gathering

one who might ha on the book a wort ing to, from

the put and booksho friends. It is good idea to

ok througFAoRaEsM H/Ect to a fir
\\ T

of it. If they

ommitted to

%p. Byrd in M. Celce Murcia, “Teaching English as a Second Foreign Language”
(International Journal of English Language Education, 2001).
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the textbook.**Although choosing textbook is an important step, it was a teacher
does with such a book once it has been selected that really matter.*

Table 1. The Criteria of Good Textbook

Area Questions to Consider

How expensive extbook? Can the students afford it?

Will sompanying workbook? Can

Price

reading,
Skills
listening and writing) adequately? Is there a decent balance

*Masyudi Latif, “An Evaluation of English Textbook” (Undergraduate Thesis; Faculty of
Language and Arts: Yogjakarta, 2015), p. 21-22.

% Jeremy Harmer, How to Teach English (Cambridge: Cambridge University Press, 1998), p.
119.
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between the skills? Are there opportunities for both study
and activation in the skill work? Is the language of the
reading listening text appropriate? Are the speaking and

writing tasks likely to engage the students’ interest?

Syllabus

Is the syllabu book appropriate for your students?

ints you would expect? Are

fair and
treated

equall

the b cio

sexism?

Teacher’s guide

Is F‘A ndEaFAaEs it easy Does it
g 5 it offer
contain a

statement of intention which the teacher and students feel

happy with?

2.2.3.6 Using Textbook

21
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Usually, in education environment, some of teachers have poor opinion of
textbook. They said that feel boring, stifling for both teacher and students and often
inappropriate for the class in front of them. Cause that, the teacher takes decision to

teach without textbooks altogether. Its which may will be of benefit to their students

if, and only if, the teacher has ience and time to provide a consistent

programmed of work on r he has a bank of materials to
tbook use, it should be
s to them to

a and colorful

e framework of the resea.

ents, which

syllabus and

t’s C
cons
e te used by the
osed by the

ns in identi 1d analyzing

dance with th as price, ava , layout and

s’ guide, PmsnlE FithEping, and guide. It

% Jeremy Harmer, How to Teach English, p. 117.
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TEACHERS’

PERCEPTION [ Questionnaire

A
Used by teachers EFL - Classroom
of SMKN 3 TEXTBOOK Observation
Parepare - Interview

Price

Skills

Availability

Syllabus

Layout &

. Teachers’
Design

Guide

13l

PAREPARE

Topic

Stereo
Typing

Methodology
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CHAPTER I
METHOD OF RESEARCH

This part describes the description of the research design, location of the

research, population and sample, instr t of research, procedures of data collection

and technique of data analysi
3.1 Research Design
explicitly answer the questions, the researcher
employs 2xplained by
Creswe ed-method de vhereby the er collects,
analyze qualitative and quanti i 2 study or in
multiple . study, the researcher titative and
qualitat , analyze and interpret d i ase study.

3.2 Lo« ; of Research

took a pl was located

on Karz rane Street, Parepa researcher used ro e month for
collecti ata.

3.3 Poy and SarﬁleA R E PA R E

3.3.1 ion

3 Parepare

in academic year 2019/2020.

%8Cresswell J.W., Research Design: Qualitative, Quantitative, and Mixed Method Aproaching
(London: United Kingdom, 2014), p. 221.

24
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3.3.2 Sample

The sample took by using purposive sampling. The researcher took all of the
English teachers who have taught for 7 years in 11" grade level at SMKN 3 Parepare.
3.4 The Instrument of the Research

This research instruments emplayed in this study included questionnaires for

quantitative data, and classr d semi-structured interviews for
qualitative data.

3.4.1 Questionnai
a common
or beliefs.’

ecides to apply a quest ary tool for

otions of teachers. The q

participants

elief les, and opinions demon ions toward

oks. uestionnaire consisted © background

eption of using English textbooks rst part was

d teachers’ pe

ition on the

ormation, it containe

: ’ S ign to give

teachers concer ‘-‘“ ch as gender, educ background

experiences. The_second was teachers’ percep this section

* -

CO”S'St S itemes._dea 'ﬂ'&uh- the eva 1At nnlb Nd_ roles of t S. A leert

Scale, r ement with a

list of statements. The mean value is classified into: 5) strongly agree, 4) agree, 3)

neutral, 2) disagree, and 1) strongly disagree.

$Mc Millan and Schumander, Research in Education: A Conceptual Introduction (New
York: Longman Press, 2001), p. 273.
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3.4.2 Classroom Observation

Classroom observation is carried out to obtain authentic data on how teachers
used textbooks in their classroom practice. Merriam explains that an observation
helps an observer to notice things that have become routine and that lead to

understanding in context.*®

In this study, the rese served classes to gathered deeper

data. Entire lessons ¢ s observed. The classroom

observation protoco as a guide to faci researcher in effectively

an interview as a pro earcher and

ion about issues regard ¥ By using

was able to understa interpret a

ay that cannot be ac ation.”® An

n missing in

e researcher

ed to employ of interview,

the res gained deﬁexnﬁr Cﬁsﬁcghe accura bservational

%8Sharan B. Merriam, Qualitative Research; A Guide to Design and Implementation (3rded)
(San Francisco, 2009), p. 21-38.

%Kathleen De Marrais, “Qualitative Interview Studies: Learning through Experience”.
(International Jounal, 2004), p. 20.

“°Sharan B. Merriam, “Qualitative Research; A Guide to Design and Implementation”
(3rded), p. 21-38.
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3.5 Procedure of Data Collection

The data collected by using a mixed-method design (questionnaire, classroom
observation, and semi-structured interview). The researcher implemented the
techniques with the three English teachers of SMKN 3 Parepare.

For quantitative analyze, the te r participants was asked to response to the

questionnaires by putting a m ining one of following categories: 5)

strongly agree, 4) agree ngly disagree.

re because " responses 5 would be

it the researcher needed t srooms. The

non-participant observe se the cher doesn’t

e in g and learning proces inste e classroom

btocol as an i a de | concrete as

ent to gather data which

o recording of classe: used to provide a explicit and

led of what ha f-‘ lassroom. Finally, i-structured

conduct nﬁ order to o-'ﬂ-r: in ' tful answers ¢ complement

data frc iocooi N R 08 Fem iR A0 . te articipant is
he language

used in the interview was Indonesian and English. Each interview took approximately
20-30 minutes depending on teacher participants’ answer. The whole interviews were

record and transcribe later.
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3.6 Data Analysis Technique

The data gained from the questionnaires, the classroom observations, and the
semi-structured interviews were analysis and merge to fulfill the objectives of the
study. First, the responses of questionnaires would analyzed by using means and

standard deviations. Second, the qualitative data gained from the observations are

analysis based on Merriam’ " The process was begun with

transcribing of data fro the researcher red through
the written data fro i ibe data from the video
recordi (Ci e relevant to

the ans S at, the reseal ilar notation

analysis erviews. Finally, the r estionnaires,
classroa rvati semi-structured intervie nd merge to

answer

PAREPARE

*Sharan B. Merriam, Qualitative Research; A Guide to Design and Implementation (3rded),
p. 21-38.
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CHAPTER IV
FINDINGS AND DISCUSSION

4.1 Findings

As the last stage of the res finding becomes the most awaited and

crucial part. Before this secti irst of all reduced the data from the
questionnaires, observ; iews. ings are the findings of this

research.

m statement
ers’ perception of usi achieve the
It is more detailed expl )les of using
e, availability, layout 3 logy, skills,
o, and teachers’ guide.
ly, textbook and teaching
in choosing e to choose
Firstly, the
able both of
hat the price
of EFL textbooks is reasonable.
4.1.1.2 Availability

After the price, the teachers have to check the availability of the EFL
textbooks. Are the EFL textbooks easy to found? What about the next level? By

seeing the questionnaire, the teachers agreed that the EFL textbooks are easy to

29
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found, in the shop and the school library. For next level or semester, is also in the
library, so the students can learn and borrow it.
4.1.1.3 Layout and Design

The layout and design of EFL textbook is very important, because, it can be

an attraction for someone to read i 5. both of teachers and students can fells

comfortable. Based on the g e teachers agreed that the layout
and design were an a d easy to read.
4.1.1.4 Methodolog
ology of the
EFL tex i ) : and socially
dequate activities and
reed that the EFL text or them. Not
e EFL textbook as frame direction. It
pad, because

students are

ed about daily

activities, and there are also foreign culture in the textbook.
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4.1.1.7 Topic
For teachers’ participants, they agreed that the topics presented in the EFL

textbooks are interesting for their students, not only interesting, but also motivating.
Because, there are several topics related to daily activities even about religion. They

believed that the topics are something common and always repeated.

4.1.1.8 Syllabus
The teachers re a syllabus. It can help them
points, and the subjects

and con s a source of

chers that the EFL textbook c of language
(speaki ing, and writing). In the EF ok, t > varieties of
topics & S pre or different learner level ng st d interests.
Even t he subject and.contents are relevant with the lea ed. At least,
the EF ok does not a cas d for listening, but chers can be
a native r. ‘
412T hers Use Tex ll'i‘ Actual Classroom

* - -

00M...0 ll*‘l Dhln N , a aY -‘-h NA]| did._dentt Vation. The

information
that the researcher noticed. First, the teachers used EFL textbook as a guidelines,
framework, and source of direction in teaching and learning process. Second, the
teachers did not strictly follow the EFL textbooks page by page, but they did mostly
use the sequence presented in the chapters. Third, the teachers mostly gave exercises

for each topic based on the EFL textbooks. And the last, for presentation, all of the
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teachers’ participants did not use projectors or another improvement to deliver their
materials. They only presented manually.
4.1.3 Problems of Using EFL Textbooks

The problems of using EFL textbooks were analyzed by using interviews. The

data of interviews presented as below
4.1.3.1 Learners’ language p

The teachers r at most of t had inadequate English
zing the EFL textbooks
proficiency
was ver t for them to
get thro id, for example, that a ing projects
and role ns were very interestin i ere not able
them omitting or skipp S ercises. The

diately told the answers to ers without

rovide what
bed in 2013
oks because

4132
re generally
produced following the desires of textbook writers and developers to meet what the
Ministry of Education prescribed in the 2013 curriculum. Nonetheless, what was
presented in the EFL textbooks tended to lack focused points. The teachers

emphasized that the EFL textbooks available in the library now days could not serve

*2Chaeril Mapka, “Interview Protocol” (August, 20" 2019).
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learners’ need. While a major need of the learners of English subject was to pass a
university entrance examination, the EFL textbooks did not expose learners to this
type of examination. The teachers further mentioned that the EFL textbooks did not

expose learners to examination-type questions at all. Furthermore, the teachers

revealed that they needed textbook ould be used as tutorial kits which could
train learners in doing entran
4.1.3.3 Cultural Issue

the teachers perceived as a problem related to the EFL
ing with the
ed that they
ges talking about cult ues t to culture.

ot confident to talk a targe age culture

ar with it. A teacher rev t:

e culture is quite difficu e to
sk native teacher to explain about culture ¢

rio more than
r context.” ®

beforehand',
ive teachers

4134 lasses

use of EFL

ichers mentioned t arge classes affect

.y consigré that adtiviies foclSing=on speak

ctice which
es since they
took too much time. As a result, the teachers would normally transform pair work or
group work activity into whole class activity. Additionally, it was found form the
classroom observations that teachers rarely assigned learners pair work or group work

during the lesson even though these type of activities were provided in the EFL

**Ruwaedah, “Interview Protocol” (August, 20" 2019).
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textbooks they used. Instead, the teachers randomly asked learners to share answers

or work together as a whole class. A teacher said that:

“Honestly, I would like learners to practice what textbooks provide because
it’s very useful but I can’t manage to have them all practice at once. I can’t get
them out in front of the classroom and ask them to say or share one by one. It
wastes of time.”**

4.2 Discussion of the Research Fir
This section is goin n_the finding above. In the first

part, it was explaini the interpretatic questionnaire, classroom
been. jproposec N thesconceptual framework,
ethodology,

istening, . and writing),

and syl : achers’ satisfaction on From these
own the teachers perc e mentioned
book fulfill the teacher: ook.

s seen the teachers’ intensity is rated als with the
al thing by
rememt i i ié uction. It is
analyze al is highly
needed. ial i i ral topic. In
comme e culture did

not relevant with the learners’ need.

“Muh. Ardi, “Interview Protocol” (August, 20™ 2019).
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The table below was the accumulation of the teachers’ participants on EFL

textbook acceptability.

Table 4.1

No

Statements

Pendekatan yang di

S.D.

Level of

Agreement

pelajar yang berbeda, gaya belajar

dan minat yang berbeda.

Netral

Kontennya diatur dan dinilai dengan

jelas sesuai urutan tingkat kesulitan.

Netral
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Subjek dan isinya sesuai relevan

8. 3 1 Netral
dengan kebutuhan peserta didik.
Terdapat ulasan berkala dan bagian
9. 4 1 Setuju
uji yang disediakan.
10. | Terdapat banyak bahasa otenti 3.67 2.33 Setuju
Terdapat keseimban
11. 1 Netral
12.
13.
14,
15.
16.
17. gan yang memadai 0.33
: de
18. d, materi ta 2.33 k Setuju
guru.
elajaran t idﬁ A
19, PAREPARE ¢
20.
21. ! Tidak Setuju
Indonesia.
Subjek dan isinya sesuai dengan )
22. | kurikulum sekolah. 367 | 233 Setuju
Buku pelajaran berfungsi sebagai )
23. | silabus. 4 1 Sangat Setuju
Buku pelajaran membantu dalam )
24. | perencanaan instruksi harian. 4.33 0.33 Setuju
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Buku pelajaran berfungsi sebagai

25. | sumber item penilaian. 4 1 Setuju
Buku pelajaran berfungsi sebagai ]

26. | sumber utama bagi guru. 4.67 0.33 Sangat Setuju
Buku pelajaran berfungsi sebagai )

27. | sumber utama siswa. 4.67 0.33 Sangat Setuju

Buku pelajaran berfungsi sebagai
28. | sumber tugas siswa.

Buku pelajaran membant
29. | untuk mengajar secaré
Saya mengikuti
30. | disediakn dala
Saya mengaj

367 | 233 Setuju

1 Setuju

Netral

31.

32.

33.

uhnya isi yang

34. pelajaran.

35.

1.04

s” responded

teachers had
of the EFL

gree that the

their classroom practices.
The overall mean standard deviation values of the questionnaire showed that
teachers valued using the EFL textbooks, perceiving the roles as essential. However,

these mean scores should be carefully regarded because there were some statements
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rated at an agree level. Those teachers who marked at an agree level neither fully
agreed nor supported the statements.
Besides, data of classroom observations and semi-structured interviews

showed that teachers had problems in using EFL textbooks. The teachers used EFL

textbooks as instructional framewo ines and source of direction in their daily

teaching. As the teachers, teach and here textbooks gave

on be conduc hat way. They used EFL

create their teaching s. But, the teachers had

, the EFL textbooks tha teachers’ of

nsidered acceptable, alt e problems.

improve for fulfill the ] students as

13l

PAREPARE
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS

5.1 Conclusions

In the very first chapter of th h, it is well known that there are three

objectives of the research. eptions of using EFL textbook,

the teachers use EF in actual class nd the teachers’ problems

ing EFI X ieve arning._objectives of

he data of questionnair a, all of the

with using EFL textbo ith the EFL
sier. They were using instructional

guidelines in teaching and lea they did not

N creating in eir time.

hers’ Using EFL

he researcher servation, she des that the

FL textm anlpnaR ~ juidelines in
f

)oks page by

5.1.3 The Teachers’ Problems of Using EFL Textbook
By seeing the interviews data, the researcher concludes that the teachers had
some problems of using the EFL textbook, such as learners’ language proficiency,

class size, culture and irrelevance to the learners’ need.

39
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So, from the explanations above, the researcher concluded that the EFL
textbooks which used the English teachers of SMKN 3 Parepare are acceptable, even
though, were not completely to fulfill the needs of teachers and students. But, it may

cover by the teachers’ creativity.

5.2 Suggestions
The researcher beli ay contain some mistakes in

technically the met data analys

archer suggest the next

researcher to gi tion to this very crucial s researcher realize that

this wo

ch, it is better to limit ertain book

nts the book particular ing school

table and able to fulfill t and teachers
rtant data above.

teacher, it i s and make pst use EFL
oing beyond ng of alterna 5 to enhance
d learning p d to adapt a lify the EFL

=1

Is that give

ation paper.
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Appendix 1. Questionnaire 1

QUESTIONNAIRE
Teachers’ perceptions of using English textbooks

The questionnaire is one of research instruments. The aim of this

questionnaire is to investigate tea tion of using English textbooks. All

respondents’ data will be English language teaching.

Section A: Backgro
Directions: Mark i

5 years
ore than 10

; o years P il Bt B RS

6. Percentage of English textbook use per period
[l Lessthan 25% O 25-49%
O 50-74% O 75-90%
0 More than 90%
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Section B: Teachers’ perception of using English textbooks

Directions: Please indicate the level of your agreement with the following
statements by marking in the boxes

5  =strongly agree
4  =agree

3 = al

2

[y

aa4besip
Albuons

in the

and easy to read.

4. | The instructions are clearly stated.

5. | The topics and tasks are interesting and

motivating.
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6. | There is a variety of topics and tasks
provide for different learner levels,
learning styles and interests.

7. | The content is clearly organized and
graded (sequence by difficult

8. | The subject and conte
learners’ need.

9.

10.

11.

12.

13.

14.

15.
activities and practice.

16. | The textbook encourages learners to

develop their own learning strategies
and to become independent in their

learning.
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17. | The textbook provides adequate
guidance for the teacher, not too heavy
preparation load.

18. | The textbook is accompanied by good
audio cassettes, CDs, supple
materials and teacher:

19. | The textbook

20.

21.

ian context.

22. ts are relevant to

Roles o

23.

24.

25.

26. | The textbook serves as an es
source for teacher.

27. | The textbook serves as an essential
source for learners.

28. | The textbook serves as a source of
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homework.

29.

The textbook helps teachers to teach

English effectively.

30.

I follow the sequences of contents

provided in textbook.

31.

I teach exclusively fror

32.

33.

34.

35.

cultural issues

PAREPARE
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Appendix 1. Questionnaire 2

QUESTIONNAIRE
Teachers’ perceptions of using English textbooks

The questionnaire is one of research instruments. The aim of this

questionnaire is to investigate tea tion of using English textbooks. All

respondents’ data will be English language teaching.

Section A: Backgro
Directions: Mark i

5 years
ore than 10

; o yers P il Bt B R

6. Percentage of English textbook use per period
[l Lessthan 25% O 25-49%
O 50-74% O 75-90%
0 More than 90%
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Section B: Teachers’ perception of using English textbooks

Directions: Please indicate the level of your agreement with the following
statements by marking in the boxes

5  =strongly agree
4  =agree

3 = al

2

[y

aa4besip
Albuons

in the

and easy to read.

4. | The instructions are clearly stated.

5. | The topics and tasks are interesting and

motivating.
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6. | There is a variety of topics and tasks
provide for different learner levels,
learning styles and interests.

7. | The content is clearly organized and
graded (sequence by difficult

8. | The subject and conte
learners’ need.

9.

10.

11.

12.

13.

14.

15.
activities and practice.

16. | The textbook encourages learners to

develop their own learning strategies
and to become independent in their

learning.
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17. | The textbook provides adequate
guidance for the teacher, not too heavy
preparation load.

18. | The textbook is accompanied by good
audio cassettes, CDs, supple
materials and teacher:

19. | The textbook

20.

21.

ian context.

22. ts are relevant to

Roles o

23.

24.

25.

26. | The textbook serves as an es
source for teacher.

27. | The textbook serves as an essential
source for learners.

28. | The textbook serves as a source of
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homework.

29.

The textbook helps teachers to teach

English effectively.

30.

I follow the sequences of contents

provided in textbook.

31.

I teach exclusively fror

32.

33.

34.

35.

cultural issues

PAREPARE
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Appendix 1. Questionnaire 3

QUESTIONNAIRE
Teachers’ perceptions of using English textbooks

The questionnaire is one of research instruments. The aim of this

questionnaire is to investigate tea eption of using English textbooks. All

respondents’ data will be English language teaching.

Section A: Backgro
Directions: Mark i

5 years
ore than 10

; o years P il Bt B RS

6. Percentage of English textbook use per period
[l Lessthan 25% O 25-49%
O 50-74% O 75-90%
0 More than 90%
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Section B: Teachers’ perception of using English textbooks

Directions: Please indicate the level of your agreement with the following
statements by marking in the boxes

5  =strongly agree
4  =agree

3 = al

2

[y

aa4besip
Albuons

in the

and easy to read.

4. | The instructions are clearly stated.

5. | The topics and tasks are interesting and

motivating.
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6. | There is a variety of topics and tasks
provide for different learner levels,
learning styles and interests.

7. | The content is clearly organized and
graded (sequence by difficult

8. | The subject and conte
learners’ need.

9.

10.

11.

12.

13.

14.

15.
activities and practice.

16. | The textbook encourages learners to

develop their own learning strategies
and to become independent in their

learning.

OF STATE OF ISLAMIC INSTITUTE PAREPARE



58

17. | The textbook provides adequate
guidance for the teacher, not too heavy
preparation load.

18. | The textbook is accompanied by good
audio cassettes, CDs, supple
materials and teacher:

19. | The textbook

20.

21.

ian context.

22. ts are relevant to

Roles o

23.

24.

25.

26. | The textbook serves as an es
source for teacher.

27. | The textbook serves as an essential
source for learners.

28. | The textbook serves as a source of
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homework.

29.

The textbook helps teachers to teach

English effectively.

30.

I follow the sequences of contents

provided in textbook.

31.

I teach exclusively fror

32.

33.

34.

35.

cultural issues

PAREPARE
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Appendix 2. Classroom Observation 1

An Observation Protocol

School: SMKN 3 Parepare Period/Time: 90 Min.

Name: The teacher 1 Date: 29" July 2019

ow?

Every apl'naneEcP? _
a

R E Usually,

(all) activities and
exercises/most/a majority
of/some/rarely/none

- Use additional

60

] textbooks as a
a framework in
always used

class.

use textbook in
and exercise.
acher gave an

se that relevant
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activities/exercises?

- Rearrange sequence?

with his RPP.

3. | Sequences - The teacher did not follow page
- Follow page by page? by page. Sometimes, he skipped

some pages that is not relevant

presentatio

Employ tea

of presenta

PAREPARE

teacher explained the

ed on textbook, but

he gave some

learners’ daily
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Appendix 2. Classroom Observation 2

An Observation Protocol

School: SMKN 3 Parepare

Name: The teacher 2

62

Period/Time: 90 min.

Date: 31% July 2019

Every activ

exercises/most/a major
of/some/rarely/none
- Use additional

activities/exercises?

DEIGtE/P/ﬂiHr_P :

exercises

additiona

the textbook to

ften used the

ing process.

mostly  used

e textbook than

SEs.
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Sequences -

Follow page by page?

Rearrange sequence?

Omit/skip?

Structure and con

The teacher rearranged sequence
from the textbook in accordance

with the RPP.

e descriptions

’s own style of

PAREPARE

The teacher took explanation
the textbook and describe

own presentation
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Appendix 2. Classroom Observation 3
An Observation Protocol

School: SMKN 3 Parepare Period/Time: 90 min.

Name: The teacher 3 Date: 02" August. 2019

the textbook to

guideline in

ften used the

ing process.

d some another

activities.

some activities and exercises?
(all) activities and
exercises/most/a majority
of/some/rarely/none

- Use additional
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activities/exercises?

3. | Sequences
- Follow page by page?

- Rearrange sequence?

and teacher
presentatio

Employ teac

ome descriptions

The teacher did not teach all of
the content of the textbooks. She
only taught in accordance with

her framework/RPP, not page by

employed some

her own style
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Appendix 3. Interview 1
An Interview Protocol

School SMKN 3 Parepare Period/Time 30 min.

Name The teacher 1 Date: 20" August. 2019

Guide Questions

1.
....................... ok is a good
e conducted
2. se textbook for each les
lesson, in
PP. Here, text is fra prepare the
3. Why? Why

ok have any
4. When you prepare for the lesson, do you use /rely on any other resources or
external references? Why? Why not?

“Yes I do. I think, we should use other reference to get more explanation

about the material.”
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Do you supplement the current textbook? If yes, indicate each type of
supplementary material that you have used with reasons.
“Yes, I do. Generally, in the textbooks do not have clear instructions. Because

of that, we need other reference in order the material.”

Do you have difficulties using 00k? If yes, please specify.

“Yes, I do. Textbook nguages, and doesn’t have a clear
instruction anc e text. In descriptive text,

in textbook?

et language culture is q to deal with

h | ask native teacher ture content

ugh. My students are e than what

ain to me. Some topics are text.”

13l

PAREPARE
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Appendix 3. Interview 2
An Interview Protocol

School: SMKN 3 Parepare Period/Time: 90 Min.

Name: The teacher 2 Date: 20" Augus. 2019

Guide Questions

an effective
pachers now
ach but also

in material

) guideline to

the matenﬁs.’

“Yes, I do. Textbook helps melin teaching and learning process. It is very
essential in language teaching and learning in the context. The textbook
provides a framework for me to teach in the same level to follow. It is a good
idea to create our own teaching materials, without textbook, I do not have any

standard to measure learners’ achievement.”
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. When you prepare for the lesson, do you use /rely on any other resources and
external references? Why? Why not?
“Yes, I do. I use other resources as supplementary material, because in the

textbook does not have a clear instructions. So it makes me difficult to explain

the material to learners.”

Do you suppleme ?_If yes, indicate each type of

contents irrelevant with

ies using textbook? If y

I have used it for long t

ies understanding cultu in textbook?

difficult to and the topic

PAREPARE
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Appendix 3. Interview 3

An Interview Protocol

School: SMKN 3 Parepare Period/Time; 30 min.

Name: The teacher 3 Date: 20" August. 2019

Guide Questions

4.

well as, we

others reference.”

book for on?

teaching, we hav e will teach h lesson, in

nce with ou is framewa prepare the

Why? Why

“No, I don’t, because, the all of contents of textbook are not relevant with the
learners’ need. So, I combine and use other media in order the material.”
When you prepare for the lesson, do you use /rely on any other resources and

external references? Why? Why not?
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“Yes, I do, actually, textbook is very useful but I can’t manage to have them
all practice at once. I can’t get them out in front of the classroom and ask them
to say or share one by one. It wastes of time. So, | use other reference, is like

E-book.”

Do you supplement the tbook? If yes, indicate each type of

supplementary materi ith reasons.
here are some contents do

Actually, the e textbook i

not have a ruction and | think it enough to achieve the

id before, actually tex but I can’t

all practice at once. I front of the

m to say or share one b e and there

ook irrelevant with curricu

i al content pre
do. The tar uite difficult

. Even tIP* REP*REXpIain ab

in textbook?

to deal with

ture content

e than what

2
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